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Shakespeare
for today

Theatre, education and the world
of acting: Antony Faccinello and
Paapa Essiedu in conversation.

Eight years after leaving Forest School, Paapa Essiedu
is the RSC’s 2016 Hamlet at Stratford-upon-Avon.

Paapa Essiedu
(Forest School,
2001-2008)

PE: Definitely, I remember studying
Shakespeare in English and I wasn’t a fan, but
by doing it and playing it and bringing it to life,
it helped me understand it so much more. My
drama teachers were great; I was taught by Mr
(Paul) Oliver, who was Head of Drama. He was
really passionate about drama and a fantastic
teacher. He had a real appetite and love for
the theatre and plays, which you could see in
his teaching. When you’ve got someone with
that level of passion, it’s impossible for it not
to become infectious, so I’ve got a lot to be
thankful to him for.

AF: Congratulations on your role in Hamlet;
were you nervous ahead of the reviews?

AF: What else do you value from your
schooldays?

PE: Yes, we had nine weeks before opening
night, so we rehearsed non-stop for most of
that time, but you never know how people
will take what you do. It doesn’t matter how
good or bad you think you are, once you’re on
the stage you’re out there for people to see.
I find reviews a strange thing as they’re an
assessment of one night early on in a run, but
it’s always good when they’re positive and they
encourage people to come and see the play.

PE: I really enjoyed being at Forest: it’s a very
interesting place to be a pupil. I loved how
multicultural it is, with pupils and teachers from
lots of different backgrounds. In some ways
Forest helped set me up for life. I also think it’s
vital that independent schools offer bursaries
and scholarships; I may not have been able to
go to Forest otherwise, so it’s crucial for people
from less fortunate backgrounds to have these
opportunities.

AF: During your time at Forest School
you took part in the school productions of
Macbeth and Othello; did this experience
help set you on your acting career path?

AF: Do you think the arts get adequate
coverage in the school curriculum?

With this year’s HMC Conference coming to
Stratford, Antony Faccinello, Warden of Forest,
reflects on teaching Shakespeare and asks Paapa
about his education in theatre – before RSC
Director of Education, Jacqui O’Hanlon, invites
schools to embrace rehearsal room pedagogies.

Photo by
Manuel Harlan
© RSC

Antony Faccinello (Forest School)

Shakespeare in the classroom
Teaching any subject causes us repeatedly to
ask the essential question: is what I’m doing
effective? For English teachers, teaching
Shakespeare is the acid test. We all want
our pupils to love Shakespeare, and with
powerfully dramatic language as the medium,
anything less than pupils being excited
to get stuck into the next act can feel like
failure. Making the language come alive and
be accessible is the English teacher’s art.
In my first years in the English classroom, I
sometimes felt defeated by the class’s lastlesson-of-the-afternoon, fragmented half-hour
progress through the text.
I soon realised that pushing desks aside and
getting pupils on their feet, even if just to
show who is on stage, made all the difference.
With non-examined classes, the freedom to
experiment and to edit the text comes into its
own; pupils themselves can identify the power4

relations in a scene and select and perform
key lines that show who is in control. Today’s
editions of the plays are full (sometimes too
much so) of dramatic activities that help pupils
think about such subtexts and alternative
interpretations.
However, the old truths are universal and
constant: once pupils tune into the direct link
between Shakespeare’s dramatic language
and the force of feeling conveyed by it, they
start to sense the thrill of vicarious emotions.
If the claims for literature are true, if it does
expand our capacity for empathy, then it must
be all the more so in drama where we can
utter the words and experience the thoughts of
someone else: the character whose emotions
are distilled and concentrated through their
language. Learning some lines by heart for
homework and internalising the iambic rhythms
with their forward pulse is heady stuff indeed.

“I remember
studying
Shakespeare in English
lessons and I wasn’t a
fan, but by doing it and
playing it and bringing
it to life, it helped me
understand it so
much more.”

AF: How can schools ensure diversity in
pupils taking part in school productions?
PE: I think that can be achieved by having a
more open-minded approach to teaching the
arts. Obviously Shakespeare is something that
can be performed by any gender and ethnicity,
but I think it would be great to see schools tell
stories from Africa, India, the Middle East or
South America. It’s a beautiful thing living in
London with all the cultures and communities
from across the world, so I think our work
should mirror that.

As Paapa Essiedu attests from his own
experience of Shakespeare at school, it’s “by
doing it and playing it and bringing it to life”
that we fully understand it.

PE: I think for any school it’s really important
to promote the arts along with subjects like
maths and science, because education is
about having a well-rounded appreciation of life
and the world. You learn a lot more about the
emotional life through the arts, so it’s good that
schools offer these opportunities.

Photo by Manuel Harlan © RSC

AF: Did theatre trips feature as part of your
education?
PE: Doing Drama at A level included seeing a
set number of productions and that brought
my first exposure to professional theatre. The
memorable ones were Othello at the Donmar,
The Country Wife at the Old Vic, and seeing
Complicite for the first time at the Barbican.
Visiting the theatre is not usual in a lot of
cultures; it was true in my case being a firstgeneration immigrant living in Walthamstow.
Added to that, tickets are expensive so it is
important that schools take advantage of
discounted tickets and introduce young people
to theatre.
AF: Is playing to audiences with a large
proportion of school groups a challenge?
PE: Making Shakespeare more accessible to
a wide range of audiences is integral to the
production. Young people in the audience
are the next generation of theatre goers, so
inspiring and stimulating them matters; they are
the most important members of the audience.
With a Year 11 audience, you don’t play down
to them or patronise them; you have to respect
their intelligence.
AF: Any tips for pupils faced with learning
Shakespeare quotations for exams?
PE: Hamlet is three hours long so it’s been
an exciting challenge learning all the lines.
Not having done A level English literature,
my relation to the text is a little different. I
appreciate students’ difficulty because the
lines are so specific. You can’t paraphrase
Shakespeare.
AF: What advice would you give to a pupil
thinking about going into the world of
acting?
PE: Make sure you want to do it! Have a think
about whether it’s something you really want.
Don’t become an actor because you want to
become famous; it’s a long and hard road.
Watch loads of television, films and plays. Join
the school or local theatre company. Do as
much as you can to immerse yourself in the
world of it, and I think from that you will be able
to know if it’s something you really want to do.
5

Cover story

Wycombe Abbey takes over Shakespeare’s Globe for its own 120th
anniversary as well as 400 years since the death of Shakespeare

A pedagogy for Shakespeare:
creating a rehearsal ethos in
the classroom

Focus on Africa

Cover story

Focus on partnership: Africa
With HMC Heads raising funds at their 2015 Annual Conference to provide
1,300,000 child immunisations around the world, Insight catches up with a
range of UK-Africa partnership programmes co-managed by HMC schools.

Peterhouse (Zimbabwe):
local partnership and
fundraising
Needless to say, Peterhouse is very heavily involved with local African
schools and charities.
• We donate $10,000 each year for our local primary school St Francis
• We donate over $30,000 each year to Kidzcan (Zimbabwe’s version
of supporting children with cancer)
• We do all the sort of things UK schools do in support of local state
schools (e.g. we host provincial and national government schools
athletics events, etc.)
• Our pupils (via Interact – one of our clubs) visit the local old people’s
home, the local orphanage, the local disabled home, etc.)

Jacqui O’Hanlon

(Director of Education at
the Royal Shakespeare
Company)
Many of us encounter Shakespeare
for the first time at school.
Shakespeare is probably the most prescribed author
in education systems across the world. Responses
to a survey conducted by the RSC and the British
Council suggest that 50% of schoolchildren across
the world are encountering Shakespeare at school;1 it
is hard to imagine another artist coming close to this.
And school is also probably where we decide whether
Shakespeare, theatre-going and theatre-making are
things we feel confident to engage in and want to find
out more about, or feel excluded from.
The RSC places a special emphasis on sharing the
inheritance of Shakespeare’s work with children
and young people. We want to do that in ways
that help them form a life-long relationship with
our house playwright, theatre-going and theatremaking. We feel the way to do this is through using
the kinds of approaches that actors and directors
use in rehearsals. We therefore talk a lot about the
classroom as rehearsal room2 and what happens to
the quality and rigour of teaching and learning when
classrooms embrace rehearsal room pedagogies.
RSC rehearsal rooms are essentially places of
exploration and shared discovery in which a company
of actors and their director work together to bring
Shakespeare’s plays to life. To do this successfully
they need to have a deep understanding of the text.
Actors explore apposition, metaphor, metre and
pulse, line endings and word play. They experience
how the shape and structure of the text offer clues to
its deeper meaning. Crucially, they get the language
6

It would be most helpful if more HMC schools in the UK could consider
mounting sports tours (rugby and cricket) in our region of Africa.

“in the body” as they try out a whole range of
interpretive possibilities and choices that are offered
by the texts.
They explore the social and historical context in
which the play is set, making discoveries about and
connections between Shakespeare’s world, the
worlds of the plays and our own world.

Berkhamsted School

Gresham’s: link primary school in Kenya

Francis Holland School,
Regent’s Park

Gresham’s School has established a strong link with
Olpalagilagi Primary School, sited close to the Maasai
Mara in Kenya. Ten pupils and two staff travel to
Kenya in the summer for a two-week project working
with the Cottar’s Wildlife Trust, who partially fund
Olpalagilagi. Gresham’s students undertake to learn
about Kenya, its history and its people, plan lessons
and activities and run a Dog Show to raise charitable
funds during the year prior to going on the trip.

All of these ways of exploring text can and do take
place in classrooms. We would argue that they are
essential pre-requisites for uncovering the fullest
possible range of interpretive choices available in any
of Shakespeare’s plays – and for releasing
their potential.
The plays can then do what all great works of art
do: help us learn more about ourselves, each other
and the world we live in. If they aren’t doing that,
why are we still performing them? If our educational
experiences of Shakespeare’s work aren’t doing that,
why are we bothering with them?
When we see the plays as texts that require
interpretation through performance, we are offered
an astonishing range of learning opportunities. These
are all encapsulated within a form of words but are
an invitation to solve a wonderful and rather complex
puzzle. We can all enjoy and meet the challenge
of Shakespeare’s texts if we have the right tools.
Finding clues in his language, nurturing our curiosity
about words and developing confidence in our own
powers of communication can all be achieved by
working with his plays as living texts into which we
breathe life – on stage or in the classroom.
1. RSC and British Council Research, 2012:
Shakespeare: A Worldwide Classroom.
2. A phrase first coined by Shakespeare
educator Rex Gibson.

