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Once more unto the breach
HMC Chairman Tim Hands
(Magdalen College School)
examines a gauntlet thrown down
by the Chief Inspector of Schools
“Why do you do what you do?”
Sir Michael Wilshaw asked in his
self-styled “Lord Kitchener moment”
at the 2013 Conference. The challenge
was simple, the background more

So this, Sir Michael told us, was for everyone
“a battle… Our educational Agincourt.” It
certainly involved a strange embassy: a few
tennis balls, quite a lot of cannon balls, and
(in parts, as Adam Pettitt quickly pointed
out) just plain balls – “assumptions that were
variously wrong, ideological and offensive”
as the Times leader entitled “Private Good”
remarked the next day.

complex. Can a better way forward
be found?
In spring 2013, Ofsted approached HMC to
ask if it might observe good practice in order
to understand the reasons for our success.
Inspectors informally visited 20 schools.
On the basis of this complementary
exercise, Sir Michael was invited to speak
at the Conference.

child has increasingly placed an exclusive
emphasis on the importance of academic
rather than holistic development.
Exclusive emphasis on the
academic curtails overall
development.
Michael,

The theme of the Conference was
The Child. This theme arose
from a conviction that the
“Sir
reason for our success is
arriving as guest,
our historic and distinctive
understanding of children,
seemed to have
and a hope that we could
pre-identified us
further that understanding
by sharing and extending
as enemy.”
good practice.
The argument ran that our
schools believe in academic excellence,
of course; but more than that, they believe
in the pastoral. They therefore stress the
importance of co-curricular activity, not least
as an alternative source of self-esteem. By
contrast, government understanding of the

Sir Michael, arriving as
guest, seemed to have
pre-identified us as enemy.
There were hopes that
he might tell us what was
good about our schools
before embarking on what was
wrong with them and their leaders.
The confrontational rhetoric obscured the
more important philosophical gulf. So why
had we become teachers? “Let me be
presumptuous,” Sir Michael said, “I think
you all became teachers because you
love learning.”
Indeed, independent school teachers love
learning. But my belief is that they love
children more. Carol Ann Duffy, with over
200 writers and academics, shares that
holistic philosophy, and expressed it in
a letter to The Times published on the day
of her Conference appearance.

Time to climb trees
Image courtesy of Ashville College, Harrogate
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Perhaps he forgot the mesmeric castigation
delivered by a previous Poet Laureate,
William Wordsworth, to soulless teachers
in The Tables Turned. Any liberal humanist
tradition is however for others now
outmoded and harmful. To Chris Woodhead,
for example, writing in the Sunday Times
Anthony Seldon’s emphasis on happiness,
and HMC’s suspicion of public exams, are
worrying and corrosive symptoms: “The
anguish of the Blob has spread into the
world of independent education… The battle
for the soul of education, is, it seems,
far from won.”

Sir Michael taunted pampered teachers who
allow their pupils “the time to climb trees
and gaze upon the beauties of life.”

Constructive dialogue
Sir Michael explained that he would like
to build better schools in this country, of
international standing. No one would demur.
He misjudged how much we have helped,
and would wish to help in the future, and
seems not to realise that, according to
many surveys, this country’s independent
schools already enjoy that status. The way
forward, therefore, might surely involve less
the rhetoric of class hatred and the imagery
of warfare than the courteous initiation of
constructive dialogue.
Not every general acquitted himself with
glory on the battlefields of France; and the
success they achieved was not unrelated
to the playing fields of England. “Our best
independent schools should be championed
as world leaders,” the Times concluded,
“not demonised for resisting the mission
creep of Ofsted”.
The reign of Henry V being over, the reign
of Henry VI began, with the foundation of
several of the most famous educational
institutions in our country. If Sir Michael is
happy to enter into courteous dialogue with
us, perhaps his Agincourt vision can be more
swiftly and harmoniously achieved.

I have written to him to invite it.

“Why do
you do what
you do?”

Sir Michael Wilshaw asked
in his self-styled “Lord
Kitchener moment”
at the 2013
Conference.

Thin stuff?
Adam Pettitt
(Highgate School)
corrects the
misapprehensions
of Sir Michael
Wilshaw
Sir Michael Wilshaw took
independent schools to task
at HMC’s 2013 Conference:
“… the ISC’s list of activities is
hardly evidence of a comprehensive
commitment to partnership with
state schools. It’s thin stuff. These
are crumbs off your tables, leading
to more famine than feast.”
He went on to ask whether our
mission really encompasses
“the broader view of your
role in building a stronger
and fairer society,”
citing projects such as
Highgate’s partnerships
with 21 local schools
to offer summer schools
and Oxbridge interview
preparation as being “of real
value, but [stopping] short of
formal sponsorship [of academies].”

As the head of a school which (obviously)
doesn’t do enough to trumpet what we do
– we co-sponsor a sixth form free school
and a new primary school in Tottenham,
Hartsbrook Free School, as well as working
as an educational partner with the Crest
Academies in Brent – I want to draw
attention to a scheme which has developed
organically from Sir Michael’s ‘crumbs’
(a longstanding enrichment project with
a neighbouring primary school, and our
summer schools) to add capacity to
mathematics, physics and chemistry
teaching in state schools in our borough
of Haringey.

country’s first sixth form free school, the
London Academy of Excellence in Newham.
Five years ago Highgate hosted its first
summer school for bright Year 12 pupils –
an idea borrowed from Eton – and quickly
established that there was a mutually
perceived need to provide stimulus and
support for bright pupils ahead of the sixth
form: great though it was and still is to meet
youngsters motivated enough to come to
summer school, we knew we were missing
far more than we were hitting.
Out of summer schools grew a commitment
to enrichment in and support for pupils
capable of thriving in maths and science.

Ten years ago, a newly appointed head of
maths started a weekly maths enrichment
club with a primary school on our doorstep:
boys and girls from our Junior School and
their primary school joined forces to
boost their learning in and their
enthusiasm for maths.

“These are
crumbs off your
tables, leading
to more famine
than feast.”

The partnership thrives to
this day but from small
acorns, as they say:
Highgate now runs ‘Fifth
Gear’, a ten-week maths
enrichment club for Year
5 and 6 pupils in six schools
per term and takes a rolling
chemistry roadshow to any and every
primary school in Haringey. And that head
of maths is the founding head master of the

Image courtesy of Highgate School

Five years on and partnership teaching
at Highgate – we prefer the term to
outreach – has grown: we have raised
5

Cover story
funds to expand our maths and science
departments, recruiting and appointing
four additional full-time staff in maths and
science to release teachers to partnership
work. Our aims are simple and have been
elaborated with our partners: first, to inspire
bright pupils with a love of maths and
science early enough to build up the skills,
knowledge and confidence to take and
keep up with these subjects at GCSE and
A level; second, to support non-specialist
or inexperienced teachers with curriculum
materials, professional development and
direct teaching.

Adding value
Now we want to fill a gap but soon we will
want to be creating sustainable solutions so
that our additional resources can flex with
the needs of Haringey schools: adding value
so that social and economic disadvantage
are mitigated by first-rate teaching, exciting

Expertise
provision and eye-opening opportunity.
An example from the many projects:
a Highgate teacher and Ogden Fellow,
Dr Kevin Quinn, works an afternoon
per week at Northumberland
Park Community School
which is teaching tripleaward science for the first
time. Head of science at
Northumberland Park,
Heena Shah, comments:
“Neither my colleague
nor I are physics
specialists, but the clarity
of [Kevin’s] explanations
has already enhanced our
confidence in teaching the trickier
aspects of the subject.

ideas and resources into our Scheme
of Work. He demonstrates any new
experiments for us in advance of a given
lesson… and I am adamant that,
without his direction, fewer
of my lessons would be
practical-based.

“There’s
lots more on
the menu.
Something
of a feast,
in fact.”

“Kevin recently took it upon himself to
carry out an audit of our physics equipment
… and is currently in the process of
assimilating a raft of practical

“Above all [our
students] value the
depth of understanding
that Kevin brings to the
classroom, and the fact
that he can deal with the
questions they have which
go beyond the curriculum.
As a result, they now show a
real enthusiasm for physics, which is
something that I generally don’t see.”

There’s lots more on the menu.
Something of a feast, in fact.

SEN matters:
Can we still charge
for SEN provision?
Sarah McKimm,
principal solicitor
at IPSEA examines
the issues
Two houses, both alike in dignity:
Special Educational Needs (SEN)
and disability. In common parlance
these terms mean the same thing.
In law they do not.
One regime is a Tory product, the other,
Labour. One is based on the Education Act
1996, the other on the Equality Act 2010.
One is under the remit of the Department
for Education, the other, the Equality and
Human Rights Commission. In short, SEN
and disability are different legal concepts.

