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Cover story

Eisteddfod winners
Following the inaugural HMC Sixth Form Poetry
Competition in 2013, this year we opened the
competition to painters, sculptors, film makers
and composers as well as poets, under the
Conference theme ‘Finding a Voice’.

Lens Media:

Visual Arts

• Winner: Gregor Petrikovic,
New Hall School - ‘Sleepwalker’

Chloe Zhao, ‘Dying Buddha’

Kitty Shepherd, ‘Reflection’

Description: This short film explores the
idea that our dreams often depend on the
reality around us. What if our dreams are
just a surreal reflection of everything that is
happening while we are unconscious?

Grey Wu, ‘Broken’

Gregor Petrikovic, ‘Sleepwalker’

Among the judges was acclaimed Welsh choral composer Paul Mealor
seen most recently as a judge on the BBC2 programme The Choir:
Sing While You Work and whose Ubi Caritas was sung at the wedding
of Kate Middleton and Prince William. Peter Monkman of Charterhouse,
former winner of the BP Portrait Award, judged the Visual Arts section
and the National Poet of Wales Gillian Clarke judged the Poetry section.
With entries from HMC schools all over the UK, the standard was
extremely high. The winners and runners-up were presented with
their awards on the final night of the 2014 HMC Annual Conference
at the Celtic Manor, Wales.

Will Reid, ‘This Thing Called Love’

Sculpture:
• Specially commended: Chloe Zhao,
Bedales School – ‘Dying Buddha’

Jonas McIlwain, ‘Shack’

Sculpture:
• Winner: Jonas McIlwain,
Christ’s Hospital – ‘Shack’
Description: ‘Shack’ is, as the title suggests, a favela-like installation, an artist studio,
cramped, claustrophobic and covered in an array of graffiti. The piece was my attempt
in placing the unknown and neglected in the audience space in a confrontational manner
to raise ‘awareness’, in a sense. It reduces the audience to ‘experience’ the truth of the
situation, and not rely on information given by media, especially now where Brazil is in
the spotlight, following the World Cup. ‘Shack’ is incredibly personal, reminiscing my
childhood and longing for that freedom I did not know I had until I was ‘corrupted’
and no longer in ignorant bliss.

Description: The large ceramic sculptured
head represents the dying (or dead)
Buddha. In his mouth is an original
edition of Mao’s, “Little Red Book”, and
some children’s red scarves (that were
compulsory to wear when I was at school
in China). This work reflects the tragic
destruction of an ancient culture and way
of life under Mao. The brutal “Cultural
Revolution”, was in stark contrast to the
peaceful meditative world of Buddhism.
My family and all the people of China were
affected by Mao and the red scarves and
book become symbols of the blood
that was spilt.

Painting:

Painting:

• Winner: Kitty Shepherd,
Oundle School - ‘Reflection’

• Specially commended: Grey Wu,
The Leys – ‘Broken’

Description: I have painted a young man
who also reflects youth in his clothing and
position. I chose to use a limited range of
colours to paint this subject, as opposed
to a broader range which is normally used
to represent younger subjects. The colour
scheme is inspired by “Reflection”, by
Lucian Freud, in which he uses shades
of brown and cream. These colours are
appropriate for the subject’s emotion and
position which are both fairly neutral.
The technique is based on that of Andrew
Salgado who uses smaller markings
of colour and never blends paint.

Description: Isn’t life fragile and are we
not vulnerable to fortuity? How many have
fulfilled their dreams whilst others are
derailed from theirs? Being bombarded
by these questions, I set off to explore the
notion of broken life for my coursework.
Inspired by Saville, I used surface wounds
/ bruises to depict the inner hopelessness
and exhaustion that are concealed for the
fear of disconformity. The swollen eyes are
avoiding a connection with the viewer,
for he was wronged to and now broken.
I hope this artwork also can evoke
reflections: what is it that matters and
makes our lives meaningful?

Lens Media:
• Specially commended: Will Reid,
Dulwich College ‘This Thing Called Love’
Description: I wanted to make sure that the
film told a story that I wanted to tell and was
something that was relevant to me and my
friends in the current moment: something
that was relevant now. Something that was
about things that we understood, that we
knew, that we were going through. The
obvious type of relationship was, therefore,
going to be a romantic one: a first love, the
first girlfriend. Growing up. A coming of age.
And so began the journey that has led
to the completion of my short film,
This Thing Called Love.