Peterhouse pupils at Kukura Neshungu - a local disabled home

King’s College Taunton

Gresham’s pupils undertake projects that will
benefit Maasai children and the local population

Whilst in Kenya the key focus is to work in the school
teaching lessons, including a health or environmental

message, and to undertake small-scale projects
that will benefit the Maasai children and the local
population as a whole. During the last three years
the groups have helped build a food store, planted
trees establishing a shade area on the school site,
raised funds to buy much-needed desks and installed
a water filter donated from a company through a
Gresham’s parent. Last year every pupil at Gresham’s
undertook to supply a basic pencil case for
distribution to every child at Olpalagilagi School.
Visit: www.kenyawildlifeconservation.org

Uppingham: orphan support in Tanzania and Kenya
RGS Newcas

tle

Every year since 2003, all pupils at Uppingham have
raised funds through their Boarding Houses for The
Mango Tree Orphan Support Programme. Founded
by a former pupil and Trustee of Uppingham, after he
witnessed the plight of AIDS orphans in Tanzania and
Kenya, the target figure is currently set at £15 for each
pupil. Total pupil fundraising over the past thirteen
years has exceeded £175,000.
Sixth Formers have made regular visits to Tanzania
and Kenya to work alongside the charity, and there

has been a steady stream of gap-year students, too.
An undergraduate Old Uppinghamian completed
a work placement at the end of her first year at
university (it fitted perfectly with the course she was
studying), and one of the Sixth Form team from 2006
has worked for many months for both the Tanzanian
and Kenyan branches and took a second Masters
degree through SOAS while supporting the overseas
teams with monitoring and evaluation.
Visit: www.themangotree.org

Uppingham pupils regularly visit Tanzania to
work alongside the Orphan Support Programme
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Focus on Africa
Ellesmere College:
environmental
and educational
support in
Tanzania
Monduli Green is a small charity working in an area in
Northern Tanzania near the town of Monduli. We know
the local community well and all decisions are made
jointly. It has four main aims.

Cover story
1. Environmental improvement. We fund nurseries
to grow seedlings which are planted by local village
groups or by schools. The land suffers from severe
erosion, so the aim is to sustain agricultural use of the
land into the future despite climate change.
2. Water. We fund water-harvesting systems (mainly
guttering and water storage tanks) and also laying
water pipes where feasible. We work with villages
and schools.
3. Education
• We arrange sponsorships for twelve
students to go to secondary school each
year (all-in cost for each: £125 per year) –
a total of 23 are being sponsored up to now.
• We fund improvements in educational
facilities – usually classrooms and toilets.

• We plan to improve educational
experiences and standards in the schools
we work with by supporting extra-curricular 		
activities such as sport, music and drama.
4. Friendship across cultures. Our students from
Ellesmere College and the students of two secondary
schools in Monduli live and work together for ten days
every summer. In this way many friendships are made.
Visit: www.monduligreen.com

Every Wednesday afternoon, a group of pupils at Dean Close meet to arrange
fundraising events for Uganda. One of the latest big fundraisers was a concert entitled
“Songs from the Shows”, which raised over £1,000 to finance a bore hole, allowing the
pupils to have constant access to clean water whilst they are being educated. Other
smaller fundraising events have included a
bake sale, mufti days, school discos and
Christmas candy cane sales. All help to raise
awareness and funds to support the children
and staff at Nyakatukura.
Meanwhile, the Dean Close community
also supports an orphan sponsorship
scheme helping children in Ibanda with their
education. Currently over 100 students are
being sponsored in this way.

Dean Close supports 100 students as
part of an orphan sponsorship scheme

For six years Oldham Hulme Grammar School has been in a partnership with the KwahuTafo Seventh Day Adventist Junior High School in Ghana. Kwahu-Tafo is a rural farming
community visited by our deputy head boy, Nilen Vyas, in 2012, and followed by a party
of 24 students in 2013. In spring 2014 we hosted the Headteacher of Kwahu-Tafo JHS,
Mr Daniel Effah, who left Ghana for the first time to come and stay with us in Oldham.
He had never before experienced temperatures lower than 20+ ˚C, and remains the only
Headteacher to have sung to our staff briefing on a Friday morning!
We took a further 23 students to Kwahu-Tafo last
summer. As a result of our partnership, all of the school
buildings have been painted and refurbished using
labour from our own students working alongside local
tradesmen and students. Currently, a library/staff
room is being built with funds provided by Oldham
Hulme and we have set up a scholarship fund.
The links between our two schools have a profound
effect on everyone involved. Students who aren’t able
to travel to Ghana know about the project and support
it through a range of charity events and assemblies.

HMC Members raised over £51,000 for Unicef after taking part
in a “Chariots of Fire” charity re-run on West Sands Beach, St
Andrews, during their Annual Conference last October.
The funds raised will provide 1.3 million immunisations for Unicef’s
“inspired gifts” programme of “Maternal and child tetanus vaccines.”
This programme immunises pregnant women so that the newborn
is protected during birth and in the weeks following birth. Later the
infant and growing child will receive boosters to maintain immunity.
Among the Chariots of Fire runners, three stood out as having
raised the most for the Unicef anti-tetanus campaign.

Nigel Lashbrook (Oakham School): £5,377.05
Chris King (Leicester Grammar School): £2,093.27
As a result, these schools will now take part in an
immunisation simulation provided by Unicef.

The challenge of Haiti
Nearly 50% of cases of tetanus
in the Caribbean occur in Haiti.
Although the funds raised by
HMC Members will be spent
around the world, the sum
generated by the West Sands
beach run would, on its own,
enable Unicef to reach all
women of childbearing age in
Haiti (age 15-49) who need
anti-tetanus inoculation.

Image courtesy of Unicef

HMC Chairman Chris King (Leicester Grammar School) conceived
the event. “I was moved by the plight of the children who die
unnecessarily from this preventable disease and have been wanting
to do something to help. I am most grateful to my HMC fellow-Heads
for collectively raising enough funds to help eradicate neonatal
tetanus in 1.3m children around the world.”

Oldham Hulme pupils work
alongside local students to
paint the school buildings

Caterham School has been in partnership with Lerang’wa Primary School in West
Kilimanjaro, Tanzania, for nine years. Lerang’wa is a tiny rural community with little
infrastructure. Twenty Caterham students and four teachers have visited the school
each year to conduct teaching in sport, music, English, maths and art. Fundraising at
Caterham School has built teacher accommodation, a toilet facility, kitchen and food
store. In conjunction the villagers have improved the water supply and built a hand
and plate washing station and seated dining area.

In the summer of 2012, Kingston Grammar School initiated a partnership with a school
in Ghana, West Africa. The idea originally sprung from a former KGS student, who
spent part of his gap-year at Sacred Heart School in central Ghana teaching English
and Music. Over the past four years, we have developed a successful annual gap-year
programme for alumni to teach in Sacred Heart. The school is in a beautiful setting,
sitting on a gentle sloping hillside in the middle of the rainforest, overlooking a typical
Ghanaian town. It has 200 students aged 2-16 and is expanding rapidly.

Since the WFP ceased funding food,
we have stepped in and now subsidise
the in-school meals. We also fund basic
medicines for the lowest income pupils.
Last year we supported and hosted a
visit by the Headmistress of Lerang’wa
School to Caterham School. After so
many years and so much activity,
Lerang’wa has become ingrained in
the students’ consciousness here at
Caterham, and the reverse is true
at Lerang’wa.

A group of sixteen Sixth Formers visited the school in 2014 having first raised
over £12,000 through musical concerts, fun runs and the three Peaks Challenge.
This provided for new IT equipment,
a sanitation block and library which
were decorated as part of their trip.
The students also were able to interact
with and teach the local pupils, as well
as competing in a number of hardfought football games! Most recently,
three of our teaching staff visited
KGS Sixth Formers help to
Sacred Heart to observe lessons and
decorate the new sanitation block
give teacher workshops.
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HMC Heads’ “Chariots of Fire” run
funds 1.3m. immunisations worldwide

Jonathan Gillespie (St Albans School): £2,271.25

Caterham School: primary
Kingston Grammar School:
school connection in Tanzania link through-school in Ghana

Caterham students conduct teaching
in sport, music, English, maths and art

Cover story

Local villages plant seedings in nurseries funded by Ellesmere College

Dean Close School: secondary Oldham Hulme Grammar
school partner in Uganda
School: junior high school
connection in Ghana

Dean Close School, Cheltenham, has enjoyed a link with Nyakatukura Memorial
Secondary School in Ibanda, Western Uganda, for over ten years. School parties –
post-A level gap-year students and school staff – have visited NMSS on a regular basis
and seen the school develop from benches under a mango tree to a well-equipped and
self-sufficient school of over 500 pupils. The Headmaster and Chairman of the Board
of Governors have twice visited Dean Close.

Focus on Africa

West Buckland School: secondary school bond in Kenya
West Buckland School in Devon and Agoro Oyombe
Secondary School in western Kenya have just celebrated
the tenth year of their partnership. The school was
founded in the late 1980s with one teacher and two
pupils. There are now 14 teachers and about 500 pupils.
In order to be a successful and long-lasting partnership,
it has been important that both schools have had an
equal say in the development planning. It is this equitable
model, along with positive professional and personal
relationships, that has been the driver of the link.

in the former were economic growth in
Africa and West African music while in the
latter the Soviet Union and the polders of the
Netherlands were investigated.

• The most recent stage of the partnership
involved a trip for twenty West Buckland
students to Kenya in the summer of 2015
where they joined their Kenyan peers in
their lessons and enjoyed many discussions
on aspects of their respective countries.
During the visit, the latest in a series of
sports matches took place.

The focus has been on joint curriculum projects, centred
on geography but occasionally branching out into other
subject areas. A wide range of activities has ensued.
• Surveys and letters on carbon footprints,
migration, quality of life and a comparison
of both schools’ climate data. Stereotypes
Kenyan and British teenagers hold about
each other have been dispelled.
• Recently, Africa Week was held at West
Buckland while Europe Week took place at
Agoro Oyombe. Examples of topics studied

• Agoro Oyombe has planted 4,000 trees
with benefits including a focus for lessons
in agriculture, fuel for the kitchen,
construction materials as the school
expands, electricity poles that can be sold
on the local market, a reduction in surface
run-off, an increase in nutrient supply to
the soil, a windbreak for the playing fields
and shade for football spectators.

Image courtesy of West Buckland School

• Since 2013 almost £5,000 has been raised
to build two new classrooms at Agoro
Oyombe which provide new learning
environments for over one hundred students.
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King’s College – an Indian Vision

The challenges and
opportunities of
international schools

weekly (from Delhi, Gurgaon and Chandigarh)
and full-term. Day pupils will come from Rohtak
and Delhi.
Being in on the ground from the start has been
fascinating and daunting in equal measure.
I have visited the site several times and am
amazed at the transformation even over the past
few months. A great deal remains to be done,
though, and I suspect we will go right down to
the wire to get it all ready for the first pupils.