Highgate School teachers in action: Top left and top right: Dr Kwesi Agyei-Owusu leads a
chemistry enrichment day; Dr Kevin Quinn (bottom left) and John Butterfield (bottom right)
encourage a love of physics and maths with Highgate and local state-school pupils.
Images courtesy of Highgate School
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Meanwhile, under the Equality Act 2010,
a person has a disability if he has a
“physical or mental impairment which
has a substantial, long-term adverse effect
on his ability to carry out normal day-today activities”. “Long-term” means lasting/
lasted/likely to last more than a year.3
Under the SEN regime, “learning difficulty”
is not measured against other pupils in the
same school but against the population at
large. This means that a selective school
which provides learning support could be
providing support to some pupils who would
be above the threshold for intervention if
they were in a non-selective maintained
school, in addition to those who would
need support whatever school they attend
(for example, mental health issues are
no respecter of IQ).

It is no longer lawful for schools to require
disabled pupils to pay for reasonable
adjustments. But when schools ask
“Does this mean we can’t charge for
SEN provision?”, they are conflating the
two regimes. The question betrays two
misunderstandings: 1) that “SEN” and
“disability” mean the same thing, and 2)
that “SEN provision” and “reasonable
adjustment” mean the same thing.
They do not, but there is overlap.

Similarly, parents may believe that their
child has a disability, but some problems
(such as weak spelling) which might trigger
SEN support do not substantially affect
a person’s “normal day to day activities”.
It is generally not enough to have a label
or diagnosis such as “dyslexia” or
“Asperger’s”; to fall within the definition
of “disabled”, a pupil’s impairment must
have a “substantial, long-term adverse
effect on his ability to carry out normal
day to day activities”.

Legislation

Long story short

According to the Education Act 1996, a
child has SEN if 1) he has “…a significantly
greater difficulty learning than the majority
of children of his age or he has a disability1
which prevents or hinders him from
making use of educational facilities of a
kind generally provided for children of his
age in schools within the area of the local
authority…” and 2) these difficulties call for
“educational provision which is additional to
or otherwise different from the educational
provision which is generally made for
children of his age in schools maintained
by the local authority”.2 Complex!

So, long story short, although a selective
HMC school may have an active learning
support department encouraging all pupils
to reach their potential and participate fully
in the life of the school, it seems unlikely
that 100% of those pupils would have
a “disability” in legal terms.

Equality Act 2010
Guidance
Guidance on matte
rs to
be taken into accoun
t in
determining questio
ns
relating to the defi
nition
of disability

If you want to be the economy airline of
schools and charge for a series of “extras”,
to lawfully “charge for SEN provision”, you
would first need to ascertain which of your
pupils receiving support meets the legal
definition of “disabled” and separate these
out. A decision-making checklist to guide
you through that process is available from
ISC. (This article covers only the first part
of a longer process.)
Alternatively, a more generous, broadbrush approach which incorporates
support into the normal fees may be less
time-consuming, less bureaucratic, avoid
litigation and prove cheaper in the long run.
If you do this for your academically
gifted pupils or elite sports teams, we
can anticipate that it could be difficult to
convince a tribunal that it would not be
possible and reasonable to do the same
for pupils with disabilities, and that the
message you are sending out by levying
extra charges only on pupils with SEN
are compatible with the vision
of the Equality Act 2010.

[1]

“Disability” does not have
a prescribed definition in the
context of the Education Act 1996.
[2] Section 312 Education Act 1996
[3] Section 6 Equality Act 2010
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Vocation, vocation, vocation
Tony Little
(Eton College) recommends
teaching from the heart

Just over a hundred years ago,
Arthur Benson, prolific writer and
Eton house master, wrote a book
about the business of school
mastering. He said that the object
of the school master was to show
that there should be “a conscious
consecration of self to work in
school masters”.

was more important than anything else.
Making a fuss about the great call of
vocation, however, was wrong in two
particulars: first, because doing so was
characteristically not English (well, this
was Edwardian England) and
secondly because it is, in his
on to say that there have
been a great many
school masters who
have “undeniably been
prigs”, characterised
by a debilitating lack
of humour.
Top of the list in Benson’s

Benson’s book is full of practical tips
and observations, and he was clearly
a talented classroom practitioner, but
there is no doubt at all that he saw
mere professionalism as a hollow
sham. Vocation, quietly and profoundly
expressed, was the
bedrock of all.

“The vocation
of which Benson
speaks is having a
belief in what one is
doing but in a way
that is ‘rather deep
and secret’.”

pantheon of great prig school
masters was the celebrated Dr
Arnold, about whom Benson says:
“the vigour of the man, his goodness,
his simplicity shine out on every page of
his biography, but I think that is easier to
admire in a book than it would have been
in real life.”
The vocation of which Benson speaks is
having a belief in what one is doing but
in a way that is “rather deep and secret”.
A school master should quietly “accept the

8

But Benson goes on to say that there is
just as much of a problem if the pendulum
swings too far the other way, that a school
master might think of himself as only
ordinary, professional, conscientious
and uninspired.

Arthur Benson
image courtesy of Eton College

The pull of dedication, he thought,

words, “priggish”. He goes

inevitable failures of his life as lessons sent
to himself to show that he cannot always
be as effective as he would like to be.”

How do we entice
young people into
teaching in 2013?
We challenge
them to do
something useful
certainly, and put
themselves to the
test professionally.
The Department
for Education Get into
teaching website is keen
to advertise the benefits of a teaching
career. It states that research shows
teachers feel twice as alert/happy/proud/
relaxed/involved as professionals in IT,
accountancy or marketing. This seems
a rather half-hearted claim.
Not only is this an approach that fails
to identify why there is a ‘natural high’
for teachers in the classroom,
it is self-referential. Sensibly enough,

the website urges would-be teachers to
speak to an old hand. Why? To find out
about “behaviour management, workload
management, subject knowledge, and
curriculum”. No room here for soggy
ideas about vocation.

Measurable
professionalism
This glance at teaching’s front-of-house
web page illustrates just how absurd
appears the old fashioned Benson’s highsounding sanctimonious guff. It has been
replaced by sharp-edged, clear-sighted
and, above all, measurable professionalism.
And this is the pity of it. In what is now a
quarter century of head mastering, I don’t
recall seeing as many well-intentioned,
talented young people venturing across the
threshold of teaching. And I do not recall
a generation who define their purpose as
teachers in such a limited way.
Visiting a good state-maintained school
recently, I observed a lesson given by
an articulate, bright young man who had
established a lively and effective rapport
with his class. On all four walls of the

“it is through
the building of good
relationships with pupils
and colleagues that
truly effective school
communities are
created.”

classroom were bright orange notices.
These strident notices, to which the young
teacher repeatedly referred during the
lesson, listed the assessment objectives
for the course of study. The teacher was
assiduous and knowledgeable, the children
were in good hands, the assessment
objectives were clear to everyone.
Yet I forget what he was teaching
them about.
I believe the effect of new-wave
professionalism matters profoundly for the
schools we are and wish to be. Teachers
who increasingly see themselves as part of
a professional body that delivers outcomes
will end up as functionaries in a
service industry.

Image courtesy of Birkdale School, Sheffield

This is not a cry from a wild-eyed prophet
hankering after a fictitious golden age. The
rank amateurism of past years deserves no
celebration. On my first day as a teacher,
I was cornered by a rather large, older
colleague who informed me that good
teachers are born, not made and that I
should shape up or ship out.
He then turned on his heel and waddled
away. This was my induction to the
mysteries and nuances of a complex art.
I see such enthusiasm and preparedness
to engage from this new generation of
young teachers that they deserve the best
encouragement to embrace a vocation.
Whatever the pressures of measurement
culture, it is the responsibility of us as
heads to enable our young teachers to feel
their vocation as well as construct their
professional career.

In part this means celebrating their
contribution to the great British liberal
tradition of an holistic education, but also
it means encouraging them to see that it is
through the building of good relationships
with pupils and with colleagues that truly
effective school communities are created.
Teachers with a vocation help deliver the
highest grades, certainly, but far more
importantly, they enable young people to
stand up for themselves and for a purpose
greater than themselves.
When I was a young teacher a rather
fossilised older colleague was wont
to bang on about the “primacy of love”.
We rather ignored him, not least because
the language was slightly embarrassing.
But he was right. And so was
Arthur Benson.

Great teachers use their heads
but teach from the heart.
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HMC Professional Development:
Developing inspirational
teachers and leaders

It’s all just
education

HMC’s Professional Development
service provides unparalleled quality
of training and professional
development for teachers and
leaders in our schools. Training and
professional development are highly
contextualised, catering specifically
for the needs of leaders and staff
in independent schools, and HMC
schools in particular.
The service aims to encourage and support
excellence in teaching, learning and school
leadership through the 45 or so courses it
provides each year.