Ten young creative artists showcase their work as part of the HMC Sixth Form Creative Arts competition
Jonas McIlwain, Christ’s Hospital

|

Chloe Zhao, Bedales School

|

Kitty Shepherd, Oundle School

More winners on pages 16 & 17 including: Georgina Ullmann, Bedales School
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|

|

Grey Wu, The Leys

Jacob Sowter, Ackworth School

|

|

Gregor Petrikovic, New Hall School

Laurence Long, King’s Rochester

|

|

Will Reid, Dulwich College

Rosie McNiff, Prior Park College
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How we found our voice
HMC Chairman Richard Harman
(Uppingham School) reflects on the
immediate – and wider – reverberations
of the 2014 HMC Annual Conference
In inviting members of
HMC to this year’s Annual

“Ours is
a voice for
quality and
diversity, not
privilege”

Conference I painted a
picture of Heads singing,
reciting poetry, debating,
discussing, speaking, eulogising
and, I hoped, laughing. All this came
to pass, not just for the members but
for their spouses, partners and guests.
When I chose the theme of “Finding A
Voice” I meant it as a metaphor for our

SEN matters: Failure to make reasonable
adjustments is the new “negligence”
In the third of a series, Sarah McKimm, Principal
Solicitor at IPSEA, the leading legal advice charity for
parents of children with SEN and disabilities, outlines
how schools need to embrace a broader view of
“reasonable adjustments”
If a pupil has a disability, “failure to
make reasonable adjustments” is
the new “negligence” action when it
comes to litigation. For example, a girl
with diabetes is not allowed to go on
the annual residential school trip with
her friends; a socially awkward boy is
teased and tormented by other pupils;
another is constantly in trouble with
staff for never being in the right place at
the right time with the right equipment.

professional calling, of course. But I also
hoped it would enable us to consider and
renew our central educational task of
helping young people to find their voice.
Happily, pupils’ work featured heavily in our
programme, offering continuity with Tim
Hands’ 2013 theme of The Child. Budding
poets, artists, filmmakers and musicians were
honoured; their work appears through the
pages of this edition of Insight. Over coffee
with exhibitors and at drinks receptions,
we were treated to a stream of brilliant
performances by talented youngsters from
various member schools; as I had hoped, the
Conference was a celebration of creativity
in our schools.
In our internal debates, in our questions to a
distinguished universities panel in Cardiff and
in a political discussion between Sir Anthony
Seldon, Stephen Dorrell and David Blunkett,
voices were raised and ideas exchanged
in a spirit of enquiry and improvement.
Meanwhile, I believe that all colleagues
appreciated the chance to voice views on
how to deal with the widespread changes to
curriculum and examinations that are being
thrust upon us. Out of the swirling mists of
change came some very clear and tailored
approaches to the next few years, depending
on the individual context of members’
schools; the strength of HMC is exactly
this pupil-centred diversity. That is what
stimulates the many individual, innovative
solutions to our common challenges.
6

A clear tune
We were concerned as well that our
voice should be heard in the public square,
especially in an election year. Even though
we clashed with the Tory Party Conference
(an annual challenge) there was a broad
range of media coverage for our event.
Many of our key messages were heard
and commented upon. Responding to the
clear will of the membership last year, we
have committed ourselves to putting further
resources into our public relations and public
affairs effort and the evidence suggests this
is beginning to pay off. Naturally, when our
voice gets louder and more assertive, so
others might raise theirs and push back in
opposition against some of our comments;
this is inevitable. The engagement is the
thing. Overall I was pleased to see the
attention our conversations attracted;
we must now build on this momentum
in a targeted way.
Since returning from Celtic Manor, I’ve
been struck by how many people have
noticed and commented on the coverage
we achieved. Parents, Governors, pupils,
members of Common Room, other partners
and stakeholders, including friends and
colleagues in the maintained sector and in
Higher Education; all have had something
to say and cause for reflection about our
discussions. I think they are hearing not only
our individual voices but also a strong and

increasingly clear tune from HMC as a whole.
I trust other Heads have also felt part of the
broader educational debate as a result.
I am sure we will hear more responses in the
course of this year, on social media as well
as through traditional channels, especially
as a General Election draws near. Our tone
and register in this ongoing discourse will
be varied: challenge to the status quo where
appropriate; applause for best practice or
where there is evidence of an improving
system; enquiry into the truth on behalf of all
pupils and schools, especially when ‘the isle
is full of noises’; agreement with initiatives
that promote excellence; insistence that
ours is a voice for quality and diversity, not
privilege; repetition that we want to work
together for the good of all.
If education is ‘a conversation between
generations’ then, as heads, we will be glad
to be back in our schools, listening and
responding to The Pupil Voice. As members
of HMC we will, no doubt, be encouraging
our pupils to discover their own authentic
voice; to use it in debate and discussion; to
listen with proper respect to others; and to go
out into the world willing to speak up for the
good of all. I hope that time spent together
in Celtic Manor will have helped fine-tune
our ears and explore our own voice(s) as we
return to the work we are called to do.