Cranleigh Abu Dhabi
– a new chapter
Martin
Reader

(Cranleigh
School)
On the morning of Sunday 14 September 2014
on Saadiyat Island in Abu Dhabi, Cranleigh
opened its doors to 638 new Cranleigh pupils,
64 teachers, 23 classroom assistants and 24
support staff.
This was the culmination of three and a half
years of work which started from an idea from
an Old Cranleighan and Mike Wilson, the Head
of Cranleigh Prep School. The Cranleigh team,
led by Mike, travelled to Abu Dhabi over 15
times to put in place finance, convince the
Governing Body in the UK, sort out schemes
of work, recruit staff and plan the buildings that
would turn a desert into a school. The school
began with children from age 3 to Year 9, with
the first cohort of IGCSE students starting in
2015, and A levels commencing in 2016. There
are currently 950 students with the potential to
grow to 1,500 at full capacity.

Importantly, Cranleigh Abu Dhabi was to echo
the ethos of Cranleigh UK with provision for
sport, creative and performing arts; it has two
full-sized grass playing fields, unheard of in
the Middle East, sports hall, swimming pools
and a 650-seater auditorium. Pastoral care and
excellent relationships between staff and pupils
are central aims: 54 teachers are housed on site
in a teacher apartment block.
However, Cranleigh Abu Dhabi is not just a
copy of Cranleigh. International syllabi have to
be adjusted to include local history, culture and
language and fulfil local authority requirements.
For Mike Wilson, “we wanted Abu Dhabi to be a
partner school, not a satellite. We’re interested
in translating Cranleigh, not transplanting it.”
The main impetus for the venture was to bring
extra funds to Cranleigh for bursaries and
facilities so that the school does not have to rely
on increasing fee income to sustain its future.
Money is beginning to come back to Cranleigh
and will steadily rise as the pupil numbers grow.
However, Cranleigh UK believes that there is
opportunity which reaches beyond financial
gain. There has been a regular interchange of
staff. Whilst this began as quality assurance

“We wanted
Abu Dhabi to be a
partner school, not
a satellite. We’re
interested in translating
Cranleigh, not
transplanting it.”

Image courtesy of Cranleigh, Abu Dhabi
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The King’s College India team: Anshul Kumar, David Boddy, Brad Sailes, Richard Biggs, Ashima Narwal

visits, it soon became clear that 100 new staff
full of innovation and different perspectives was
a rich sharing resource. For example, part of
our Year 6 humanities course now focuses on
Islam, with a huge input from Abu Dhabi. The
first video-linked classroom lessons have taken
place and, in April 2016, 30 musicians from
Cranleigh and Cranleigh Prep visited Cranleigh
Abu Dhabi to take part in workshops; together
they performed songs from Oliver! as part of the
Abu Dhabi Arts Festival.
This broadening of perspective is part of a
wider mission to educate a new generation of
international citizens and the Middle East is at
the interface between different cultures. Whilst
35% of the pupils at Cranleigh Abu Dhabi are
from the UK, 30% are from North America and
10% are local Emiratis. The remaining pupils
are from 48 other countries. A truly international
network of alumni who will be influential on the
world stage did not escape the Old Cranleighan
Society, which has readily welcomed leavers
into the fold. For those in the leafy Surrey
bubble at a predominantly local boarding
school, the educational benefit is clear.

A few months of hard negotiation followed. This
is not a franchise model: King’s is a partner in
the enterprise, bringing expertise and successful
branding. There is a financial side to it – a share
of turnover in due course – but I consider there
to be significant benefits for my school which go
well beyond the financial.

Richards Biggs

(King’s College, Taunton)
A few years ago, King’s College, Taunton, signed
up to be represented in India by David Boddy’s
ASIS group and, as a result, we have welcomed
four outstanding Indian scholars to King’s
College over the past three years, pupils who
have added tremendous value to the school.
David was then approached by a group of
developers based in Rohtak, north of Delhi, who
wanted to set up a new international school in
that city, having already enjoyed success with a
thriving local school. They are Rohtak born and
educated (the city is traditionally known as an
educational centre) and were keen to invest in
the community.

King’s College, India, will start out with prepschool-age pupils and grow to become a full
5-18 school, offering Common Entrance at 13,
IGCSEs at 16 and, most likely, A levels in the
Sixth Form. The first pupils are due to arrive
in August. Our first appointment was the new
Headmaster, who happens to be an old boy of
King’s College, Taunton, Brad Sailes, who has
gathered around him an expert team of senior
staff who are working hard to get the school
ready for its opening in a few months’ time.

For me the fascination lies in the details: how do
we adapt our curriculum for an Indian context?
(We’ll teach Sanskrit instead of Latin in the
prep school). How do we adapt our uniform?
(Heavy West Country tweed might not be that
appropriate in the blazing heat of an Indian
summer). How do we translate our Christian
foundation into the context of a school with
Hindu, Muslim and Christian pupils? (Embrace
them all; develop the spiritual in each pupil).
What games should be offered? (Cricket, of
course! Swimming, tennis, football, hockey,
basketball and golf…there is a three-hole course
on site. No rugby). These and other matters
are discussed in my weekly Skype meetings
involving the team in Rohtak.
This is an exciting adventure. It will work
because of the enthusiasm and commitment
of the people behind the project and because
we offer a brand of education that will resonate
in India, while progress has not always been
smooth, the determination and belief of the
people on the ground has seen us past the
tricky moments. I am confident that King’s
College, India will soon be leading the way for
British education on the subcontinent.

The plan is for the school, when it is full, to
be predominantly boarding, with a significant
day minority (closely mirroring the set-up in
Taunton). The boarding will be a mixture of

A teaching block with boarding accommodation above takes shape at King’s College, India
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HMC welcomes new Members

New faces

Malvern College –
challenges and opportunities
Daniel Berry

Duncan Byrne

Sally Davis

Tim Greene
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Kirkham Grammar School

Loughborough Grammar School

Howell’s School

Clifton College

British School of Milan

Charles Fillingham

Simon Hinchliffe
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Simon Lockyer

Julie Lodrick

Francis Holland Regent’s Park

Bradford Grammar School

Repton School

Royal Hospital School

Kent College, Pembury

Suzie Longstaff

Jane Lunnon

Ian Munro

Barnaby Sandow

Kai Vacher

Putney High School

Wimbledon High School

Kelvinside Academy

Jerudong International School

British School Muscat
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Antony Clark
(Malvern College)
As I write this article I am somewhere over Outer
Mongolia, cruising at 35,000 feet, on my way
back from the foundation stone laying ceremony
for our new school in Hong Kong, due to open
in 2018. This will be Malvern’s fourth overseas
school, with two schools already open on the
Chinese mainland and a third due to open in
Cairo later this year.
The allure of China and the Middle East in
particular has prompted something of a goldrush mentality amongst some UK independent
schools, as institutions look to stake their
claims and open up rich seams of opportunity
abroad. The typical business model adopted
for such ventures certainly appears attractive
to many at face value, with a potentially major
stream of revenue emanating from a relatively
modest investment of time and resource. This
is particularly the case for schools like Malvern
where the capital investment in setting up
schools abroad has been entirely in the hands of
business partners.
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The reality, of course, is much more complex.
Perhaps one of the most fundamental issues
facing all schools operating overseas is that of
authenticity. To create a successful international
school bearing your name is, at a superficial
level, relatively straightforward. To create a
successful international school that genuinely
shares the values and ethos of your school in
the UK is much harder, and the role of the Head
is central if anything more than an arms-length
franchise arrangement is envisaged.
This, naturally, brings its own challenges, and
governing bodies will rightly be concerned at
the increased pressures brought to bear on the
Heads of such internationally minded schools
as they strive to protect reputation and transfer
ethos in what is often a wholly different culture.
At Malvern we have mitigated these concerns,
to some extent, through the development of a
dedicated international schools team based at
the College, as well as through our strategy of
actively seeking to widen the exposure of our
teaching staff to our international programme,
through their involvement in overseas
inspections and inter-departmental liaison across
our schools and, at the same time, to ensure that
at least the leaders of the international schools
have a fortnight’s immersion at Malvern in
the UK.

On a more practical level, the recruitment of very
able UK-qualified teaching staff is one of the
biggest challenges facing international schools.
With substantial recent and ongoing growth
in the international schools sector, it is likely
to become increasingly challenging. In order
to recruit and retain the best teaching staff it
will be necessary for schools to offer excellent
CPD opportunities as well as creating a real
sense of community in their overseas offshoots.
Disruption to education for the children of
teachers, concerns about accommodation and
cultural isolation, too, are often cited by job
applicants as being considerations in accepting
jobs as important as the salary package itself.
In short, only those teachers with a pioneering
spirit survive for longer than a couple of years
and this can impact significantly on the nature
of such schools.
Despite the very real pressures and challenges
involved in establishing and developing a
successful overseas school, the benefits can
be considerable and should not be measured
in purely financial terms. Pupils and teachers
begin to link with each other across many miles,
reflecting today’s more global society, and it is,
perhaps, in these terms that we have truly
struck gold.
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People

People

Transforming
societies

CR: Indeed, there’s a problem around student
surveys, isn’t there? The type of teaching
students like might not be the best teaching!
MP: It depends when you ask the question
and what you are asking students to evaluate.
Education does not always satisfy or please
in the short term. It can be disruptive and
challenging – but that’s good for you! Part of
your job as a teacher is to challenge and spark
transformation, and every teacher will know
that students often take time to realise and be
satisfied by what they have gained.
CR: Might one option be to ask every
university to submit a Teaching Development
Plan, like an Access Plan?
MP: That’s an interesting idea. It would help us
focus on quality enhancement, on future plans,
as well as on what snapshots tell you. Another

Image courtesy of the
University of Leicester

problem, of course, is how you describe underachievement. I’m told that soon after recent
comments about “lamentable teaching” in British
universities were made, Australian universities
were using those comments in their marketing
campaigns in Asia. We’re in an international
marketplace, but British university education
is seen as having very high quality around
the world.
CR: Are today’s students different?

Chris Ramsey (The King’s School Chester), Chair of the HMC Universities
Sub-Committee, interviews Mark Peel (Provost of the University of
Leicester) – just a few days after Leicester City’s Premiership triumph…
CR: Mark, we must surely start by talking
about the city of Leicester: does the
university share the sporting excitement?
MP: We couldn’t not! I don’t follow football
myself, but this is a great story about teamwork,
and I love the fact that you can win the
Premiership without spending as much as some
others. And this perhaps reflects Leicester
University as well: we are also a bit of a hidden
gem. One of the awards for which we’ve been
shortlisted is for scale of international reputation
and impact greater than a university of our size
might normally be expected to achieve. There’s
a lot happening here, and the football club will
carry that out to the world.
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CR: You have a relatively new Vice-Chancellor
in post: what is on the horizon for Leicester?
MP: There’s a real focus on building on
strengths, on what we should highlight as
excellent. So, an even stronger focus on space
observation, on precision medicine and worldleading biology, and on culture and media. One
of the interesting challenges in higher education
is being both medium-sized but also broadly
based. Also, you’ll see universities across the
sector focussing their research more closely.
There’s always been a strong correlation in
British universities between research and
teaching, and how to maintain this is something
that all universities are thinking about. It’s
certainly a crucial part of our future at Leicester.