The HMCPD Programme of events is also
open to members of other independent school
associations beyond HMC.
Almost all schools are involved in HMC’s
professional development courses, and
delegate numbers are rising each year. In the
2012-13 academic year, 97% of 1,035 course
delegates rated HMC courses as excellent,
very good or good.
Highlights for the coming months include
a ground-breaking conference on school
bursaries, being held jointly with the IDPE
in London in January; the long-established
Oxford Conference in Education, with
speakers including Professor David
Cannadine, Simon Heffer, Sophie Hannah,

Peter Tatchell and Elizabeth Truss MP; and the
Conference for Heads of Sixth Form, at which
Guy Claxton will be speaking on the subject of
making 21st Century education a reality.
Later this academic year, there is the popular
Conference for Heads’ PAs, the Deputy
Heads’ Conference and the induction
programme for heads new to HMC. Further
details, including the programmes for each
event, can be found at www.hmcpd.org.uk, or
by calling the HMC Professional Development
office on 01858 462477.

Elizabeth Cairncross
(Wells Cathedral School)
argues afresh for the value
of the co-curriculum
The evolution of the words tells
one much. In moving from ‘extracurricular activities’ to the idea of
the ‘co-curriculum’ it is clear that we
now accept how important it is that
young people engage with things
beyond their academic lives which
will grow their brains, bodies, hearts
and souls. It is something which as
schools we simply have to do.

students and parents. At Wells, brain
gym, hula hooping, circus skills and egg
hatching (the feathered variety, I hasten to
add, and not the vigorous combing and lotion
application in lower school houses) compete
with Minimus and Mandarin, peace circle
dancing, calligraphy and Christmas cakes.

Is this a happy, purposeful occupation of time?
Partly, yes. Is it about sharing enthusiasms
and obsessions? Absolutely!
Is it about realising that repetitive practice will
bring success? Yes. But it is also about doing
Sport has always been a fundamental part
things for their own sakes, making
of this platform and increasingly
mistakes and learning
now merges with adventurous
to self-correct.
“Where
education and fitness training.
The divisions between
would the walls
There are two fundamental
sport, CCF and the Duke of
of
good
schools
reasons, I believe, for
Edinburgh Award Scheme
celebrating, resourcing,
have begun to blur with the
be without
assessing
and monitoring
introduction of canoeing,
performing
the
co-curriculum.
caving, climbing, lifesaving,
gliding, sailing and surfing
arts?”
The soft skills any good
to name but a few of the
co-curricular
programme develops
outdoor and sports activities pupils
are
vital:
the
team
work
inherent in sport
participate in here at Wells,
or
the
experience
of
working
with
people of
for example.
different ages in music. Chairing a committee
and ensuring that decisions translate into
Music has also been a core part of the coactions, is an invaluable preparation for any
curriculum, although the use of the prefix is
student for the future.
debatable given that learning music comes
before learning speech. Where would the walls
of good schools be without performing arts
such as drama and dance?
And then there is the proliferation of the
seemingly random but rich range of activities,
often dependent on the enthusiasm of staff,

A few years ago I turned to two giggling girls
in Year 12. I had just been reading a story
to the Pre-Prep and could not believe that
anyone could have had a more enjoyable
experience than mine that afternoon. What
had they been doing?
“We’ve been visiting Mrs ...,” they said
referring to a lady who lived locally in a
residential home for the elderly, “and it was
wonderful!” A few months later, poignantly,
those two girls had been given permission to
be absent from lessons as they were attending
the lady’s funeral. Here was the co-curriculum
really in action, in a low key and beautifully run
community service programme.
What matters is not the list of activities, of
course, but that through all the different
things which cluster round the classroom,
often overlapping and reaching back into it,
we are building generations of people who
understand about relationships and who value
difference and the experience of giving
and receiving.

The co-curriculum also encourages
community engagement and relationship
building in school and in the wider world.
It offers young people the chance for
real citizenship.

Main image features Wells’ music students Rita Lam (violin) and Vivian Yau (soprano). All images courtesy of Wells Cathedral School.
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People

Sixth form poetry competition

ALONE
She looks through them
At the dusty window.
She doesn’t see the flies that died
Banging their feeble bodies
She sees the sky.
Shadowed clouds a dusty pink
Glowing through the haze.
An iridescent dragonfly
Kaleidoscope wings an azure blue,
It doesn’t look back.
The people do.

The Poet
Laureate, Carol
Ann Duffy, agreed to
judge an HMC sixth form
poetry competition and
present the talented
winners with their
awards.

Winning entry Alicia Mason (Surbiton High School)

WORDPLAYING
To all you
feetdragging, whiteflagging, sickmaking
timewasting, naysaying waylaying People of
the world – listen up!
Groundbreaking, hardhitting, headturning Language
The space invading, magicmakingmess. It’s here.
Put it to use and your voice may live on
every minute heard long after you’re long gone
the lungbusting, airpiercing, shapeshifting song.

Overall winner: Alicia Mason, Surbiton High School with ‘Wordplaying’

At this year’s Annual Conference in
London, five young poets had the
opportunity to perform their work
in front of judge and Poet Laureate,
Carol Ann Duffy as part of the HMC
poetry competition. With entries
from HMC schools all over the world,
the standard was extremely high.

The Poet Laureate presented the
winners with their prizes accompanied
by suitably festive fanfares performed
12

by Edinburgh musician John Sampson.
The overall winner was Alicia Mason
(Surbiton High School) but
congratulations also go to:
Octavia Akoulitchev (St Edward’s
Oxford); Ellen Macpherson
(Fettes College, Edinburgh); Sadhbh
Sheeran (St Columba’s College,
Dublin); and Sophie Thomas (Queen
Elizabeth’s Grammar School,
Blackburn).

Across the Channel, blasting out waves of sound
crashing, calling
Faites attention, écoutez-moi bien
et toi, les mots, il faut en créer les tiens.
On sait que c’est vrai, et on trouve que c’est drôle
de jouer au jeu de la petite parole.
Utterances of every hue
dare to make a rendezvous.
To all you
skyreaching, daydreaming, trailblazing,
stargazing, funloving, fistpumping People of
the world – go! Go and celebrate
that joy jumping, penpiping, streetdancing,
swordbeating, deathdefying, electrifying Thing
we call a word.

Octavia Akoulitchev
(St Edward’s Oxford)

I want to say I threw you a party,
Played your songs and told your stories,
But I didn’t.
I wore py jamas down to breakfast.
I want to say I put on your jacket,
The one you gave me,
But I didn’t.
I did visit you, for the first time all year.
A muddy oblong without a stone.
I chose a card for you, I’d painted it,
Brimming with colours.
I didn’t know what to write so mummy did it,
Maybe you could read it,
I couldn’t.
I did bring you flowers, boring out of season
Flowers; white, cold, nameless things and

Yellow Roses.
I placed them close to your head.
Maybe you could smell them.
I couldn’t.
Somebody had put a rock where your heart should be,
Flat and round and white against the mud,
Maybe you could feel it.
I could,
It hurt.
I wanted to tell you that Spring will come
But I didn’t,
Because I know that you know that,
Can taste it in the earth and rain.
For then the mud shall turn to flower,
And you shall show the world you came!

Sadhbh Sheeran (St Columba’s College, Dublin)

The Room I’m In
For the children in foster care
Children, one thousand before me,
faded footprints on the bedroom floor.
Lost faces reflected in the broken mirror.
Cracked glass.
How we all long to go home.
Ghosts are hung up in the wardrobe,
silent cries bounce off the walls.
Cobwebs drop like chandeliers from the ceiling
and a mobile of bruised butterflies flutters by the door.
I cannot help wondering who left them behind.
The boy next door watches horror films,
The girl downstairs isn’t there anymore
and no one asks why.
They say she got a job in Malton.
Unwanted, I sit by the window,
cuddled by the coldness that slyly slips in
and rocks me awake.
Dirty, desperate to shower,
but it’s not worth the risk:
Her voice up the stairs

Have I to turn off the water?
Silence, no one to talk to:
the portable radio cradled against my ear
on the quietest volume.
Hush, not a peep.
Acrylic street light, pouring in at the window
rocks me awake.
How I long to be blind to it.
A curtain rail is hung above the peeling woodwork
but curtains no longer keep out the dark.
Like home, they fell apart a lifetime ago.
Sophie Thomas
(Queen Elizabeth’s Grammar School, Blackburn)