This involves a change of thinking by
schools. When assessing the risk of
disability discrimination claims, schools tend
to focus on learning support and access
arrangements for examinations. However,
the issues which drive parents to litigation
at the moment typically arise from failures of
pastoral care which cause or allow a child to
come to harm or become distressed.
So, what “reasonable steps” do tribunals
typically expect schools to take to support
pupils with disabilities?
Taking the initiative. If something clearly
is not right with a child, tribunals like to see
schools, as the professional party to the
parent/school contract, taking the lead in
exploring if there might be an underlying
disability. Could the child be on the autistic
spectrum? Could they be dyslexic or
dyspraxic? A tribunal is likely to consider
it a perfectly reasonable step for a school
to reflect formally on whether a pupil has a
disability and to gather all the information
available to it to inform that discussion.
Recognising an additional duty of care.
Having decided that a pupil may have a
disability, as a next reasonable step, a
tribunal will want to see the school recognise
that this places it under an additional duty
of care, especially if there is any additional
vulnerability to bullying or safeguarding
risks. It is wise for schools to involve
parents and pupils in explicit planning and
in discussions about what could be done

to provide support or keep the pupil safe.
Planning might reasonably be expected to
include identifying a key contact person in
school each year for the parents and child
(e.g. the nurse or the form teacher), agreeing
how often and by what means the school
and parents will liaise and setting out clear
roles and responsibilities.
Providing a pupil plan. Depending on the
type of disability identified, a tribunal might
think it reasonable – so that nothing is left
to chance and the child remains engaged
in learning – for a school to prepare a
Pastoral Support Plan (e.g. mental health),
a Behaviour Management Plan (e.g. ADHD),
a Health Needs Management Plan, a plan
for managing medicines (e.g. diabetes) or a
Re-integration Plan (e.g. for a child who has
been away sick long-term). Planning might
cover consideration of how other policies
need to be adjusted. For example, if a
disability gives rise to anxiety or behavioural
problems, there may be a need for regular,
timetabled access to the school counsellor,
or permission to withdraw to a pre-identified
quiet, secure place, or other “cooling
off”/“time out” strategies.

Additional
learning support.
When a child has a learning disability, it
might be reasonable to consider alternative
teaching or assessment approaches, and,
say, catch-up lessons or virtual learning for
the pupil who is out of school for some time.
Commonly, tribunals consider staff training
to be a reasonable adjustment where there
are pupils with particular needs. This could
be at the level of “basic awareness” for
many staff but might need to be at a higher
level for those working more closely with the
disabled pupil. Seeking advice from external
specialists is also likely to be considered a
reasonable adjustment, particularly when the
advice is potentially free. A school might, for
example, contact a relevant disability charity
for advice or the SEN department of the
local authority.

Equality Act 2010
Guidance
Guidance on matte
rs to
be taken into accoun
t in
determining questio
ns
relating to the defi
nition
of disability

Assessing risk. Written risk assessments
can also be a useful process for making
reasonable adjustments. It may be sensible
(“reasonable”) before school trips or events
to consider how these could be made more
accessible to a particular child. In the case
of a young person who is showing indication
of depression or other mental impairment,
formal assessment of the risk of self-harm
in various situations and locations might
be called for.

These are the sorts of reasonable
adjustments we have seen tribunals looking
for in recent months. Ultimately, if there is
a dispute, the school would be well-advised
to be able to demonstrate a clear paper-trail
of reasonable adjustments for the disabled
child; the points outlined here provide some
ideas about how to go about this.
Being “reasonable” need not be expensive;
it is underpinned by good communication
with parents and pupils and is often about
managing risks and expectations.
This article does not constitute
legal advice and the law is subject
to constant change.
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Reinvigorating pupils’
love of languages
What to do when confronted with a challenge that other schools might envy
- a strong surge in demand to study modern foreign languages? Gus Lock
and the MFL staff team at Warwick School, led by Lindsay Slack, explain
• Improving lessons for every child.
Each pupil must get the chance to do
enjoyable, engaging things regardless of
which teacher they have. Draw up a list
of “Top Ten fun activities which require
minimum preparation time”.

Gus Lock

Lindsay Slack

(Warwick School)

(Head of modern languages)

Three years’ ago, modern languages

When the three of us in the modern

were in the doldrums at Warwick.

languages department at school

A new, dynamic and zealous

sat down to try to distil the reason

head of department, a moderate

for our recent rapid growth in pupil

refurbishment and a sustained focus

numbers we came up with an overall

on getting it right in the classroom

explanation and a range of factors

have reversed that decline.

which we believe have, together,
helped to build this momentum.