CR: Since the publication of the higher
education Green Paper, the media has
gone quiet about the proposed Teaching
Excellence Framework. What is your view of
how it will develop?
MP: I think the Teaching Excellence Framework
is in an interesting place. It has potential but it’s
still not entirely clear what it’s for and who it’s
for. Is it to enhance quality? Is it an information
resource for students? Some of the metrics are
difficult to pin down: take graduate earnings, for
example. Is what graduates earn a measure of
teaching excellence, when so many other factors
are involved? Might a measure of “value added”
or “impact” be better? There’s also a question of
what “student satisfaction” tells us.

MP: My sense is that they are more serious.
Anywhere round the world where the cost of
tuition has increased, students have become
more focused and more demanding, and rightly
so. Those who were predicting that the libraries
would be empty and the bars packed have
been proved wrong. At the same time, university
populations are significantly more diverse even
than they were in 2009 because universities
have spent fee money on widening access. We
also have a more internationalised population.
So I think, yes, they are more serious. But they

Image courtesy of the University of Leicester
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also take their “campus citizenship” seriously
and are amenable to messages about service,
mentoring, working out in the city and the
community. They see the link between this and
a good CV. I think the current crop of students
are great!
CR: Transition to university is a key issue
for us in schools. What more do you
think schools can do, and what more can
universities do to help students?
MP: Much of the global work on transition in the
1990s missed Britain. That was in part because
retention was a bigger financial issue elsewhere:
student failure is such a waste. The first thing –
and it’s deceptively simple – is to put the student
interest at the heart of what we do. Our job is
to ensure the best possible bridge between
school or college and university. That means
recognising that the student’s decision should
be what is best for the student even when this
might not be what parents and schools want. As
university and school teachers, we should see
ourselves as joint collaborators in the education
of our young people.
It’s most useful for universities to know what
students are bringing with them. What has been
the learning experience in terms of teaching
styles, technologies and ways of assessing
strengths and weaknesses? How are students
learning and developing to become successful?
There’s more emphasis in universities now on
global citizenship, cultural awareness, justice
and resilience, so it’s important for us be on the
same page as schools in relation to all of these
themes.
Students often receive well-intentioned but
unhelpful messages about universities. Things
such as “you’ll be on your own next year.”
What the student hears is “I won’t get help and
nobody will care”, and that’s not a good place to
start. So we need to be careful about messaging

and use student-to-student communication,
which is incredibly effective. We’ve just
introduced universal peer mentoring for all of our
new first years.
CR: I had a group of Liverpool scientists
at my school last year who were surprised
how Sixth Formers competed to get the
right answer…
MP: …and to get it first! At university, students
are going to be working in teams a good deal of
the time, learning from each other. The sort of
teacher exchange you describe is very powerful,
though, and we need to do more of it. I also think
that universities need to offer more refreshment
space to staff from schools, as a kind of
break and to reconnect with their disciplines:
teaching’s hard! We did some exchanges at
Monash. Mind you, some of the teachers went
native. And my personal experience… well, I was
put in front of a Year 9 history class, and they
could smell my fear!
CR: A final question. When, at last year’s
HMC Conference, we asked a panel “What
is university for?” we got some very vague
answers. What is yours, in one sentence?
MP: How long can the sentence be? I think the
role of universities in societies is to transform:
to transform public debate, to transform
knowledge, to transform students. If I had to
frame a simple sentence, universities exist
to develop and utilise scholarship in order to
transform.
Professor Mark Peel has taught History and
led departments at Liverpool and Monash
(Melbourne). He has won national awards for
teaching and for his contributions to student
welfare and success. He is the Provost at the
University of Leicester and will be speaking at
the HMC Annual Conference in October.

Image courtesy of the University of Leicester
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Appointing,
coaching and
appraising Heads
Insight asked Clarissa Farr (St Paul’s Girls’
School) and Keith Dawson (Haberdashers’
Aske’s Boys’ School, 1987-1996) to reflect on
the whys and wherefores.

Clarissa Farr
(St Paul’s Girls’ School)
You’ve been Head of two schools and
involved as a governor in several Headship
selections. What changes have you seen
in the way Heads are appointed?
CF: I think most readers of Insight would agree
that the role of Headship is increasingly complex.
There is the need for a hard edged business
focus as well as the requirement to comply with
a culture of increasingly nervous regulation. With
an expectation of transparency which gives so
many voices the right to be heard, Headship is
also an ever more subtle matter of balance. Again
and again, the Head must decide when to employ
decisive action and when restraint, when to press
a point and when to concede, how to find the right
voice, language and tone to persuade and bring
together the parents, the children, the governors,
the staff and the world at large, all of whom have
different and sometimes conflicting interests.

With this in mind, governors are now recognising
that in making such a critical appointment to a
demanding role, just interviewing and in effect
seeing people do what they probably do best
may not be enough to get to the truth of their
capabilities: Headship candidates are already
expert at saying what a panel wants to hear!
Using other strategies - psychometric testing for
example - is not the whole answer, but it provides
another valuable set of data which can be used
to inform understanding. It is also less subjective
than much of the traditional recruitment process.
Information isn’t hard to find. Myers Briggs (MBTI
- which identifies 16 personality types) is still
popular for recruitment and development purposes
after 50 years and is based on the work of Jung,
published in the 1920’s. The Hogan Personality
Inventory (7 measures of how we interact when we
are at our best), and its derivatives, along with a
similar “shadow side” test, are commonly used by
executive search firms and have provided useful
insight to us at St Paul’s for senior appointments.
There are vast numbers of different tests with
varying levels of reported validity, costs and
usefulness. Reviews of 150 registered tests can
be found at www.ptc.bps.org.uk. Most search
firms will have somebody available to conduct
psychometric tests and have a range of tests
available. The term psychometric test is used

The leadership challenge
I’m fond of quoting Hay McBer’s Lessons of Leadership, in which the roles of 200 Head teachers
were compared with those of 200 leaders in other fields. They concluded: “Head teachers exert
strong and versatile leadership, adapted to the needs of their people. Their strengths lie in raising
capability and promoting individual clarity… The role of Head teacher is stretching by comparison
to business. Even highly successful executives would struggle to exert outstanding leadership in
schools.” And that was back in 2000.
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Using
psychometrics
Governors or senior teams considering
psychometric testing might try and arrange to
talk to the psychologist/consultant in advance
– he or she needs to understand what the
governing body is looking for, the nature of the
school, what the senior team the appointee will
be inheriting is like and where the challenges
are. Tests can indicate how a person is likely
to lead, manage change, behave in a crisis,
tolerate and deal with difficult staff and parents,
stand up to constant pressures and make
decisions. They can also give insight into what
motivates the candidates. The variations in
profile can be illuminating.

broadly: there are personality profiling tests which
assess likely behaviours and attitudes,
and aptitude tests which assess the ability
to do things.
While in reaching a decision to appoint, the deeper
instincts of the governing body about what is
right for a school cannot be entirely reduced to
what is measurable, the objectivity of this kind of
data is a good way to avoid the dangers of group
think, especially where a school with a very strong
tradition and sense of itself may, unknowingly,
be culturally resistant to the very change and
refreshment it most needs.

Image courtesy of
St Paul’s Girls’ School

our conversations. Afterwards, she writes me
what she calls a “letter” – really a synthesis of our
conversation – in which my ideas often come back
to me much more coherently than I remember
them because translated through the lens of her
reflected thinking and developed with suggestions
for further reading.

But how is that seemingly endless fountain
replenished?

effectively with the governors, how to produce a
development plan that’s actually useful, etc.

However much a Head may be supported
by family and friends, their leadership role is
intrinsically a lonely one, freighted with huge
responsibility. Parker J Palmer says in his article
Leadership from Within: “A leader is a person who
has an unusual degree of power to project onto
other people his or her shadow or his or her light
… a person who must take special responsibility
for what is going on inside him or herself lest the
act of leadership create more harm than good.”

Gillian, who prefers to think of herself as a
sounding board rather than anything else, is fond
of reminding me that often we cannot “know
what we think until we hear what we say” and this
exploratory, questing quality often characterises

Once appointed, there is evidence that
sometimes the new Head is not sufficiently
mentored (supported by someone with
experience in a similar role) or coached
(trained in particular skills). What might you
like to see happen inside HMC?

Therefore, it’s important for the health of ourselves
and our organisations to give time to considering
and reflecting on our own life as a leader and,
given the requirement to give outwardly to others
so much of the time, to ensuring that attention is
given to personal renewal and enrichment. This
process could take many forms but one way the
governors can help is to provide the Head with a
coach or mentor, someone outside the school who
can act as a critical friend.

CF: It’s a cliché oft repeated that the most
important task of the governing body is to
appoint the Head. That’s true, but if attention is
then not paid to their welfare and professional
development, the investment of that time and
resource will never be fully realised. Headship
is complex. Typically, a Head’s strength lies in
developing the strengths and skills of others.

I’ve been immensely fortunate to work for
several years with an excellent one: professional,
experienced and wise in offering counsel to
leaders in diverse fields across the world. Our
conversations are seldom planned in detail.
We meet perhaps three times a term and I take
whatever it is that’s on my mind at the time:
how to develop my senior team, how to work

Clearly, the relationship we might have with such
a guide or coach is very personal. One style or
approach may work for one person and something
different may work for another. But I think it would
be an excellent thing for HMC to compile a list of
trusted and reputable coaches and build it into the
expectation that governing bodies will ensure that
their Head is able to have that kind of support
and enrichment.

Coaching: conversations,
imagery and metaphor
It’s no exaggeration to say that I cannot begin to imagine how I would have tackled certain themes in my
Headship without the illumination that my conversations with Gillian Stamp have brought me.
For example, an understanding of the importance of different kinds of attention, be that the narrow,
focussed attention that drives for a result or the “wide attention” that allows for complexity and
uncertainty, and an understanding of the importance of timing and of the need for leaders to take
decisions (as we must often do) when there remains much that is unknown, have helped me grasp
particular challenges with greater clarity.
Imagery has always been something I’ve enjoyed and found helpful. For example, seeing the school and
the people in it as a vine, growing on a light frame or trellis, and thinking then about balancing the need
for guidance and reassurance with the urge toward freedom and creativity, has helped me judge when to
intervene and when to leave a certain thing to find its own resolution.
Most of all, the metaphor of the journey – the four journeys that all leaders have in their lives – the
underlying journey of the self, the public journey of the professional role, the private journey with family,
friends and interests, and finally the personal journey through which we recognise the true grain of
ourselves and how the other journeys are woven together, has provided a navigable landscape upon
which to make sense of my experience of my role and how it is connected to my life as a whole.
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“Appraisal is
a rare opportunity
for a Head’s qualities
and problems to be
appreciated, and to
receive due praise,
advice and
support.”