Rain on
the Harbour
One slim black cloud flickered
On the screen of a slick, silver Mac
Inside, tidy, confined – Bad Weather.
And then fat and hot and wet,
The drops were dropped at once,
Plopping, a gleeful improper mess,
Staccato on your face, one, two, four,
Through your hair and dribbling warm
Down your back. It washed away
The inner-city grime, invisible,
On the skins of the high-rise dwellers,
And made them hide away, hole up
In their vertical burrows. And we
Watched wondrous from our patch of paradise,
Close, close to the border, close too to the
Sampans and sea. Sai Kung, a sliver of
Greenery in a thick sticky jumble
Of lights and heat and harbours and skyline,
Marvelled as its winding roads meandered
And played at being streams and rivers,
Boldly gushing, as brown as the earth and gargling
With laughter, like a baby in the bath.
The wild dogs and the petted beasts
Howled all as one, stuck outdoors and stuck
Inside. A sweet, fertile heat flooded
The subtropical air, the cloying grey smog
Lifted and the world blurred in the frizz
Of the downpour. The rain was not shy
Of this dot on the map, Fragrant Harbour,
water on water. But a lazy
South- East China sun steamed up the windows
And calmed the cloud, done shedding and pouring
and pounding.
The slim black cloud flickered,
A perfect-circle sun slot in its place.
The brown rivers blackened back to road,
The dwellers scampered out and hurried
Building to building and were glad of the
Clean streets and the skyline’s flat silence.
Ellen Macpherson (Fettes College, Edinburgh)
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Cutting
the classics
down to
size

lists. They didn’t have much else to do. Now
it’s hard to get people to read. To be awfully
honest, many of the novels taught in schools
now tend to be very short. You don’t see
Bleak House being set that often.
“Some writers have disappeared from view
entirely, like D H Lawrence, which surprises
me given that today’s generation is so
obsessed with sex. Does nobody teach
Lawrence any more?” I suppress for a
moment awkward memories of
teaching Lady Chatterley’s
Lover. Connell reads
my mind. “I guess his
writing is just a bit
too dated now.”
Is Connell a
supporter, then,
of Michael Gove’s
forced march back
to the literary canon
taught in schools
when he was a pupil?

James Priory
(Portsmouth Grammar School)
interviews Jolyon Connell,
founder of The Week and finds
out why less can be more.

Jolyon Connell is not a man who likes
to sit still. I catch him on his mobile
phone as he travels by taxi through
Knightsbridge to the offices of The
Week, the highly successful news
digest magazine he founded in 1995.
The traffic is proving a distraction.
“Excuse me for a moment,” Connell turns
his attention to the driver. “Look, we’ve been
sitting here for hours. Isn’t there another
route you could take?” Whether it’s the
volume of 24-hour news media or slowmoving traffic, Connell, is determined to find
the elegant short cut.
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I have contacted the former deputy editor
of the Sunday Telegraph to find out more
about his latest foray into digest publishing,
the Connell Guides – a rapidly expanding
collection of literary guides launched two
years ago.
Temporarily forgetting the traffic jam, Connell
explains how the idea came about: “My
daughter Flora was seventeen at the time.
She was doing quite well academically but
she got a B in her AS paper on The Tempest.
I dug out my old lecture notes from St
Andrews University and I wrote her a note
summarising some of the most interesting
issues and themes in the play. To my delight,
she got an A. I realised there must be lots
of other people in the same position as
Flora and thought what am I going to do
about that?”
The answer was to turn to a former teacher
at university, Graham Bradshaw, and to
commission him to write 20,000 words on

The list of forthcoming guides is
impressive – The Wasteland,
Canterbury Tales, Hard
Times, Hamlet, Far From
the Madding Crowd
– but there must be
some texts which
resist summary
and which will not
sit easily on the
shelf of Connell
Guides?

“Given
the enormous
technological
change taking place
in the digital age,
does Connell
believe that print
has a future?”

“Gove is certainly a big fan
of what we are doing.” But isn’t
there an irony in encouraging readers
to rely on short-cuts to the classics? “Yes,
they’re a short cut, but they are an intelligent
short-cut. They are full of profound thoughts,
and if you want more they point you in the
right direction.”

“It’s what drove The Week,” he explains, no
pun intended. “People are getting busier and
busier. Their attention span is shorter.
Time is of the essence.”

There are clever critics coming along, in
some ways better, more believable. In
the eighties you had to have some fancy
theory to have credibility. There were new
historicists, cultural materialists and so on.
These kind of distractions are falling away to
be replaced by close attention to the text. In
some ways criticism is in a healthier place
now than thirty years ago.”

“Ulysses will be a
tricky one to do. The
Merchant of Venice is a
difficult play to write about
well because it can be seen in two
diametrically opposing ways: a sophisticated
play ahead of its time or the opposite.
It’s true that some texts are more
straightforward than others.”

If people generally have less time available
now, does this mean that the next generation
of critics is going to be less well read?

Connell also founded MoneyWeek, the UK’s
best-selling financial magazine, just over a
decade ago. Does he see the Connell Guides
attracting this kind of interest and possibly
even a market overseas?

“No, there are some brilliant young scholars
like Simon Palfrey at Brasenose College,
Oxford who has written a guide for me about
Romeo and Juliet.

“The international market is coming slowly.
Always with a new business it’s like rolling
a stone along; you have to get the
momentum going.”

From his answer, I can sense Connell’s
attention turning back to the stationary taxi.
There is time only for a few more questions
before the entrepreneur becomes back-seat
driver again.

Digital age
Given the enormous technological change
taking place in the digital age, does Connell
believe that print has a future?
“I’m not as gloomy as some,” he replies after
a moment’s thought. “But it’s fair to say that
there is a process of slow disappearance.
The same was said about offices some years
ago, but it hasn’t happened yet. They still
exist because they are useful: they are where
you go to meet people and to exchange
ideas face to face. Reading a book on a
Kindle just isn’t the same for me. I find it
much more fun to have a book in my hand.
Connell Guides started as a purely print
proposition and is now a hybrid. We are going
to have shorter guides on-line, fortnightly
essays and a critics’ corner on the website
for subscribing schools. But we will still be
printing books and making them as scholarly
and aesthetically pleasing as possible.”
And what does he think of the idea behind
HMC’s new magazine? “Trust your instincts.
It’s good and brave that you are producing
HMC Insight in print and on-line. People still
like holding magazines. More people buy The
Week in hard copy than currently subscribe
on-line. I wish you every success with it.”

And with that the magician disappears,
plotting his way through London traffic
with the enthusiasm of someone who
knows exactly where he wants to get to
even if the route he has to choose will be
a happy and creative surprise.

Jolyon Connell

The Tempest. “I asked him if he could deal
with very simple questions, essentially telling
us what the play is about.”
A concerned father using his bookish
knowledge to protect his daughter: had
Connell ever pictured himself as Prospero
coming to Miranda’s aid?
He laughs. “I’ve never thought of it like that
before. But yes, I suppose it’s true. I am the
magician!”
I ask Connell what changes he has noticed
in the way people study literature. “Forty
years ago people were given huge reading

Connell Guides is launching a subscription plan for schools to give
exclusive online content to complement the published guides.
It includes:
• A full set of the 18 guides currently in print and a copy of each new published guide (at least 6 titles a year)
• A subscriber discount on all guides
• Online access to Connell Shorts - specially commissioned 5,000 word guides
• A monthly quiz set by Professor John Sutherland
• An annual essay competition judged by novelist William Boyd
and open to all sixth form students, with a prize of £1,000
Further details are available at www.connellguides.com
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End of term

never do. They sell baby bike seats, not car
seats here, as practically no one has a car –
there’s nowhere to go. Alternatively, the kids
sit, or stand, on some part of the bike and
don’t bother with the seats.

Catherine Bevan (former pupil
of Oundle and HMC Bulkeley-Evans
gap year scholar) reflects on being
a teacher in Brazil and the sadness
of leaving
That’s it. Over. To the joy of all the kids,
last week signalled the start of the summer
holidays. For them, no more school until the
end of February. For me, no more teaching
in Brazil – and this makes me sadder than
I would have ever thought three months
ago. I think I’ll cry as much leaving here
in January as I did leaving home.
I arrived in Canavieiras in the middle of
September, over-emotional and convinced
that I was going to hate it here, at least for the
first week or so, until I learnt to communicate
in something better than ‘Spantuguese.’
However I lived with an amazing family that
have looked after me, taught me Portuguese,
and put up with me when I start sentence after
sentence with ‘Well, in the UK, we...’.
The town is small and isolated: it has an airport
which currently provides some of the best
grazing land for local cows. As a foreigner
explained to me, with the Atlantic Ocean on
one side and the Brazilian wilderness on the
other, the locals see no other reality, no chance
of leaving.
In fact, most don’t want to. I would estimate
that less than 15% of the population leave
here more than once a year, and the majority

You hear on the news about Brazil’s growing
population, and particularly of the growing
young population, but it’s startling in real life.
There are more or less 15 state-run schools in
Canavieiras, a town of roughly 35,000 people,
and each of these has at least two sessions,
from 7 -11am and 2-6pm.
Let me be clear, it is a poor place. Most
families are not ‘starving’ poor, and wooden
houses are much rarer nowadays than they
were. Lots have plenty of ‘stuff’, often paid for
on hire-purchase. But what they all lack, even
ones with new kitchen appliances and wide
screen TVs (which will probably be reclaimed
when they fail to pay the monthly instalments)
are opportunities.