Take-up has almost tripled with a total
of 42 students taking a modern language
Our overall recommendation or chief insight
at AS level, and the trend is set to continue.
is quite simple: concentrate on enjoyment!
In Year 10, 86 pupils are taking French,
In particular, our very firm experience
58 Spanish and, in the most
is that, given the chance to
remarkable turnaround,
teach someone something
27 German.
“Take-up
they didn’t know in
another language,
has almost tripled
None of this would
your enjoyment and
with a total of 42
have happened without
conviction will rub off
students taking a
an exceptional staff
on your pupils and
team: Lindsay Slack,
modern language at
your colleagues.
head of department,
AS level, and the
of French and of our
From this core
trend is set to
German board game;
proposition and starting
continue.”
Jane Estill, head of German
point, we have attempted
and of our cookery club;
to identify the supporting
and Jenny Wiltsher, head of
principles and activities that
Spanish. Here they explain how
have brought a love of languages
the turnaround has occurred.
to life in our school.
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Our “Top Ten” includes battleships, memory
challenges, Simon says, spot quizzes, code
setting, hangman, anagrams, last man
standing and, a favourite, outdoor relay-race
Chinese whispers – all to test vocabulary and
structure retention.
Set up a “Props Box” (with wigs, fake beards
& moustaches, hats, oversized glasses, etc.),
then inject some drama into boring “role
play texts and exercises” by using them as
scripts – pupils can concentrate on accent,
pronunciation and emotion.
Exchange teaching plans and units of work.
Sharing a series of lessons or even a halftermly set of units lightens the planning load
and ensures that classes across a whole
year group have a similar experience.

‘Feeding pupils’ love of languages

Get pupils to use a simple
heading – “my reflections on my
work” or “this time I did not ...next
time I will...”. Taking time in lessons to
stop and think about what we have been
working on is invaluable in making pupils
feel they are in control and have a strong
share in their individual learning.
• Image is everything. If we are to reverse
the trend away from modern languages at
both GCSE and A level we must promote them.
Generate an understanding of why
languages are important. Early in key stage
3 ask pupils to consider “Why learn a living
language?” Use the top reasons given as a
game in which pupils rank these and then
compare the findings of the class. Then ask
pupils to produce a leaflet or visual display
piece to promote language learning.

• Make it competitive! Every year group
should have a competition! Build a…; design
a board game or logo; pétanque.
Be bold and ask companies with links to the
target language country to sponsor a prize.

• Improve learning. Marking of written work
should encourage pupils to identify their own
mistakes. Draw up a common set of codes
and, rather than correct work, ask pupils
first to identify the error and then explain
it in their workbook before they write
it out correctly.

• Think & talk global. Britain is not really
an island but part of a global network
that needs people who can communicate
effectively. Nelson Mandela said, “Speak to
a man in your own language and you will
speak to his head. Speak to him in his own
language and you will speak to his heart”.

Ask pupils to think and link; draw actual
lines linking words which affect one another,
e.g. lines from the indefinite article to the
adjective and to the noun. Pupils think about
agreement as they physically link the words.
Feedback & marking should become a
dialogue. It is important to ask pupils to
record reflections on their performance.
A teacher can then respond to them with
guidance and reassurance.

Invite GCSE students to an event promoting
languages at A Level. Get sixth form pupils,
staff and linguists from local business and
universities to attend. Put on food and drink!
Mingle and talk about languages beyond
GCSE. Use the assistants to draw up target
language invitations which pupils must also
RSVP in the target language.

In a Europe where Germany is our second
largest trade partner, where the heart of
politics is in a French speaking country and
where Spanish speaking countries have
some of the fastest growing markets, we
need linguists who understand the culture
and nuances of another people. At any
opportunity you have, tell parents this with
flyers, speeches and presentations.
Concentrate on enjoyment

Choose a week when all GCSE teachers will
show the same clips and discuss the same
ideas with classes. With time pupils will
repeat it to parents and friends.
• Feed them! Set up a cookery club on
a rotation through the three languages.
German cookery has been surprisingly
popular here.
• Don’t let exam results put pupils off (things
are about to change!*). For years, language
teachers have known it, Ofqual has known
it, ISMLA, HMC and the universities have
known it; gaining a high grade in a language
has been harder than in many other A Level
subjects. Ergo, it has been more valuable.
Pupils have had to be determined and have
resilience in order to learn a language –
qualities that employers like!
* Editors’ note: as we went to press HMC,
Russell Group universities and school
Heads associations have jointly welcomed
reform announcements by Ofqual aiming to
create a better match between top grades
in language exams and candidates’ abilities.
This is the fruit of a five-year campaign led
by independent and state school language
associations and by HMC.