Learning
How the appraisal of
Heads in independent
schools might develop
further
KD: Much already works well and it would be right to
preserve a degree of bespoke tailoring. HMC and AGBIS
(The Association of Governing Bodies of Independent
Schools) would be wise to avoid the temptation to be
more prescriptive.
Rather, they should confirm essential principles and
promote good practice.
•

Tailor each appraisal of the Head to meet more closely
the present needs of both the Head and the school.

•

Keith Dawson appraising Insight
magazine editor Tim Hands when
Head at Portsmouth Grammar School

Effective appraisal for Heads:
some key considerations
KD: Done properly, appraisal leaves the Head and the school positive, refreshed
and better-equipped for the future. In my experience most Heads benefit from their
appraisal, some dramatically so.

Keith Dawson
(Haberdashers’ Aske’s
Boys’ School, 1987-1996)
Following retirement, Keith led inspections
for more than 10 years, first for HMC
and then for the Independent Schools
Inspectorate (ISI). Appraising Heads and
deputies seemed a natural extension of
that work and Keith carried out his first
appraisal in 1998. Keith has found it an
absorbing and often deeply satisfying
experience.
Here, Keith offers three distillations of the
experience of two decades.
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In countless ways Heads are judged every day, by governors, staff, pupils, parents
and the media. The unique value of appraisal for the appraisee is that this is time and
attention given explicitly to them, to their aspirations, achievements, concerns and
needs. It is a rare opportunity for their qualities and problems to be appreciated, and
for them to receive due praise, advice and support.
Success depends on the quality of the appraiser, the attitude of the Head and
chairman and the chemistry between all three. Openness, trust and humanity are
essential. Using an outside appraiser is beneficial. He has no axe to grind, he brings
an outside perspective and he leaves the scene when the exercise is complete.
Sometimes, though rarely, things go wrong and the appraisal exacerbates existing
problems. This is likely to happen when there is a lack of clear objectives and when
one side, or both, are working from a hidden agenda. The priorities and desired
outcomes have to be clear from the start, and the appraiser needs to be confident that
the Head is ready to engage.
In independent school appraisal, the Chairman of Governors and the Head have a
responsibility to ensure that the conclusions and recommendations of the report are
acted upon. The failure to follow up properly and to use the process to take the Head
and the school forward remains a significant weakness.

Consider how appraisal should adapt to different
stages of a Head’s time in the school, for example:
- the first appraisal 2-3 years after appointment
- evaluation after being in post for a school generation
- consideration of the Head’s future at key moments
		 in his or her career
- a concluding appraisal in preparation for retirement
		 and succession
•

Establish clear principles and a recommended
framework for the role and responsibilities of
Chairmen of Governors.

Ensure proper follow-up to the conclusions and
recommendations of the appraisal report. For example:
- Head and Chairman agree how the conclusions
		 will be reported to the governors and senior staff.
- Make the appraisal an integral part of development
		 planning for the whole school. Ensure that
		 whole-school appraisal is for everyone, including
		 support staff.
- Let the Head’s next appraisal begin with
		 consideration of what action followed the previous
		 appraisal, and with what success.

Origins and developments
in school-based appraisal
KD: Formal evaluation, planning and appraisal in schools began in the
mid-1980s in the state-maintained sector. “Quality in Schools: Evaluation
and Appraisal”, based on HMI surveys in 1983 of practice in a small number
of pioneering schools and LEAs, was published in 1985. This landmark paper
set out the case for appraisal as an essential part of the wider need
to evaluate the quality of education.
However, by the late 1980s there were plausible reasons for suspicion and
opposition. Appraisal in schools was part of the crusade for accountability
in all areas of public life and the professions, driven by Margaret Thatcher as
Prime Minister. Thatcherite appraisal was essentially a matter of measuring
performance and calling to account. Both have their place in a well-ordered
public service but they are only half of the story. For their part, independent
schools, believing they were largely immune to the perceived attacks on
maintained schools, felt they had no need to change established cosy habits.
Models for appraisal in those days came largely from business, industry or
the armed forces. They were almost wholly concerned with the bottom line,
measuring how far specific, check-listed targets had been achieved, and
setting targets for the coming year.

Changes in approach since 1998
My impression is that there has been much less change in the past thirty
years than you might expect. Already in the mid-80s, the pioneers were
identifying the essential elements of good appraisal and laying out schemes
that others have taken up and tweaked.

•

Clarissa, how do you see appraisal?
How systematic should it be?
CF: HMC has an established methodology and
I do think appraisal is worth doing: it puts some
formality and data around the governors’ sense
of the Head’s performance; it gives the Head a
forum to discuss whether they are getting the
support and development they need from the
governors and it demonstrates to the staff and
the community at large that the Head is subject
to the same scrutiny as everyone else.
If the process is to provide a genuine
opportunity for learning, opinion should be
sought from all the constituencies with whom

The early schemes reported in “Quality in Schools” included many essential
features current when I began appraising in 1998 and that continue today.
In particular, appraisal was to include everyone, and be open, positive,
supportive. It was seen as an integral part of whole-school evaluation and
development and directly linked to training and career development.
Independent schools have always enjoyed freedom over appraisal.
There is no single system and HMC has operated a light, supportive touch.
It has pooled and encouraged good practice and it has provided a forum
for appraisers. For good and ill, much is left to individual initiative.

the Head engages, including pupils and
parents. Data may be sought through posing
specific questions, though personally I think
there is also a place for allowing free comment:
if someone has an axe to grind or grudge to
express, it may be better to let them do so.
A confident and well-supported Head need
not fear this.

the moment when the constant dialogue and
interplay between the Head and their
community breaks the surface.
If it produces surprises, then
the governors have not
been listening…

There will always be something artificial about
the formal data-gathering aspects, though
the appraisal meeting itself may provide real
illumination for the Head and help them in
planning the next phase of their leadership.
Overall though, the journey is a continuous
one, and the formal appraisal should simply be
19
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Dulwich College Careers Fair

What does the future hold?
Two Heads reconsider Careers Education
– what it has been and what it should become

Learning

A career is for life...
Initiatives such as “Careers Week” are
excellent, with an absolutely vital purpose of
encouraging students to engage with Careers.
However, does it not also epitomise how we
have come to view Careers as something that
can be “done” in a distinct period of time?

Nigel Lashbrook
(Oakham School)

Careers Education:
past and present

Joe Spence
(Dulwich College)
I cannot think of an aspect of my role as a Head
over the last 14 years on which my view has
changed as much as on careers education.
There was a time when the role of the Head in
this area was simply to ensure that he wrote a
good UCAS reference to support a well-honed
personal statement. Of late, however, there has
been a realisation that this is not enough.
Every teacher is a careers adviser now and
the best careers advice plays off that fact.
Never has it been less useful to think of careers
education as discrete. Good careers advice
encompasses lessons in financial literacy,
the promotion of good mental health, the
development of superior organisational skills
and a close understanding of one’s academic
and personal strengths. In 2016 we are
preparing pupils for multiple careers, for careers
as likely to be based abroad as in the UK and
for jobs that have not yet been conceived.
Does all this change the character of careers
advice? No, it simply empowers us to make
20

it what it should always have been. The role
of psychometric testing has never been more
important, but it is now understood that it is
not a magic wand; it is a useful indicator when
used as one of a careers adviser’s portfolio
of interventions. The new networking is about
what might be called “self-branding”: pupils
need to know how to sell themselves to
employers whose needs they have worked hard
to understand.
It is never too early to start talking about
careers. Recent research by YoungMinds
(www.youngminds.org.uk) has found that
some 11-year-olds are already worrying about
whether they will be employable, so there is
important work to be undertaken in Years 7 and
8. These are the years in which to introduce
pupils to the traditional professions and to the
“new jobs on the block.” It’s the time to explain
to pupils that for all the concentration on STEM,
there is a rear-guard action which is shouting
out “STEAM!” The A (for Arts and Humanities)
must not be neglected, for it is through
these subjects that the soft skills are often
best taught, and they will be of value in the
burgeoning service industries: in tourism, media
and the creative arts, and even in aspects of IT.
If the groundwork is done by Year 8, then
pupils will be well set to make sensible subject
choices in Year 9 and to engage with some
form of psychometric testing in Years 10 or
11. This is the time for a robust debate about
subject choices as the preparation for a career
pathway, and ideally this will be engaged in by

“We are
preparing pupils
for multiple careers
as likely to be based
abroad as in the UK
and for jobs that
have not yet been
conceived.”

impartial career advisers, personal tutors and
parents or guardians together.
Many children are ready for work experience
by Year 10, but concerns about risk, child
protection and employers’ liability tends to
mean that it cannot take place until pupils
reach the age of 16. What can be established
earlier, however, is an understanding of the
contemporary workplace as acquired by
listening to successful young practitioners. And
at the risk of being ageist, I put the emphasis
on young practitioners.
In his 2014 report on “Good Career Guidance”
for the Gatsby Foundation,* Sir John Holman
offered eight benchmarks for careers
education. They can be summed up in two
sentences which I offer as a modest proposal
for all Heads. Our pupils deserve personal
and bespoke guidance within a stable careers
programme which sits comfortably within the
curriculum (rather than being an awkward
adjunct to it). They need to be introduced to
employers and employees, in their workplaces,
and to those who work and study in higher
education.

Too often we hear people say they wish they’d
had better careers advice – that they’ve found
their perfect career either later or, sadly, too
late in life.
Whilst much debate is given to the skills
and attributes that we, as educators, should
encourage and develop in pupils (grit, character
and mindfulness), much less is said about the
importance of good careers advice. Surely,
one of our key roles is to help pupils to know
what doors, or careers, are open to them in
the world that awaits them, to help them really
understand and decide exactly which careers
interest them, or suit their skills and aptitudes.
Indeed, surely it is our role to help them to
make active and positive decisions on which
career path to take?