Education
The average girl you pass, aged 16, will
probably have at least one child already.
Where I teach at the Julia After-School Centre,
the sister of one girl is 16 and already has
three children. Due to the vagaries of the
education system, they cannot get formal
work, even if they wanted to, until they are 18
when they are supposed to have left school.
The Centre takes the children from the poorest
and most difficult homes, and gives them an
upbringing, an education, a safe place. And
the kids are absolutely fantastic, so friendly
and full of fun; I gained about 60 nephews and
nieces, since they call everyone in authority
‘tio’ or ‘tia’, uncle or aunt. You tend to get
mobbed with hugs each morning.

Writing sentences such as “the book is green”
disappeared over the horizon.
Instead, learning was much more verbal and
aural: playing Bingo, I spy, Simon says, for
example. Even things like ‘stand up if you like
this type of food then sit down again’ went
down a treat – it’s not the most catchy game
title but at least they know how to say pizza
in English now.
The better I got at Portuguese, the more fun
I had with them. I will miss (most of) them
hugely. Also, having thought I had left maths
long behind at GCSE level, I found myself
teaching them how to do division – the method
they learn is beyond me still – and, eventually,
introducing algebra. Their teacher had never
learnt it.
The teachers at the school were such an
inspirational lot. Teachers in Brazil earn the
minimum wage – roughly £220 a month – but
they even spent their free time coming to my
English lessons. I suspect they might have
learnt more than the kids and they definitely
enjoyed Pictionary just as much!
The children here need inspiration, not just
from their teachers, but from someone outside
the town who can show them that girls of 14
don’t need to have children and can go to
university. Being here, teaching them things
they didn’t know, be it advent calendars (we
made two), algebra, apple bobbing, or even
trying to explain the concept of snow, was
the most important thing. There are intelligent
children here; they so desperately need to be
shown that they can get out.
I might have tried to teach some English,
but have learnt and done far more.

I’ll be back, if I can.

I have to say that ideas of teaching English
‘properly’ started to flounder fairly quickly,
considering that several of the younger
children could barely read or write.

Pupils leaving HMC schools and planning to undertake
community work beyond the UK prior to university may
apply for financial support from the Bulkeley-Evans
Scholarship Fund. Information can be found at
www.gapyear-bulkeley-evans-hmc.co.uk
Catherine Bevan pictured with the children she taught in Canavieiras, Brazil
Images courtesy of Catherine Bevan
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New faces HMC welcomes new members
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Mark Beard

Oliver Blond

Martin Boulton

Mary Breen

John Browne

University College School

Roedean

Manchester Grammar School

St Mary’s School, Ascot

St Aloysius’ College

Kathy Crewe-Read

Simon Everson

Andrew Gordon-Brown

John Green

Sally-Anne Huang

Wolverhampon Grammar School

Merchant Taylors’ School

Truro School

Seaford College

Kent College Pembury

Nicola Huggett

Iain Kilpatrick

Kevin Knibbs

Richard Laithwaite

Gus Lock

Blundell’s School

Sidcot School

Hampton School

Kirkham Grammar School

Warwick School

Richard Marshall

Roland Martin

Claire Oulton

Elaine Purves

Paul Sanderson

Bury Grammar School Boys

Rendcomb College

Benenden School

Rossall School

Bloxham School

Antony Spencer

Ben Vessey

Mark Waldron

Nigel Williams

St Lawrence College, Ramsgate

Canford School

Ryde School

Leighton Park School
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A
fourth
science
Ed Elliott
(The Perse School)
recounts how out
of darkness
came light
I am not a scientist but running a school
in Cambridge where the benefits of a
scientific education routinely manifest
themselves in ground-breaking research,
new drug treatments, and high-tech startups, it is impossible not to be pro-science.
A few years ago I had a reverse light bulb
moment. A power failure on a December
afternoon plunged the school campus into
darkness. The computer systems died and
with them so did teaching, learning and
school administration. We were nothing
without our computers, and it was then I
appreciated the need for a fourth science
in the school curriculum – computer
science. Other schools may be using iPads
and androids to facilitate learning, but we
wanted to teach pupils not just how to use
such devices but also how to build and
programme them.
Like many schools we had dabbled with
computer science in the early years, but
a gradual dumbing down of content as

computer science metamorphosed into ICT
and digital literacy saw the subject wither
on the curriculum vine. There were no good
off the shelf computer science courses so
we didn’t offer the subject. For students
interested in computing the advice was as
it would have been in the 1950s, do maths
and more maths.

And as for
the traditional
sciences…

Shortly after the seminal power cut Perse
staff met with a group of Silicon Fen
entrepreneurs. The entrepreneurs wanted
The Perse to play its part in educating the
next generation of computer scientists
and together we designed a new course
focussed on algorithms and programming.
Two thirds of lessons take place in
the classroom and a third in the IT lab
reflecting the need for a strong grounding
in theoretical concepts and thinking skills
to complement practical tasks. The course
has been carefully constructed to appeal
to pupils of both genders and all levels of
ability and prior experience.
Computer science is now a compulsory
fourth science and students will have the
option to study for the new OCR Computer
Science GCSE which promises to deliver
a rigorous scientific education supported
by online MOOCS.

Following The Perse’s excellent
experience of the CIE IGCSE biology
course (0610), the biology department
is relishing the challenge of teaching the
CIE International A level (9700) this year.
With uncertainties surrounding A level
reform and current difficulties with the
A level controlled assessment (common
to many schools), we feel it is the right
time to change courses.

Classroom image courtesy of The Perse School
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We’re going to the zoo
Paul Smith
(Hereford Cathedral
School) reports
from among the
big beasts at
London Zoo
It is perhaps not surprising that a
conference which set The Child as its
central theme, and encouraged exploration
from the ‘academic’ dimension into the
realms of ‘pastoral’ and ‘co-curricular’,
included a visit to the zoo.
After all, how many of us can look back on
our childhood without some reference to the
wonders of the animal kingdom: our first pets,
encounters with the creatures in the natural
environment around us, and, of course, that
first visit to the zoo when we came face to
face with the exotic and majestic wildlife from
far flung shores?
And so it was that HMC heads ventured from
the confines of the Hilton Metropole at this
year’s Annual Conference and retraced their
childhood steps to the zoo.
Zoos and conservation have come a long
way since London Zoo was first established
in 1826. As the president of the Zoological
Society of London (ZSL), Professor Sir Patrick

Bateson, explained, no longer do zoos merely
showcase the intrepid exploits of big game
collectors. The spectacle of chimpanzees
dressed in human clothes, or of elephants
paraded with human passengers, which so
delighted a Victorian public, is a far cry from
today’s international role in environmental
conservation.

increasing rate at which our world’s wildlife and
habitat types are diminishing then investment in
scientific enquiry and public understanding of
the issues is essential. Education is the lynchpin, as the current generation of school pupils
will form tomorrow’s scientists, conservationists
and informed public.

In this light, our HMC Chairman,
Dr Tim Hands, used the
Conservation itself, which
Conference as a platform
was once synonymous
to initiate partnerships
with preservation, has
between HMC schools
moved on too. Today, it
heads ventured from
and the British and Irish
is a multi-disciplinary
the confines of the Hilton
Association of Zoos
science which
Metropole at this year’s
and Aquariums (BIAZA).
recognises that each
annual conference and
A number of schools
individual species
retraced their
including King’s School
cannot be considered
childhood steps
Chester, Pocklington
in isolation from the
to the zoo.
School, The Portsmouth
myriad of interconnecting
Grammar School, Stewart’s
environmental factors that
Melville College and Hereford
will determine whether it, and its
Cathedral School have expressed an
associated habitat, survive.
interest, and discussions on forming long-term
collaborative projects have begun.
In his welcome to HMC, Ralph Armond,

Winging it?
Try ISQAM

HMC

director general of ZSL, highlighted that a
function of the Zoo is “...to inspire current and
future generations to take a lifelong interest in
wild animals and their habitats, and a strong
commitment to take action to conserve them.”
If we are to gain a full understanding of
the causes (and possible solutions) for the

Sarah Thomas, head of discovery and learning
at ZSL, describes the potential benefits of
such partnerships as “providing students
with unique opportunities to gain first-hand
experience of the scientific research that
underlies current practice in conservation. Not
only will this support the career prospects of
those students interested in conservation, but
it will also enable zoos and schools to broaden
their own knowledge and skills in promoting
the need to protect biodiversity.”