Images courtesy of Warwick School
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Image courtesy of Nottingham High School

School access

David Goodhew also sees his school as
rediscovering moral and social purpose
through the expansion of bursaries.
“Hammersmith is a polarised community
economically. Property may have high value,
but income levels can be very low. There are
plenty of people in the so-called “squeezed
middle”, too. All our awards are based on
academic merit, but we deliberately have
partial as well as full-fee bursaries to ensure
that the school population is as diverse as
the community we are in.”

diverse social and ethnic mix and are all the
stronger for it. There are no straw boaters
here in Nottingham,” he adds, with a hint
of a modern day Robin Hood.
John Claughton, too, finds his imperative
in local redress of economic inequality:
“In the struggle for survival that faces
the non-London cities of this country in a
post-industrial and post-slump world, the
education of the brightest, from a wide range
of backgrounds, is critical.”

“I believe
that independent
schools should be
straining every sinew
to offer their education
to those with ability,
not just money”

For all three city schools, fundraising is
only part of the success behind the growth
in their bursary programmes. Outreach is
critical in building trust and awareness of the
opportunities available, as is an appreciation
of the invisible barriers to be overcome.
Kevin Fear: “Our pupils are much
more likely to be the children
of taxi drivers than those of
hedge fund managers.”

James Priory

(Portsmouth Grammar School)
Insight editor James Priory caught
up with three HMC heads in various
parts of the country to discuss why
bursaries mean so much.
It might be a surprising admission, but John
Claughton, Chief Master of King Edward’s
School, Birmingham (KES), believes that
critics of the independent sector are right to
highlight issues of affordability and access.
“I believe that independent schools should
be straining every sinew to offer their
education to those with ability, not just
money,” John says. “We must do what we
can to reduce the unfairness, even if it is only
a reduction, not an elimination.”
This year the Independent Schools Council
(ISC) census showed that independent
schools provided more than £320m in
means-tested bursaries, an increase of 5.6%
on 2013. Much of this growth is attributable
to fundraising programmes taking place in
HMC schools.
In the five years since it was launched, KES’s
Development office has raised £7m and is
now financing 60 boys in the school.

“Those funds have come from some big
donations, they have come from over 20
alumni individually sponsoring a boy, they
have also come from small scale, regular
gifts, often solicited through very successful
telephone campaigns,” explains John.
“Now our aim is to raise £10m for
100 pupils by 2017.”
Another school in which the number of
bursaries is rapidly increasing is Latymer
Upper School in Hammersmith. In 2002,
feeling the demise of the government-funded
Assisted Places Scheme, only 7 pupils were
in receipt of bursaries, one fewer than “the
eight poor boys of Hammersmith” for whom
the school had been founded in 1624. By
2014, however, that number has leapt to 115
pupils, over seventy of whose places are
funded entirely by the school.
To achieve this, Latymer Upper has had to
raise £11m over the last ten years. As the
Headmaster, David Goodhew, explains,
the school is committed to growing this
support still further: “Our plan in the next
ten years by 2024, the 400th anniversary of
the Foundation, is to double the number of
pupils receiving means-tested support to

some 25% of the school population.”
This will involve a doubling of current
bursary provision.
Both KES, Birmingham and Latymer Upper,
it could be argued, have had to wrestle
with their identity as former direct grant
grammar schools seeking to serve their
local communities as fee-paying schools.

Reaching out
“We never wanted to be an independent
school, a thing apart,” John Claughton
reflects. “For 35 years after 1944, 80%
of the pupils at King Edward’s were here
for free and, when I was a boy here in the
1970’s, we rather assumed that it was a
free school. The more boys on assisted
places [bursaries] we get, the more diverse
we become in ethnic as well as social terms
and we begin truly to reflect the nature of
Birmingham. This is a city troubled by
Trojan horses and economic decline which
needs schools like ours to bring together
local lads and offer them the best and
widest education.”

David Goodhew: “Our plan is to double the number
of pupils receiving means-tested support to 25%
of the school population by 2024.”
Image courtesy of Latymer Upper School

At Nottingham High School, Headmaster
Kevin Fear has been driven to fundraise by
his own experience as a bursary recipient:
“When I was aged about 6 or 7 my father
was a local branch manager at Barclays
Bank. This work meant that he switched
branches every couple of years and
inevitably this involved a new house and
school to find. My parents realised that this
nomadic existence was not the ideal way for
me to be educated and so started to explore
the possibilities of a boarding school with
substantial help from my father’s employer.
Banks no longer have the desire to replicate
such schemes so my own school has to rely
on its alumni to raise funds for bursaries, but
I am driven by a passion to raise the funds
required for my school to offer as many of
this sort of place as we can possibly afford.”

“We engage with thousands of primary-age
children each year,” John says, referring to
his school’s outreach work with 130 different
junior schools in the Birmingham area.
Kevin’s school also works with young people
in some of the most deprived areas of the
city: “Teachers in many inner-city primary
schools are happy to publicise our scheme
as they know the difference it makes. In
one case last year the primary teacher
accompanied the family to his exam just to
make the boy feel at ease so that he would
perform on the day. She realised that this
was really a life-changing opportunity.”
“It can be daunting for parents who have
never experienced independent education
before. Knowing what to wear at parents’
evenings may seem trivial but it can cause
real anxiety,” David Goodhew observes.
Our registrar acts as a liaison officer to make
sure the entire family feels quickly at ease in
their child’s new school.