There needs to be a shift in the way
that Careers is perceived, a move from
administering careers advice to developing
career skills. It isn’t just a functional set of
decisions or steps that schools need to help
their students make – which subjects to
choose, which university or college to select,
which course or apprenticeship is best.
Instead, we should treat Careers as a series of
broader life skills – including awareness and
interest in the world (and where pupils see
themselves fitting), understanding of self (and
the ability to match this to career options) and
openness to change (which is particularly vital
given the evolving job market, the impact of
artificial intelligence on future job roles and the
shift from a “job for life” to contract work and
multiple career moves).
From my experience, one of the greatest career
skills we could give our students is the ability to
make their own decisions, rather than following
the career paths their parents might urge them
to pursue, or to be influenced by their friends’
university choices.

“Whilst much
debate is given to
developing grit and
character in pupils,
much less is said
about good careers
advice.”

Oakham School Careers Week Medical lecture

And of course, this would require a step change
in the way Careers is undertaken and would
take considerably more time than just one
week per year, or a few lessons per term. Good
career advice, and career skills, should be
built up and developed from Year 7 to 13. Not
seen as an add-on, but fully integrated, where
possible, into the school curriculum. Of course
some teachers may question this, believing that
education should be for its own purpose rather
than as a conduit to a job, but surely preparing
our students holistically for the world beyond
school is our key responsibility?

Unfortunately, in too many schools, “Careers”
has been reduced to a tick-box exercise. In
some, it has been marginalised due to timetable
constraints or a myopic focus on league table
positions. In others it has been outsourced in
order to reduce costs, to providers who visit
schools to impart their guidance to students
they’ve never met before. For some schools,
careers advice has been reduced to using
aptitude questionnaires as career “solutions”,
rather than being a great starting point for a
series of detailed one-to-one discussions.

*(www.gatsby.org.uk/uploads/education/reports/pdf/gatsbysir-john-holman-good-career-guidance-2014.pdf).
+ A longer version of Joe Spence’s article can be found on
the HMC website at: www.hmc.org.uk/publications/insighthmc-magazine/careers-education-past-present

Oakham School Careers Fair

A Careers Fair at Oakham School
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Image courtesy of St. Columba’s College, Dublin

“HMC has
always protected
and preserved what is
good in education while,
at the same time, being
open to new ideas
and trends.”

Past, present and future
As they prepare to step down from Headship,
Lindsay Haslett (St. Columba’s College) reflects on
the cyclical nature of education while Sue Marks
(Withington Girls’ School) sees challenging times
ahead. Plus ça change...
resemble the A Levels I taught in the UK back in
1980. There is little coursework, the summative
exams are shoehorned into a period of just over
a fortnight in June and the assessment criteria
are concerned with factual recollection and the
ability to reproduce it in a 3hour examination.

Lindsay Haslett
(St. Columba’s
College Dublin)
Approaching professional retirement after 35
years in education – 20 of these in the UK and
the last 15 in the Republic of Ireland – what is
striking to me is how little things have changed
essentially or fundamentally in our profession
during my time in it. Indeed, educational
philosophy is largely cyclical rather than
innovative. Sadly, however, the generations are
not always aware of this – or choose to ignore it.
These thoughts are especially appropriate here
in Ireland. We have a set of final examinations at
18+, the Irish Leaving Certificate, which broadly
22

One crucial difference, however, is found in
the fact that the Leaving Certificate requires a
minimum study of six subjects with a common
core of mathematics, English, Irish (unless
exempt) and a modern foreign language. This
is surely a good thing, though one unfortunate
byproduct is that school leavers sometimes find
it difficult to choose a single subject for study at
university because they retain diverse interests.
Conversely, Ireland has also begun to phase in a
new Junior Cycle programme of study – roughly
equivalent to Key Stages 3 and 4 in England
– which will introduce elements of coursework
and schoolbased assessment. There will also
be a requirement to incorporate specified Key
Skills (now, where have I heard of those before?),
and classroom pedagogy will be less focused
on facts and knowledge than on discovery and
collaboration.

Reflection

HMC schools –
Where next?
Sue Marks
(Withington
Girls’ School)
I have been fortunate enough to be a Head in the
independent sector for 15 years, and I believe
strongly in choice and that single-sex schools
have an important role to play, particularly
for girls. I have also long advocated that the
independent sector is strongest when it speaks
with one voice, and I am proud that my “legacy”
will include having taken Withington into
membership of HMC in 2014.

Although not without its doubters among
the teaching profession here, to listen to the
proponents of the new “specifications” is to be
welcomed, it might seem, to a whole new world
of educational practice which will revolutionise
teaching and learning in Ireland. Yet similar
ideas were being bandied about concerning
the introduction of AS Levels and A2 exams at
the time I left the UK. I felt rather fortunate to be
leaving Key Skills behind me then, and it seems
I am about to do so for a second time here in
Ireland. Plus ça change...

The last two decades have brought significant
changes to the external environment in which
independent schools operate. On the demand
side, more than one prolonged and deep
economic downturn has affected parents’
confidence in their ability to commit to pay fees
for five, seven, or more years. The introduction of
(rapidly increasing) university tuition fees resulted
in some parents deciding that private schooling
must be forgone to provide for higher education
instead.

There have, of course, been some useful
additions to teaching over recent years: the uses
of technology, the introduction of TeachMeets
and mentoring, as well as systems of appraisal
and peer review. But, for me, fundamentally,
education is about teachers and taught,
young and old, learning from one another in
an atmosphere which is respectful, warm and
caring. We wish to give young people what our
teachers previously gave to us, namely, a love
of learning which in turn creates decent human
beings and citizens for tomorrow’s society. In
short, it is about people and relationships.

On the supply side, fees necessarily rose
faster than inflation, as schools were faced
with the effects of substantial increases in
employers’ pension contributions required
by the government, in addition to the costs
of introducing and/or expanding meanstested bursaries to comply with the Charity
Commission’s public benefit tests. Furthermore,
like maintained sector schools, we have
had to meet the cost of complying with an
ever-increasing number of national minimum
standards and regulations, and of preparing
to teach to GCSE and A-level examination
specifications which change in form and content
with increasing regularity.

The greatest threat to this, however, is seen
in the rise of stress, anxiety and depression
among adolescents in recent years with schools
responding actively to promote emotional
resilience, self-esteem and wellbeing.
HMC has always protected and preserved what
is good in education while, at the same time,
being open to new ideas and trends. Long may
this continue!

“HMC’s new
teacher recruitment
scheme will be an
important tool in ensuring
that the next generation
of excellent young
teachers enter our
schools.”

We can be certain that economic cycles will
continue to affect demand for private schooling,
and schools need to know how their cost bases
are structured so that rational decisions can
be taken about when and where to cut/expand
provision. If the nation opts for Brexit in a few
months’ time, we will be sailing into uncharted
waters and well-prepared schools will already
have considered how such a move would affect
the incomes of their current/prospective parents.

HRH The Duchess of Gloucester at the official opening of the Withington Junior School and Hub

This will be particularly important for schools
which have large numbers of overseas boarders,
as will the effect on the exchange rate and
thus, on our international competitiveness. It
used to be true that demand from overseas
was not sensitive to exchange rate fluctuations,
but the growing number of overseas schools
“badged” with illustrious HMC names is creating
increasingly realistic substitutes for a UK public
school education.

Schools overseas are also likely to reduce the
supply of high quality teachers who want to work
in the UK – even in prestigious HMC schools.
The national shortage of young teachers in some
subjects (particularly STEM) is well documented,
and we must not underestimate the
attractiveness to recent graduates of overseas
travel and benevolent tax regimes. HMC’s new
teacher recruitment scheme – HMCTT – will
be an important tool in ensuring that the next
generation of excellent young teachers enter our
schools.
Affordability for parents will continue to be a
major driver for success, and schools will need
to seek out economies of scale. In addition to
the standard model of geographical takeovers
or mergers, schools will need to be creative
in finding other, less formal ways of working
together, such as using technology across
remote sites to combine virtual teaching groups
in minority subjects.
The key to success, in my view, will be keeping
tight control over costs while retaining the
essence of an HMC education: excellent and
inspiring teaching, nurturing pastoral care,
challenging and wide-ranging extra-curricular
opportunities.

Schools need to make rational decisions about
when to cut/expand provision in accordance
with demand and economic cycles
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Three more recruits to
teaching through HMCTT

The November 2015 issue of Insight featured
initial reports from three of the first sixty-nine
HMC Teacher Trainees. Three of their peer group
now look back on their first year teaching:
Benedict Holmes (Eastbourne College: Music),
Lisa McKenna (Stamford Endowed Schools: Art)
and Thomas Tam (Reed’s School: Biology).

What attracted you to HMCTT and
how did you hear about it?

BH: I discovered HMCTT whilst trawling the
internet for graduate teaching opportunities.
Having already gained experience working in
a school and having also completed a year
of postgraduate study, I was determined
to find an opportunity where I could work
whilst studying. Music can be a completely
different experience in schools depending on
the resources and time available. It was an
exciting prospect to train in an independent
school with excellent facilities and a strong
commitment to music both inside and outside
the classroom.

LM: I heard about the HMCTT scheme from
colleagues at Rugby School and it seemed
to offer a good route for me to find the sort of
school I wanted for my PGCE training.

TT: I was volunteering for a charity in Oxford
that helps pupils with learning difficulties
when a friend told me about the HMCTT
programme. I have always enjoyed teaching
and have had some really positive experience
doing one-to-one tutorials. The HMCTT
24

“Few
things are more
satisfying than seeing
sparkles in my pupils’
eyes when they begin
to grasp a difficult
concept.”

What have been the vivid
impressions of your first few
months in teaching? Is it what you
expected?

TT: It has been simultaneously more

programme suited me perfectly because it
allowed me to jump straight into teaching,
which is what I love. I submitted my CV to
the HMCTT programme and soon I was given
the opportunity to train and teach at Reed’s
School!

What were you doing in the year
before joining the programme?

LM: I was Artist in Residence at Rugby
School and I also took part in various
voluntary experiences in local primary and
secondary schools teaching art. At the end
of my residency I held a solo exhibition
showcasing a variety of work focused upon
the architectural forms of Rugby School;
this can be viewed at lisamckenna.net.
My experiences working at Rugby School
encouraged me to pursue a teaching career.

TT: During my doctoral studies I discovered
an ancient genetic mechanism that was used
to build rooting systems in plants, allowing
them to get water and minerals from the
ground. So I was busy getting a manuscript
ready for publication. I was so excited
when it was finally published in a leading

Image courtesy of
Stamford Endowed
Schools

Image courtesy of Reed’s School

scientific journal - Proceedings of the National
Academy of Sciences of the USA - just two
months before I was due to start teaching! It
was for me the end of one phase of my life
and the start of another.