Chris King
(Leicester Grammar School),
chair of the HMC Professional
Development Sub-Committee
recommends flying high only
after solid groundwork
One absurdity of our schools is the
tradition of taking the very best
teachers we have and ‘promoting’
them to positions with management
responsibility whilst simultaneously
removing them from the classroom
where presumably they have excelled.

a recipe for friction within the teaching staff
at the school as new teachers are appointed,
entirely savvy with the latest technology, only
for them to encounter heads of department
who are reactionary and without any focus
beyond the here and now. In response to this
all too common picture HMCPD has developed,
in conjunction with GSA, a new professional

We then compound this error by asking our
heads of department, for example, to perform
this new role without any training specifically
designed to prepare them for the challenges
they will face.

development opportunity under the title the
Independent Schools’ Qualification in
Academic Management (ISQAM).
Its specific aims are to:
• improve standards in teaching and learning
by providing training for heads of department

Partnerships and outreach are part and parcel
of what HMC schools do, and the HMC/
BIAZA programme looks set to be an exciting
initiative, which will engage and stimulate
students and zoo-loving headteachers alike.

The idea that intelligent, academically astute
teachers will have absorbed by some kind of
osmosis in the common room, where they meet
existing heads of department (HoDs), all the
skills needed to serve the school in this key role
is just daft. Heads of department have been
effectively asked by the senior management
to ‘wing’ it on the basis that a senior manager
thinks ‘it will be fine’.

A common picture
This traditional and widespread practice results
in perpetuation of a model based on what has
been done in the past. It does not really invite
reflection on the needs of the moment, let alone
projection to the needs of the future. It is also
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in the key practical skills they need to
perform their job,
• encourage ongoing professional
development for middle managers,
• establish best practice and define

this qualification were completed successfully
last year and the whole scheme is accredited
by the Institute of Education at the University
of London.
All the details can, of course, be found at the
HMC website and the courses for both stages
are available for delegates to apply for now.
The courses have also been scheduled to be
run in different geographical locations and at
times which should minimise the impact of the
short-term absence of a head of department.
The most suitable candidate for ISQAM is
the newly or very recently appointed head
of department and most certainly not the
disaffected or poorly performing one.
So here is your opportunity to cease to
expect your heads of department to stop
winging it but really take flight instead!

a sector-wide standard in relation to
the key skills of middle management.

Taking flight
The scheme is modular in nature, with two
stages, most likely scheduled over a two-year

For more information on HMC’s
range of professional development
courses, turn to page 10 or go to
www.hmcpd.org.uk

period. The modules include such areas as;
Effective lesson observation, How to conduct
an appraisal, and The role of the HoD in whole
school planning. The pilots for the delivery of
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138th annual meeting

2013
Conference
in pictures
In October 2013, members of HMC gathered in London
for their 138th annual meeting. Beyond the Conference
venue members were hosted at visits to London Zoo,
the Mansion House, a range of museums, an academy,
a hospital and the House of Lords. Following a service
at St Margaret’s Westminster, the annual dinner
(pictured) was held on the Thames aboard the
Silver Sturgeon.

The theme of the Conference was The Child, presided over by HMC
Chairman Tim Hands and HMC Membership Secretary Ian Power. Among
those leading professional sessions were: Sir Vernon Ellis, Chair of the
British Council; Carol Ann Duffy, the Poet Laureate; a panel of leading
figures in higher education; a press panel from ‘Fleet Street’; the military
historian Sir Michael Howard; and the Chief Inspector of Schools,
Sir Michael Wilshaw.
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The oldest profession
Ken Durham
(HMC ViceChairman, UK)
thinks we have
more to learn
During my year as Chairman of HMC
I was, rather to my surprise, invited
to join a new organisation called
The Professions Summit.
The brainchild of one Dr Jonathan Shepherd (a
scary name for those of you with long memories
of the darkest days of ISC), the Summit is
an attempt to bring together the various
professional associations of the UK to share
ideas, to learn about one another’s operations,
to consider whether we are simply Victorian
anachronisms, to wonder what our role should
be in the current age.
It has been an eye-opener. It began with an
extremely well-attended breakfast meeting
at the Royal College of Surgeons, where Dr
Shepherd is president. Among those present
were the BMA, the Law Society, the Institute of
Civil Engineers, the Association of Chief Police
Officers, the Royal Institute of British Architects,
the Institute of Town Planners and dozens more.
It was a good table for HMC to be at.
I was not the only representative of education,
but we were in a distinct minority. That is
interesting in itself: confirming my curmudgeonly
view that the growth of unionisation in teaching
has driven out notions of professionalism. I hope
that we in HMC do our best to redress that. Over
breakfast it struck me firmly that we should be
doing more and that we have much to learn.
There was quite a lot of common ground.

In our different ways, all of the associations were
strongly committed to notions of professionalism
in our own work, which we feared was being
undermined by prevailing social and political
attitudes and (dare I say it?) by an educational
obsession with qualifications over attitudes of
mind. We all aspire to retain a powerful degree
of control over the values and parameters of our
own work. We think we are losing it.
We all believe that true professionalism gives
us an insight which extends beyond the merely
operational. We all feel a stronger need to
communicate this but find ourselves
frustrated by the increasingly
formal structure of professions
(in education, surely, we
have only to look at the
disappointing work of
the National College and
the growing influence of
academy chains to see
this in action).

The Association of Chief Police Officers hosted
a day in the autumn on Crisis Leadership. The
civil engineers are putting something together
on ethics. I have tentatively volunteered that
HMC will convene a session on the role of
education in preparing young people for their
working and professional lives.
I think this has a direct relevance to us. We need
to protect and rescue our profession – perhaps
not quite the oldest, but not far off. We need to
reinforce again and again the truth that values
and attitudes and ethics should define
the operational, not the other way
round. And we need to learn
from others.

“...true
professionalism
gives us an insight
which extends
beyond the merely
operational.”

In different ways, we believe
that political pressure, partially
informed media scrutiny, a blame
culture and a simple loss of belief in trust
are contributing to a failure to appreciate what
professionalism means and what its obligations
are. So what do we do?

Seminars
I argued that we should go public and convene
a day-conference to rediscover and redefine
professionalism for the twenty-first century.
Others thought this a step too far. We have,
instead, chosen to start with a series of
professionally chaired seminars. The first (hosted
by the RIBA) was on the use of evidence in
strategic decision-making. It was fascinating and,
frankly, from our point of view, quite humbling.

I said earlier that there
were points in this
process when I have
felt quietly humbled.
The levels of training
and preparation that
some other professions
put into the development of
young employees is far more
thoughtful and extensive than
anything that we do.

Most striking of all, the best professional
associations have active research departments
that commission and produce genuinely
insightful, occasionally controversial and truly
important work that has the potential to raise
the sights and spark the enthusiasm of their
members. Surely, we should be doing the same.
HMC should have an ambition to build itself into
a professional association of real imagination
and quality.

There is a challenge here.
I think that we should rise to it.

Changing lives
Ian Davenport, chief executive of SpringBoard,
the new boarding bursary charity, reviews
highly rewarding progress in its first year

The SpringBoard Bursary
Foundation has now been
in existence for a year, and
what a year it has been.
The headline is that thirty pupils from
disadvantaged circumstances started their
boarding school journey in September.
Each of those pupils and their schools is now
participating in an independently researched
impact assessment process, the results
of which will provide valuable insight and
direction for the future.
When I first became involved in SpringBoard,
I knew that I would be spending a lot of my
time in boarding schools. I would never have
envisaged, however, visiting Croxteth and the
car park where Rhys Jones was tragically shot
in 2007, the innocent victim of a violent gang
feud, and listening to the headteacher of Wayne
Rooney’s former school talking about the issues
and challenges of the area and its neighbour
Norris Green.
Following this visit and with the support
of the Hope Opportunity Trust, three boys
from Liverpool started in the autmn at Eton,
Marlborough and Uppingham.
With thirty pupils beginning their boarding
careers in twelve schools, including a state

boarding school, we are already ahead of our
expectations. Next year we believe we will
double the number of both schools and pupils.
I have visited many deprived areas and in
each I have encountered living saints who
are working on a daily basis in difficult
circumstances with pupils in order to give them
a sense of stability and opportunity. One of
the real advantages and pleasures of my job
has been to link these charities and state day
schools together with the boarding community.
The enthusiasm I have encountered has been
overwhelming.