John Claughton: “Our aim is to
raise £10m for 100 pupils by 2017.”
Image courtesy of King Edward’s School, Birmingham

It is clear that all three schools are
undergoing a transformation in diversity as
a result of rapidly expanding means-tested
bursary programmes. Camila, one of the
recipients of a means-tested bursary at
Latymer Upper School, found it challenging
at first to acclimatise herself to her new
school, but is passionate about the school’s
determination to integrate young people
from different backgrounds: “Tomorrow’s big
thinkers need a fundamental understanding
of the nature of privilege, an appreciation of
circumstance and a familiarity with people of
all walks of life”, she says. “Schools that only
open their doors to those that have money
incubate the same social ignorance that my
education has taught me to overcome.”

Kevin’s motivation may be personal, but
he also sees himself as responding to an
obvious need: “Our pupils are much more
likely to be the children of taxi drivers than
those of hedge fund managers. We have a
Image courtesy of King Edward’s School, Birmingham
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New faces HMC welcomes new members

New faces

Matthew Armstrong

Rob Carnevale

Peter Clague

Nicholas Cuddihy

Ben Figgis

Chris Staley

Neil Tetley

Mark Turnbull

Johanna Urquhart

Mike Walton

The King’s School, Worcester

Rougemont School

Bromsgrove School

Mount St Mary’s College

Ardingly College

Wisbech Grammar School

Woodbridge School

Giggleswick School

Lomond School

AKS (ArnoldKEQMS)

Seeing the World Differently
A level student Sibyl Beaumont
of Malvern College explains how
she came to win the Special

Haydn Griffiths

Jeremy Grundy

Nick Hewlett

James Hodgson

Mark Hoskins

Wrekin College

Birkenhead School

St Dunstan’s College

Bedford School

Reed’s School

Needs Initiative of the Year at the
Independent Schools Awards, 2013.

Sibyl receiving her award from journalist John McCarthy

David Lambon

Stephen Lehec

Craig Mairs

Anton Maree

Jeremy McCulloch

Ampleforth College

Kingston Grammar School

Oldham Hulme Grammar School

Ackworth School

Colston’s School

Dominic Oliver

Bill Penty

John Pitt

Henry Price

Durham School

Lancing College

Trent College

RGS Worcester

Wellington School

While studying for my A level in Design and
Technology I heard that The Royal National
College for the Blind (RNC) in Hereford was
looking for help in its tech studio. My school
offers the International Baccalaureate and
so I adapted the Creativity, Action, Service
component of the IB in order to be able
to help out at the RNC.
What led you to the specific
project that you carried out?

John Rafter

Douglas Robb

Melvyn Roffe

Guy Sanderson

Mark Semmence

The King’s Hospital

Gresham’s School

George Watson’s College

Eltham College

Mount Kelly
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What are the maps like
and what are they made of?
I describe them as multi-layered, textured
maps. Students can feel land masses,
mountain ranges, cities and the courses of
rivers. Some students at the RNC are able
to see things in a very blurred way, and so I
incorporated bright, contrasting colours on
the map surfaces.
Land mass was made out of sand paper;
mountain ranges out of sponge; rivers out
of MDF. We found that because a sense of
touch is highly developed in RNC students
they were able to learn the routes of the rivers
on the maps much more easily than students
who are able to see.

What was the spark for the
project that led to your award?

Kieran McLaughlin

idea, for example, as to where Paris was in
relation to the rest of France. And so I set
about making 3D maps of France and Spain.

A member of the staff at school arranged for
me to visit the college in Hereford. It was
immediately evident to me that there was no
map the students could use to show them
around the college or the roads nearby.
This seemed a significant gap and it gave
me a more specific idea. Wouldn’t it be great
if the students could feel the countries they
were studying in Geography? They had no
48

We understand that you worked evenings and
weekends for almost a year to complete the
maps. What sustained your motivation?
Having the right educational tools for teaching
really helps a student. I suffer from severe
dyslexia and tools such as flashcards and
brightly coloured pens have helped me greatly
at school. If a student doesn’t have the right
tools to help them learn, it’s so unfair. My
dyslexia was my motivation and inspiration. I
wouldn’t have achieved what I have without
Malvern’s level of commitment and passion
for teaching and this inspired me. But I also
felt a connection with the RNC students
trying to learn in difficult circumstances
and overcome enormous obstacles to
understanding. I really wanted to make
a difference.