BH: In the year before the programme I was
working as a Graduate Assistant Teacher at
an independent school in North-East London.
The job was a one-year post which offered
me a window into the teaching profession.
I had a fantastic experience and felt more
comfortable in the classroom environment
than I had in any other since leaving
university. That was when I knew teaching
was my vocation.

rewarding and more challenging than I had
imagined. You can put so much into preparing
a lesson but it doesn’t always turn out the
way you want it to. On the other hand, few
things are more satisfying than seeing the
sparkles in my pupils’ eyes when they begin
to grasp a difficult concept. After the first
few months I developed a huge respect for
my colleagues and my former teachers; I
think the teaching profession deserves more
recognition.

BH: Teaching in a boarding school was a
culture shock at first. Admittedly, I wasn’t
entirely prepared for the extent to which I
would be involved in the lives of the students,
from leading sporting activities to taking my
tutees out for an evening meal, but these have
formed some of the highlights of my first year.
These experiences have helped me see the
genuine value in a holistic education, rather
than an exclusively academic one. I have
also been overwhelmed by the generous and
supportive nature of my colleagues. It is very
reassuring to know that the support network
of the school environment extends out to staff
as much as it does to students. This has been
particularly important for me during an intense
year, adapting to the lifestyle demands of a

teacher whilst studying for a qualification.
Teaching at a boarding school can be allconsuming, but is abundantly rewarding
and thoroughly enjoyable! In addition, the
students are passionate about music-making
and create an exciting environment in which
to operate.

LM: It has most definitely been a challenge
and hard work! It has been a new experience
teaching all boys and at times exhausting but
wholly rewarding. I have enjoyed the teacher
training experience and really enjoy teaching
at the school where I work. My four-week
placement at a local academy of 1,400 pupils
gave me an insight into teaching in a coeducational environment and a much larger
school. I didn’t really have any preconceived
ideas about the course and teaching but
I am glad that I have chosen the profession.
I enjoyed the HMC course in Stratford-uponAvon and look forward to this summer’s
course in London.

If you have set yourself a goal for
2016/17, what is it?

BH: My goal for the coming academic year
is to establish and conduct my own ensemble
at Eastbourne College. Despite standing up in
front of students in the classroom day in, day
out, I am yet to do so on the concert platform.
It’s probably time to invest in a baton!

Image courtesy of Eastbourne College

LM: I would like to begin teaching A level,
and I will have my own tutor group and aim
to develop my pastoral expertise. Overall, my
goal is to complete my NQT year successfully.

TT: My goal is to do my best in every single
lesson I teach and to learn from my mistakes.
I tried a few approaches that did not work but
also found a few that did. The support I get
has been wonderful and I want to continue
to learn as much as possible from my
colleagues and junior science club!
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The Head’s PA: helping to run the school

to ensure that it is spent efficiently. He needs
a brief outline, not the ins and outs of what’s
going on. Most correspondence that comes
through is dealt with and responded to by me.
I liaise with tutors, housemasters and heads of
section to discuss the details, and then I reply
accordingly.
If the Head saw every single letter that came
in, he would spend half of his day reading and
replying. We have a daily catch-up slot where I
usually brief him on what I have done, get some
decisions on things I really do need him to sign
off and update him on what is going on. I would
like to think that whilst doing my everyday job
I am proactively finding new ways to improve
processes and contribute to the goals
of the school.

Headmaster Peter
Hamilton with pupils at
Haberdashers’ Aske’s
Boys’ School

Bronwen Eustace

(PA to the Head, Reigate
Grammar School)
When I was appointed to the post of PA to the
Headmaster six years ago, people commented
that I’d be running the school! I was terrified…
was I up to such an enormous task?
However, on arrival the one thing that struck
me immediately was the sense of team work.
Everyone has a job to do and they simply get on
with it. From the kitchens to senior leadership,
we work as a team. Following the dreaded and
much earlier than expected ISI Inspection last
December (with the best conceivable result), the
Reporting Inspector was compelled to commend
the school office on its efficiency, friendliness and
sheer hard work – and this really is the essence of
life at RGS. Everyone works really hard.

Headmaster Shaun Fenton with pupils
at Reigate Grammar School
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A large part of my job is to facilitate and liaise
with and for the Head to enable him to get
through his day smoothly. Well, that’s the plan
at least… It’s a constant balance between
responding to the telephone, emails and casual
callers to my office, while managing visitors no
one else quite knows how what to do with.
Then there is the actual work: recruitment,
marketing, writing articles, letters, newsletters
and matters relating to staff, students, governors
and parents. The door is always open, and this
is one of the reasons RGS is such a successful
place to be, work, grow and learn.
Change in a school is inevitable. People move
on, new people arrive with new ideas, good
practice changes, we take on different roles, the
buildings change, we move offices – and
we had a new Head. As any Head’s PA will
know, a new Head is probably the most daunting
prospect. Will he or she like me? Will we get
on? Will he/she understand my way of working?
Heavens! I might have to change my way of
working. What if I don’t like him/her? One thing
is for sure – a Head’s PA has to be flexible. No
two days are the same… no two consecutive
tasks with the same title are the same, because
something will have changed in the interim.
Things that help me to stay one step ahead? The
wine fridge under my desk, daydreaming about
a beach in the Seychelles – or even a croft in
the Faroe Islands – and I really must collect my
crystal ball which is currently in for polishing.

Claire Russell (PA to

The Head and I have a relationship now where I
think I would know what he would say and how
he would respond to most situations. Making
decisions on his behalf or whilst he is away is
thus not so difficult; additionally, having such
a fantastic senior management team always
helps. I really do feel we have a great group of
staff here at Habs, and that really does make a
huge difference in the smooth and slick running
of a school.
It’s the people, the quick pace and the crazy
happenings that not only make my job exciting
and enjoyable, but it’s what makes me come to
work every day – and, of course, having a good
boss always helps!

the Head, Haberdashers’
Aske’s Boys’ School)
Being a Head’s PA isn’t just about diary
management, although if you have ever seen a
Head’s diary you may beg to differ. After working
for years in the West End as a PA for a property
investment company, I thought working in a
school would be a breeze… How wrong I was!
Reactive is the best word to describe a Head’s
PA. Wishing you could tackle at least three
things off your ever growing to-do list but
ending up dealing with situations that you never
thought would feature on your job description.
For example, a visitor with our CCF Inspection
had popped to the toilet and missed the minibus
over to the reservoir. I offered to drive him over
only to realise, on arrival at the Country Park,
that they had locked the gate behind them. Little
did I know that morning that I would be scaling
a 5ft gate in a dress and heels and trudging
through muddy woods to finally catch up with
the sailing group. I would definitely say that we
see it all.
As you can imagine, there is no such thing as
a set schedule in this job. I’m the first point of
contact for the Head, so I’m like a human filter
– his time is so precious that part of my role is

“I’m like a human
filter – the Head’s
time is so precious that
part of my role is to
ensure that it is spent
efficiently.”

Headmaster Peter Hamilton with pupils
at Haberdashers’ Aske’s Boys’ School

Jane Galloway with Jonathan Gillespie, Headmaster of St Albans School

Jane Galloway

(PA to the Head,
St Albans School)

Image courtesy of St Albans School

My relationship with St Albans began as a parent
and when the position of PA to the Headmaster
arose in 1994, I was thrilled to join the School.
Despite being one of the oldest schools in
the country with strong traditions, I have seen
St Albans evolve significantly over the past
two decades, both in terms of the facilities,
opportunities and the support we now give to
our pupils, as well as the ways I can collaborate
effectively with both the Head and the wider team.
My current Head came into post in 2014. He
brought with him boundless energy and passion
and this has impacted very positively on my
role. However, a change at the top can also
be challenging. The School thrived under the
highly effective leadership of my previous Head
(Andrew Grant, HMC Chairman, 2009-10) and
the transition for the Head’s PA to a new regime
requires a good deal of re-learning! However,
I have enjoyed the opportunity to work with a
Head who has brought with him new ways to
continue improving how the School operates.
Having a new Head has brought other changes:
my working day and its modes of interaction
now have a different shape and set of rhythms.
Additionally, like all PAs who experience a
change in the adjacent office, I have had to
adapt to my new Head’s different style of
communicating and know how to anticipate his
likely tone in different situations.

Image courtesy of St Albans School

In recent years it has been exhilarating to
embrace new technologies and the benefits they
bring, and I have undoubtedly become more
effective in my role and in time management.
My working style is hands-on with strong
attention to detail due to the nature of the role
and the level of information with which I am
entrusted. However, I firmly believe in delegation
– trying to do everything is impossible and you
have to enable your colleagues to support you.
It is, of course, a role that requires constant
multi-tasking and no two days are ever the
same! As well as dealing with a wide range
of parental and general enquiries, flexibility,
diplomacy and the ability to build relationships
across staff, parents, pupils and the local
community are critical. And a good sense of
humour always helps.
There is a strong sense of belonging and
passion at St Albans School and I feel truly part
of what goes on. After 22 years, I am still as
keen as ever to get into work and to find out
what each new day will bring.
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Schools and the media: a
relationship based on distrust,
contempt and suspicion
But when they are, again few teachers would
deny that the press has a right to report them.

Gerard Kelly

(Partner at
communications
consultancy GKP)
It is fair to say that teachers and
schools tend to treat the media with
a certain amount of wariness. To be
honest, disdain, contempt and outright
hostility would be nearer the mark. And
who can blame them? Hardly a day
goes by without some school or other
reluctantly making the headlines. Some
of course highlight extremely serious
incidents: sexual abuse, child neglect,
tragic accidents, extremism or financial
mismanagement. Schools may not
appreciate being in the eye of a media
storm, but no one can claim that they
are not legitimate subjects for media
investigation.

Serious issues are not generally the problem.
What particularly irks teachers is the media
obsession with the trivial rather than the
meaningful, the negative rather than the
positive and the wilful misrepresentation of
fantasy as fact. And yes, some reports are hard
to justify. Conkers, Christmas and carols are
regularly banned in schools, according to the
tabloids. Children are commonly referred to as
“individual learning units”, inflexible uniform
rules are so strict they would embarrass a
sergeant major, while hide and seek, tag and
hopscotch can no longer be played as they
contravene health and safety regulations.
Some of these stories have a kernel of truth.
As often as not, they are the product of parental
misunderstanding or deliberate mischief.
“Petty” infringements of uniform rules are not
trivial if, for instance, the school is trying to
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Such stories do little to endear the media to
the teaching profession. And while outright
fabrication isn’t common, a tendency to quote
selectively is more widespread. Yet there are
good reasons why journalists concentrate on
what, to teachers, can seem negative or trivial
and why teachers often fail to appreciate what
game the media is playing.
Part of the problem is cultural. Teachers
are, on the whole, optimists. Optimism is
a crucial commodity in the classroom. It is
the perfect tonic for reluctant, cautious or
unconfident learners. It is a serious handicap
in the newsroom. Pessimism and cynicism are

invaluable when dealing with the blithe
denials of a Robert Maxwell, the hollow
assurances of a Greek finance minister or
the menacing bonhomie of a Jimmy Savile.