Innovative approach
SpringBoard was founded in
September 2012 after the
governors at Rugby School
took the imaginative decision
to expand the successful and
unique Arnold Foundation
model, the brainchild of the
headmaster, Patrick Derham.

Our objective is to add a powerful and
innovative approach to the provision of fully
funded bursary places at independent and
state boarding schools for disadvantaged
children. The intention, over time, is to have
a profound effect on social mobility and
the ethos of the boarding sector.
So much has happened since we were
launched by the then schools’ minister,
Lord Hill back in October 2012. We have built
strong links with boarding schools in both
sectors, as well as establishing relationships
with mentoring charities, virtual schools, local
authorities and state day schools. I have
received support and commitment from a
significant array of individuals, heads, funders,
government officials, pressure groups, policy
influencers and like-minded charities.
To gain a better understanding of the
impact bursaries can have, we composed
an on-line questionnaire for current 100%+
bursary pupils who are already attending
boarding schools.

“98% of
fully funded
bursary pupils
are glad they
took the
opportunity.”

As Henry David Thoreau once
wrote: “If you have built castles
in the air, your work need not be
lost; that is where they should be.
Now put the foundations under them.”
This is precisely what we, at SpringBoard,
are doing.

Although the findings have
yet to be finalised we
have received a strong
response and an
intial analysis has
been interesting.
The most important
and revealing figure
is that 98% of fully
funded bursary pupils
are glad they took the
opportunity to join their
boarding school.

Their advice? Make the most of the
opportunity, get involved in everything and
enjoy it. The survey revealed that there is a
strong sense of pride in their achievements;
first on being awarded a place at their boarding
school, and then on rising to the challenge
of making friends, achieving excellent results,
and in succeeding outside the classroom.

This is the affirmation that we all needed
to work even harder to ensure that
more pupils can benefit from a boarding
experience in the future.

The Summit brings together a range of professions including engineers, lawyers, doctors, police officers and architects

Rugby School where the Arnold Foundation inspired the model for the SpringBoard Bursary Foundation

Image courtesy of Rugby School
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“It takes
a village to
raise a child”

of new partners in their parents’ lives, each of
whom seems to be of greater significance to
the parents than their own child. Sometimes
parents can react with disproportionate force
to an approach from the school, which can
often hint that all is not well at home, or that
family breakup is on the cards.

with handling
outrageously
poor conduct. This
is very far from the
reality in most schools.
There are, however,
inevitably cases where
adolescents do misbehave
and this needs to be managed
in a positive way which not only
sends an appropriate message but
also enables the young person to learn
to manage their future behaviour better.
This takes not only action but also lots
of ‘talking through’.

The importance
of pastoral care
in schools

Managing behaviour

responsibilities are allocated
to professionals who have specialised
expertise and experience.
A school ethos which enshrines positive role
modelling and the transmission of character
through every interaction will emphasise the
importance of talking through even quite
small situations with young people. This is
the bread and butter of pastoral care.

ASCL President Ian Baukham
reflects on the lifeline that schools
offer to troubled youngsters.
The things which actually make
teenagers happy are the simple things
in life: a stable home, quality time with
parents, close friends and playing
sport. These count for much more
in the long run than expensive gadgets
or fashion items.
School not only has to pick up the pieces
when home does not offer the stability
needed for young people, but it also has
to ‘fill in the gaps’ and offer care and
opportunities to develop the strength of
character and emotional resilience needed
to get through the storms life holds.
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A school, a place of education, cannot
restrict itself to enabling young people to
achieve academic progress, even less simply
to getting good examination outcomes for
them. Real education involves nurturing,
advising and scaffolding them through
the turmoil, traumas and small everyday
challenges of growing up. It includes
facilitating participation in wider educational
opportunities, including sport, which is
so important for healthy physical and
emotional development.
And it encompasses mediating those guiding
and underpinning values for life, which need

to be visibly lived out within the educational
community. As Hillary Clinton famously and
so rightly observed: “It takes a village to
raise a child”.

Talking it through
Pastoral care is never a ‘bolt-on’ extra to the
life of the school community, to be hived off
to a group of well-meaning but detached
‘professionals’. Pastoral care, literally ‘the
care of a shepherd for his (or her) flock’,
needs to run right through the vision and
aims of the school, even if some

In schools around the country there are
teachers, perhaps especially form teachers
who see their groups once or twice a day,
checking up on students and remembering
the little everyday details which are the warp
and weft of an adolescent’s life. ‘How is your
nan now?’, ‘How are things between you and
the other boys now?’, ‘I noticed you were
looking a bit low this morning – anything I
can do to help?’, ‘That’s a tricky decision.
Let’s talk it through, shall we, and help you
work out what to do’. And so on.
A casual viewer of the recent TV series
Educating Yorkshire might conclude that in
every school almost all staff time is taken up

Teenagers have always misbehaved, of
course, but some poor behaviour in schools
is without doubt a result of parenting which
has failed to provide a loving, firm and above
all consistent approach to behaviour
management. Unwittingly
rewarding poor behaviour by
giving in to the toddler’s
tantrum or, later on,
to the teenage strop,
stores up trouble for
everyone in the future,
and it takes schools
a long time to undo
these learnt behaviours
through relentlessly
consistent responses
to misconduct.

Other indicators are students who
behave unpredictably as a school holiday
approaches, or even on rare occasions
simply refuse to leave school on the last
day of term, school being their only point of
stability and the only place where they feel
cared for. Eating disorders, self harming,
abnormal friendship problems, sudden
changes in appearance, depression, threats
of suicide: the sorry list continues.
This extreme kind of need demands the
highest order pastoral skills available.
Schools routinely navigate the choppy waters
of mediating between parents who will
scarcely communicate with each other,
in the interests of ensuring that children’s
needs are met.
Counsellors, now commonplace in schools
and increasingly employed directly by them,
are rarely without a waiting list. Outside
agencies, including social services, are
frequently involved, though schools
often find that because the point
of stability in a troubled
child’s life is school, it is
school staff who are in
many ways the lead
professionals.

“…guiding
and
underpinning
values for
life.”

Many young people, perhaps an
increasing number, have needs which are
far more acute. Most depressing in my
experience is emotional neglect. At the root
is often family disintegration, mental health
problems or an unhealthy relationship with
drugs or alcohol.
There are many signs and symptoms. It may
be young people who tell those they trust at
school about domestic turmoil, a succession

Much as we would
often like to do so,
schools cannot
change the hand
dealt to their students.
We can only provide, in
the context of the school
community, the support required.
This needs to be proactive as well as
reactive: a strong school ethos, an emphasis
on building resilience, learning values and
strengthening character, all help when, and if,
life gets difficult.

And when it does, experienced and
committed staff are there, as any good
shepherd would be, to support and
be the advocate for the ‘lost sheep’.
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Our common
educational
mission
Professor Sir Keith Burnett,
Vice-Chancellor of the University
of Sheffield, writes an open letter
to members of HMC and
their schools

Dear members and
schools of HMC,
As a vice-chancellor in a Russell group university,
I am only too aware of the many pressures on universities
to consider the broadest possible admissions policies
and to nurture talent, irrespective of background.
I also understand from my colleagues at HMC that the
University of Sheffield was once again this year one
of the most popular institutions for pupils from HMC
schools and that 80% of these students received offers.
This connection is built on talent and achievement. Over many
years our University has welcomed outstanding students from
leading independent schools, and these young people have gone
on to gain excellent degrees and the kind of education which has
prepared them for meaningful careers across the full range of
disciplines. We are proud of these students and graduates, and
the positive difference they go on to make in our nation and world.
Yet in an environment where education is so often subject to the
changing winds of political imperative, the process of university
admission is fraught with anxiety. Policy announcements aimed at
addressing perceptions of elitism can sometimes place at the door
of universities problems of social mobility which in fact began with
substandard early education and a lack of opportunities which
frequently accompanies multiple deprivation.
I know from my conversations with my fellow vice-chancellors that
we are determined to be guided by our own values, and to ‘make
our own history, although not in conditions of our own choosing’ a sentiment expressed by Karl Marx!
This means that our doors are wide open to talent from the whole
spectrum of society. We are interested above all in recruiting
the most able students, those who can thrive in a researchled environment and make the most of the opportunities that
environment offers. We do not distinguish between state and
privately educated pupils in our admissions processes,
and we are committed to an absolutely open and transparent
approach to admissions.

Work together

“To label
independent
schools or leading
universities as
homes only for
the elite is to
over-simplify.”