and effective assembly were also important;
there was lots of sanding and, especially,
lots of gluing! Tackling the project in logical
stages – something I have learned directly
from my teachers – helped a great deal, too.
How successful do you feel the project has
been – and what about winning the award?
The maps are now being used by students
in French and Spanish classes at the RNC
and the principal there, Mrs Sheila Tallon,
has said that having access to resources
such as my maps generates a positive
classroom experience and enables a
greater academic understanding whatever
the eye condition of the student.
I feel really proud that the students at
Hereford can follow and understand the
maps I created. Seeing them use the maps
and understanding what I was trying to show
them has been unforgettable.
As for the award, I couldn’t believe it when
I discovered that I had been shortlisted.
I felt like a little fish in a huge pond and
never believed I would go on to be
chosen as the winner.

How have your A level studies
in D&T contributed to the project?
Perhaps most important, I became confident
in using a range of machines effectively and
safely, especially saws. Choosing materials

Image courtesy of The Royal National College for the Blind
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People

research-intensive institutions, and I think
that’s unfortunate. I was really struck when I
first arrived here by the amount of attention
that is given to the quality of teaching as well
as the standing of research. I think that is the
case in all universities nowadays.”

University an end in itself
- despite tuition fees

So what about league tables
and student surveys?

“You have
to be realistic:
people are sceptical of
self-regulation. UK higher
education is one of our most
successful exports and the
general standard is high,
but it is probably the
least regulated part
of the education
system.”

how best to enhance the standing of nonuniversity routes. I do worry that successive
governments have never found the will to
make the changes that are needed.”

Image courtesy of the University of Reading

“Reading reminded me of the great excitement
of being attached to a single institution.
Although I was hugely privileged to do two
major national jobs, I realised how much I’d
missed the day-to-day engagement with the
same group of students and staff.”

Chris Ramsey
(King’s School Chester)
Chair of the HMC Universities
Sub-Committee interviews
Sir David Bell, Vice Chancellor
of the University of Reading
When the HMC Universities
Sub-committee met at Reading
this term, we were hosted by the
vice-chancellor, Sir David Bell,
former permanent secretary
at the Department for Education
and chief inspector of schools.
Sir David had readily agreed
to an interview for Insight starting
with his impressions of higher
education, three years after
arriving at the university.
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For some of Sir David’s Whitehall days, HE
had been part of the education department.
“I remember commissioning one of our
senior people to do a “think piece” on higher
education and quite a lot of the things she
speculated on have come to pass: the
liberalisation of student numbers, greater
international competition and, of course,
higher fees. One thing about David Willetts: he
was hugely interested in his brief, and he was
also a careful listener. Big and controversial
changes have been made and given where
we are now, it would be pretty hard to go
back on most of these changes. I think the
argument for a greater contribution on the part
of students is one that has been won.”
Sir David is, of course, one of the few
vice-chancellors of a major university
not to have spent his whole career in HE,
so how does he, as a relative outsider,
view the school/university relationship?
“There is a lot of good dialogue, because we
do have many shared interests. But if you look
at the transition between the two, university is
a different world. There is less “programming”
of students’ work. We shouldn’t take for

granted that every student can make that
transition easily: it is our responsibility to help
them do so quickly and effectively.”
Are students now consumers?
“This is such an interesting issue. I don’t
want to be precious about terminology,
but it oversimplifies the position to think of
students “merely” as customers. They behave
most like a customer when they are deciding
which university to attend. Once they arrive,
the interaction is not simply transactional.
Students are now less radical and have
imposed more discipline on themselves – for
example, Reading students campaigned to
have the university library open 24 hours a
day. More students turn up earlier in their time
here at careers conventions and, in the middle
of the week, they frequent the students’ union
less in the evenings. Now, we must continue
to emphasise that there’s a “roundedness”
to the university experience which includes
taking part in clubs and societies and, yes,
having a good time too. Of course a university
education will enhance job and life prospects,
but it remains a worthwhile end in itself.”
We are about to enter some turbulent years
in sixth-form education: what’s his view?
“Universities haven’t fully processed their
thinking yet: I’m visiting schools and I’m
hungry for information. None of us in HE
probably yet fully comprehend what it will all
mean for us. One risk is that AS “withers on

Sir David Bell, Vice Chancellor,
the University of Reading

the vine”, to use a Mike Tomlinson expression
in a different context.”
Would Sir David regret that?
“I’ve always thought the AS is a staging post;
a useful opportunity to recalibrate options
for the future. The risk in the future is that
students would simply not start some subjects
if they see A-levels as a ‘one-shot game’.”
What about education policy as a whole?
Is it “joined up”?
“I learned early on as a permanent secretary
that reorganisations don’t solve problems.
Having said that, my own preference was
always for a single education department. I
do remember being asked by Michael Gove
whether we should reincorporate universities.
I replied that I saw it as a “day one, second
term” issue. Like school reorganisations,
Whitehall changes sap energy. To be
honest, the bigger issue for me was always