Gerard at the TES School Awards during his time as editor

“Optimism
is a crucial
commodity in
the classroom
but a serious
handicap in the
newsroom.”

This is not to suggest that teachers are wideeyed, gullible Pollyannas who couldn’t detect
a mendacious child or deluded parent at five
paces. But the culture they inhabit is generally
alive to possibilities and potential; ours is tuned
into suspicion, betrayal, corruption, hubris and
all the other nasties in Pandora’s box. We tend
to look at the world differently.
I’ve lost count of the number of times teachers
have asked me why the press ignores good
news – heroes, royals and animals excepted
– to concentrate on the bad. The answer is
simple: it is what you, dear readers, prefer.
Can you imagine a daily diet of glowing
reports, uplifting stories and fabulous
announcements? Even in education, packed
with optimists though it is, it would be tedious.
How stimulated would you be to learn that x
school had achieved great results yet again,
that inspectors thought y school was simply
amazing and that the latest initiative from
the Department for Education was going
swimmingly? Unremitting good news
is frankly dull.

Two misfortunes, while not unknown elsewhere,
seem to afflict schools with alarming frequency.
Nepotism, for reasons I have never understood,
appears to be almost as common in schools
as in medieval bishoprics. Admittedly, filling
the staffroom with relatives may not have the
same baleful geopolitical consequences as
stuffing the College of Cardinals with one’s
nephews, but it really isn’t a good look for the
21st century.
Arson, too, is a problem. On average, there are
38 fire-related incidents in schools in the UK
every week, 17 of which are started deliberately.
Pyromaniacs are particularly plentiful in
Scotland and London, where the fire brigade
attends an incident at a school every third day.
Fortunately, few of these turn out to be serious.

impose order in an environment where children
lack structure and adherence to the rules is
an important component of establishing good
conduct. Nativity plays may no longer be held
rather than “banned” because changing school
demographics mean 95% of students are not
Christians.

Death, disaster, treachery, deceit, controversy,
theft, fraud, incompetence, upheaval and
disappointment make interesting stories.
Success, unless it’s against the odds,
achievement, stability and progress do not.
Dreams, carefully nurtured in schools, are
usually shattered in the press, hope is invariably
dashed and prayers are rarely answered.

What about balance, I hear you cry? Fine in a
judgement or an academic treatise, I’d respond;
not as useful as drama for making an impact.
Would a reader be more interested in a report
hinting that a school was having financial
problems, or by one suggesting that its bursar
had allegedly used the school credit card to
pay for time-shares, sex toys and heavy metal
concerts and was now helping police with their
enquiries?
It would be a mistake, too, to think such sauce is
confined to the less reputable media. The quality
press is adept at raising eyebrows and hinting
at scandal without dragging the reader through
the gutter. Broadsheet curtain-twitchers are no
less eager to exploit human foibles than tabloid
stone-throwers. And schools, home to humanity
in all its glorious variety, can be easy prey.
Who could forget the ex-nun turned
Headmistress who spent £7,000 of her school’s
budget on shoes and bought the silence of
the Chair of Governors with a season ticket to
Crystal Palace? Or the Headteacher who was

allegedly so averse to being in school that his
pupils put up “missing person” posters? Or the
miffed head girl who trashed the school in her
leaving-day speech? Or the parents who were
so incensed that their toddler didn’t get an A*
in a spelling test that they bombarded the
school with complaints and, when asked to
leave, sued?
Trivial? Certainly. Meaningful? No. Utterly
unrepresentative of the sterling work that takes
place in schools daily? Completely. But they are
the stories that will crop up in a Google search
ahead of the A grades, scholarships, sporting
glories and Oxbridge places. They are tales that
will linger. And to understand why, dear reader,
you only have to glance in the mirror.
Gerard Kelly is the former editor of both the
Times Higher Education magazine and the
Times Educational Supplement.
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Comment

On leadership:
scary, sobering and
anti-hubristic thoughts

“You will
discover as
much about how
to lead by what
you get wrong as
what you get
right.”
Image courtesy of King
Edward’s School, Bath

Keith Budge

HMC (The Headmasters’ and
Headmistresses’ Conference) is the oldest and most prominent
Association of independent school Heads in the English-speaking world.

(Bedales Schools)
Scary first thought: leadership is the most
important factor in a school’s success.
Scary second thought: as Head, your
leadership influences and shapes not only
how your teachers lead but also how your
students lead; and its influence occurs through
the way in which you go about your life – as
much through the way you walk through your
orchard/quad/corridor as through your carefully
crafted public words.
Scary third thought: you will discover as much
about how to lead by what you get wrong as
what you get right.
Scary thoughts are what get the adrenalin
going. Leaders tend see such thoughts as
challenges to be mastered and have sufficient
“optimism bias” to feel that, thanks to our
gifts, all will be fine and we will succeed.
Nonetheless, here are some optimistic
thoughts – comfortable words:
• Lonely though everyone tells you Headship
is, you are not alone: creating that partnership
– between you and your governing board, and
you and your senior leadership team – takes
time and depends on having the right people in
the right places, but it makes the “team effort”
mantra true.

Image courtesy of Bedales Schools
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HMC has 278 Members in the British Isles and a further 54 international Members. Our Members lead schools that are distinguished
by their excellence in pastoral care, co-curricular provision and classroom teaching. Members of HMC have met annually in conference
“Your job is not to guard a museum but to cultivate a garden – especially so in the independent sector where distinctiveness must flourish.”

• There is room for you to keep doing some
of the things that brought you into teaching
and nourished you in your early years: keep
those fires burning! Remember that showing
your thirst for learning, your delight in running
an academic society or teaching your favourite
theorem, author or language is a refreshing
feature of leadership. It is refreshing for you
and for your charges.
• All Heads are heroes, of course – and we
should all feel free to wear the T-shirt, but with
suitable self-effacement beneath many layers;
but the days of the hero Head on his or her
white charger (hair-shirted perhaps) are over.
Those of us who came up through the boarding
housemaster route have been particularly
prone to this; “competitive masochism”, a
term wryly coined by a fellow Marlborough
housemaster, captures that Stoic-martial spirit.
Much of the job of a Head is to give other
colleagues the confidence and the space to
lead. Reflect on how good it felt earlier in your
career when someone had faith in your ideas
and gave you the space to practise your craft.
• Not only is there room for creativity and
innovation, but this is the tonic that perks
us all up. Your job is not to guard a museum
but to cultivate a garden. This should be
especially so in the independent sector where

distinctiveness must flourish. Yes, as Heads
we need to have sufficient confidence in the
day-to-day running of the school – the pulse
of its vital organs – to step back and chart its
future. When you do so, plan what is best for
everyone and you will have helped shape the
school’s future. Courage, mon brave!
Final, sobering and anti-hubristic thought:
any of us who has that mixture of curiosity,
chutzpah, vainglory, adventure and pigheadedness to take on Headship knows that
out there is a discerning audience of teachers,
parents and students who will be passing
judgement. Much of their learning will be “How
Not to Do It” (to use Dickens’ Bleak House
chapter heading).
You are not going to get it all right, but you will
have given it your best shot – and it’s a great
calling.

since the first meeting in 1869. HMC today is a thriving, pro-active Association of leading figures in school education.

www.hmc.org.uk

In this year...

120 years ago

80 years ago

40 years ago

The reorganisation of secondary education

Education for children from Germany

Sex Discrimination Act 1975

Without accepting the alarmist reports made by
some would-be great authorities, there was little
doubt that our industrial supremacy could not be
maintained unless we had something to improve
the intelligence and the Secondary Education of the
country. This was acknowledged by the University
Colleges which had been set up in different parts of
the country, and also by the promoters of Secondary
Education.

The discriminatory racial laws and propaganda in
Germany affect not alone adults but also children.
They are often ostracised in their schools, they are
debarred from joining in games, from becoming
members of sports organisations, from sitting for
their higher examinations, from training for any
professions, etc. They are not admitted to the “Hitler
Youth” organisation without which any employment
is difficult to obtain after leaving school. They have
to listen to the anti-Semitic propaganda which is an
official part of all school curricula.

It is believed that traditional assumptions about
the roles of men and women in society are worked
out through the curricular patterns of secondary
schools, and that these are accepted and supported
by most teachers, parents and pupils. This may be
wasteful of much talent.

It was found that the efforts made by the promoters
of these two great movements were considerably
handicapped and retarded by the ill-preparation of
students, and when the students passed away to
places of business it was the general complaint of
great manufacturers and scientific experimenters that
these students were wanting in initiative, that they
came to certain points and could not go any further;
were useless for the purpose of scientific research,
and is comparatively poor service in the houses to
which they were admitted.
HMC Conference, December 1896. Proposed by
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The Inter-Aid Committee hopes to be able to bring
over to England some of the children whose need
seems to be the greatest. In educating these children
regard must be had to the possibility of a future
career outside Germany, and training therefore
should only be given in such occupations as provide
a reasonable hope of a livelihood. Technical and
manual work for boys, and all branches of domestic
work for girls, seem to offer the best opportunity.
HMC Bulletin, October 1936

Secondary schools are urged to examine critically
the whole content and organisation of the
curriculum, so that the choices of career made by
boys and girls may be based on a real equality of
access to experience, information and guidance
without being inhibited by decisions made for them
in their early years.
Existing and future single sex schools may continue
to admit pupils of one sex only. They may also
continue to be regarded as single sex institutions
where they admit small numbers of pupils of the
other sex, so long as the admission is exceptional
or confined to particular classes or courses.
HMC Bulletin, February 1976

Revd. William Keeling (Bradford Grammar School)
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Facts about HMC schools
Fact

#1

There are now 90,527 girls
and 132,599 boys in
HMC schools

Fact

#2

Fact

#3

of HMC schools are

32 %

involved in partnerships
with state schools

£442m annually

100%

of pupils at HMC schools
receive fee assistance, totalling

(over £1.2m per day)

Fact

#4

Fact

#5

Attending an independent

Independent school pupils

school adds the equivalent

achieve twice as
many A* and A
grades at A level

of two additional years of
schooling by age 16 and

almost one grade
higher in each GCSE
Fact

#7

82 %

of undergraduates from
independent schools

gain a 1st or
2:1 degree
Fact

Fact

#6

1 4
in

than their state school
counterparts

students
at the UK’s ten
leading universities
are from HMC
schools

Fact

Fact

#8

Independent school pupils

will have earned
£58,000 more than
their state school
peers by the age
of 42

#10

83 %

			of HMC schools have

			in-house counselling services

Learn more at www.hmc.org.uk/facts-figures

#9

Pupils in HMC schools play
on average between 5 and

6 hours of sports and
games a week in over 40
different sports – double
the amount played by pupils
in state schools