With over 200,000 pupils studying in HMC schools, and over 90%
of these going on to higher education, there must be a strong
relationship between universities like ours and your Association.
We must work together to outline areas of opportunity and
honestly address our challenges - the need for excellent teaching
in maths and our concerns for the future of modern languages
being just two examples.
We also want to share with you the areas we see of tremendous
growth and promise. Fields such as fundamental biology not
only relate to traditional areas such as the search for causes and
treatments for disease, but also to the nature of life and energy
and the global challenge of how to feed and power our planet.
At the interface of science and medicine with engineering there
are further exciting possibilities. In Sheffield we are pioneering
astonishing work on personalised medicine and diagnostics

which will change healthcare in the West and in developing
nations. In addition, our collaboration with major companies such
as Boeing and Rolls-Royce demonstrates that universities are
increasingly seen, not only as places of learning, but true partners
with business. We are rebalancing our economy and making the
UK the world-home of such fields as advanced manufacture.
However, we are also keen to hear your own views about the
future of universities, and to ensure that our own processes are
as helpful as possible to the future students, state or independent,
without whom we are nothing. For this reason I very much
welcome the forthcoming visit to us here in Sheffield of the GSA/
HMC Universities Committee, and I am delighted that we have
in the past year visited 19 HMC schools and hosted five more
in Sheffield, with a further 10 schools still to come. These are
wonderful opportunities to understand one another better.

Common values
I would also add a final thought. Schools and universities are often
thought to inhabit separate spheres, but we should also focus on
what unites us. We share important values in common, and it is
important at times that vice-chancellors and independent school
heads speak with a single voice.
Many HMC schools for example are international communities,
and understand that the mix of students from home and overseas
is itself a powerful educational opportunity. We understand the
contribution of such students is both financial and cultural, as
well as being the life blood for much of modern science and
innovation; without them our places of learning - and our nation would be much the poorer. At a time when political pressures on
immigration may travel in another direction, we can speak with
conviction about the benefits of educational diversity.
And speaking of diversity, there are other stereotypes to challenge.
HMC schools are no strangers to widening participation, offering
bursaries and other support to pupils who show the ability to
benefit from the high attainment and lower staff-pupil ratios
common to the sector. To label independent schools or leading
universities as homes only for the elite is to over-simplify. It
ignores how the learning which takes place within our institutions
brings benefits far beyond the confines of our classrooms, lecture
theatres and laboratories.
We cannot rest on our laurels. Our academies can be neither
fortresses nor ivory towers. However they can be beacons and
places of educational excellence. If they are, I am confident that
we will together continue to bring real benefits to the education
and lives of young people in whom we have a common interest.

Yours sincerely,
Keith Burnett
Professor Sir Keith Burnett CBE, FRS
Vice-Chancellor of the University of Sheffield

Images courtesy of the University of Sheffield
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Talking heads
Chris Edwards (Bromsgrove School)
takes a look at the book that has
everybody talking
Head’s Up: The challenges facing
England’s leading head teachers
by Dominic Carman.
Imagine – and you’ll need to ignore gender
and two millennia for this - that Cicero and
Bulwer-Lytton have produced a love child.
Actually, ditch that: make it the offspring
of General Lew Wallace and Ruskin (who,
in later life at least, never let truth get in
the way of splurges of parallelism and a
sonorous cadence or two).

Indeed, juicy doesn’t come close to
describe those passages where the very
few disillusioned professional victims hold
forth on their woes, but for the most part
the heads’ observations and reflections
are entertainingly varied. We quickly learn,
there’s no house style in headship.

Now imagine the opening sentence of that
child’s first opus. How about: “It’s a story
of ambition, anger, inspiration and pride; a
saga of jealousy, joy, struggle and sweat;
a chronicle of humour, pain, tears and
triumph.” Bring me the birth certificate of
Dominic Carman.

Characters burst, fully formed, onto a
Dickensian stage: from the beguiling,
frenetically self-deprecating John
Claughton, whose view on his own
leadership is refreshingly candid: “bloody
hell – this is a shambles”, to the wry Tony
Little whose gentle observations frequently
act as the comforting ground bass over
which the melodies of media darlings pipe
shrilly for attention: “If Anthony [Seldon]
didn’t exist, I would need to create him
in some way.”

Mock epic suits perfectly this thematically
organised trip round the bay. Thirty-two
heads from academically selective schools,
primarily in the south of England, spill
beans, pour out hearts and spit venom.
Bosoms heave (no, really, they do – there’s
a bizarre fashion shoot in here), and from
one or two there are moans about “evil”,
“treachery” and “betrayal”.

We have the head who returns to work
on the day she has her baby (now there’s
a challenge to the Brighton College /
Wellington PR machines: top that guys),
and then we have awesome control freaks
such as Diana Vernon: “I stand in the queue
at the airport and I think I can run this. I can
do it so much better.” Crikey. Give John
Claughton a call.

Recently published
Look out for a review of these books in the
next issue of Insight.
Public Schools and The Great War
RRP £25.00, hardback, 320 pages,
ISBN: 9781908684073
Published by Pen & Sword Military
www.pen-and-sword.co.uk
Cultural Olympians
RRP £14.99, paperback, 160 pages,
ISBN: 9781781593080
Published by University of Buckingham Press
https://ubpl.buckingham.ac.uk/new_books
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Relationships with parents, governors,
staff and children (yep, they get a look in)
are explored in soundbites, gobbets and
vignettes, and this makes for a pleasing,
easy journey. We look in too on a few
international adventures, but inevitably the
excursions are brief, albeit picturesque.
No, it isn’t “chronicle” or “saga”, but as one
nears the end of the book, one is minded
of that haunting scene in I Claudius when
the Sybil speaks to the dead emperor
just before he makes his journey to the
underworld. Claudius wants a republic, but
it is not to be. “The empire will go on,” says
the Sybil, “and the emperors won’t be a bad
lot. Well, give or take a few.”
RRP £9.99, paperback, 197 pages
ISBN: 9781909869301
Published by Thistle Publishing
Available only at www.amazon.co.uk

HMC
HMC (The Headmasters’ and
Headmistresses’ Conference) is the oldest and most prominent
Association of independent school heads in the English-speaking world.
HMC has 260 members in the British Isles and a further 60 international members. Our members lead schools that are distinguished
by their excellence in pastoral care, co-curricular provision and classroom teaching. Members of HMC have met annually in conference
since the first meeting in 1869. HMC today is a thriving, pro-active Association of leading figures in school education.

www.hmc.org.uk
Image courtesy of New Hall School

In this year...

25 years ago

50 years ago

100 years ago

National Curriculum

The Robbins Report

Report to Conference

The DES had produced documents on science
and mathematics for ages 5-16. It was felt
that some of the ideas are rather diffuse. The
worry was whether they are appropriate to
pupils in HMC schools. Certainly there will be
a requirement for more tests and more record
keeping and therefore a greater burden for
teachers. There will be much less classroom
time available and there will be extra costs in
the back-up resources. It was agreed that the
Association would prepare a response.

The Committee of the Headmasters’
Conference has recorded its warm
appreciation of the main recommendations
of the Robbins Report and its imaginative
and enterprising spirit. In particular the
Committee commends the proposals for the
broadening of courses at the Universities and
for increased residential accommodation; the
recognition of the need for fuller consultation
between the Universities and schools and the
emphasis upon the value of Sixth Form work.
It welcomes the rejection by the Report of the
idea of Sixth Form Colleges...

There are many encouraging indications that
the Public Schools are not only co-operating
with one another but also getting into closer
and friendlier touch with other institutions
of the country, both with those which are
directly educational and those which, like
the Army and Navy, affect education by their
examinations and requirements. The Board
of Education has shown a sympathetic interest
in the newer developments of our curriculum,
and a desire to guide along similar lines
the schools under its control.

HMC Academic Policy Sub-Committee,
October 1988

HMC press release, November 1963

HMC Committee report,
December 1913
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Facts about HMC schools
Fact

#1

57

%

A growing majority of the
British public (57%) approves

Fact

#2

35%

Fact

HMC’s

#3

257

of pupils at HMC schools

highly varied UK schools

receive fee assistance.

are all not-for-profit.

Fact

Fact

of independent schools.

Fact

#4

The number of pupils at HMC
schools is growing steadily;

35% are girls, a quarter are
from ethnic minorities, 6%

In

#5

2012-2013

HMC schools led national
discussion on reform

#6

HMC

candidates significantly out-

are from overseas and all are

of marking and the conduct

perform their state-school

taught in small classes.

of appeals against results.

peers in public examinations.

Fact

#7

Fact

#8

important to the survival

One in four

of key subjects in schools

students at the UK’s ten

and universities: languages,

leading universities are

medicine, economics and

from HMC schools.

These results are very

engineering.

Fact

#10

15,000

students around the world
now study at the overseas
campuses of UK HMC schools.

Learn more at www.hmc.org.uk/facts-figures

Fact

#9

HMC pupils achieve
more highly at university
and secure better
graduate-level jobs.