Sir David warms to his theme: “I thought there
was a missed opportunity with the Tomlinson
report on examination reform. For me, it was
the most promising moment since 1945 to do
something which might have brought about
a fundamental change in the esteem of all
school qualifications. When the decision to
go for the overarching diploma was rejected,
I think it’s a bit like what Alex Salmond said
of the referendum result: “that’s it for a
generation”.”
Talking of referendums, would a different
Scottish result have been bad for HE? “Well,
despite the proper neutrality [he laughs] of
Scottish vice-chancellors, there was anxiety
about the future of research across the UK and
I think that was a legitimate concern.”
The big issues, then: what keeps
Sir David Bell awake at night?
“Nothing really. My wife always says that I
would sleep through a nuclear war! But of
course all VCs think about student numbers
and the current volatility, not least as number
controls are lifted from 2015. That, and how
we maintain our research standing. At Reading
our research is broad-based and we want to
retain our position as a leading UK researchintensive institution.”

“You can agonise all you like about league
tables: they are a fact of life. The National
Student Survey does tell you important
things. We don’t have the Ofsted style of
inspection, except in our teacher training
courses. We drive improvement from within
and rely heavily, as the whole sector does,
on the external examiner system to maintain
quality. The Quality Assurance Agency’s work
has always been an audit process, and some
of my colleagues are very concerned about
even more regulation coming our way. But you
have to be realistic: people are sceptical of
self-regulation. UK higher education is one of
our most successful exports and the general
standard is high, but it is probably the least
regulated part of the education system. As
befits an ex-Chief Inspector, we should always
be concerned about retaining the reputation
for quality across the education system that,
undoubtedly, the UK enjoys… despite what
some politicians might tell you.”
And talking of standards, I ask whether
we really should believe that a 2:1
is the same everywhere.
“Within our system, each institution is
autonomous but a key role has traditionally
been played by external examiners, as I
mentioned earlier. That complements the
detailed standards and frameworks that
individual institutions hold relating to the
subject matter and quality of what is done
academically, something which is then
reviewed on a periodic basis by the QAA.”
“It would be naive in the extreme to suggest
that there is exact comparability between
degrees from different institutions, but that is
not the same as saying that they have nothing
in common. And of course it is worth making
the point that the judgements made about
the comparability of degrees is one that is not
entirely in the hands of universities; the outside
world makes its own judgements, interestingly
very often on a subject-by-subject, than
institution-by-institution, basis”.

A school, Ofsted and civil service
background does not stop Sir David from
being in command of the full range of
university issues and their future: perhaps
it even helps. A walk around the campus
confirms Sir David’s view both of the quite
studious-looking students and of the

What about teaching?

university’s focus on what’s best for them:

“Well, there is often a distinction drawn
between the teaching-intensive and the

“You said...” reads a banner outside that
24-hour library, “…we did!”
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Cover story continued

Choral
Composition

Eisteddfod winners

• Winner: Laurence Long,
King’s Rochester – ‘What Passion
Cannot Music Raise and Quell’

Poetry
• Winner: Georgina Ullmann,
Bedales School – ‘Accent’

• Specially commended: Jacob Sowter,
Ackworth School – ‘Delivery’

Accent

Delivery

If accents are drops of resin
that seep, gently, from our hearts,
then yours is some kind of amber
caught with impurities
suspended in its centre.

Shaking hands, tying the tie meticulously.
(Was it right over left or left over right?)
The coat goes on, one button after,
one nervous button, after one more button,
and then the badge. The badge is pinned
in.

There’s clear cut Russian in there,
and the slide and hiss of Spanish
mixed up with a subtle Norse roughage;
Swedish, I’d guess, as that’s where you grew up,
and return to, swallow-like
now and then.

Description: My piece features words
by John Dryden that focus on the power
that music has to inspire and influence us.
As this was my first composition for choir,
I wasn’t sure how all of the techniques I
used would sound – and I was surprised
at how nervous I was before the choir
began to sing! In the end, they did
a fine job and it was very informative
to hear the work performed live.

Laurence Long, ‘What Passion Cannot Music Raise and Quell’

The black hat, not the cap but the helmet.
The black jacket, not the vest but the coat.
****

I wonder how it is you could be speaking English at all
in that voice that holds
none of this island’s ancestry.
There’s nothing of the sodden fens in it,
where reeds gossip and quiver;
and you can’t hear our clouded skies,
or the rain tapping at the window,
or the rolling fields that swathe this land in so much green.
You’ve something far more temperate,
like there’s cool sun caught in your inflection - or the flare
of some spice –
but your voice escapes me.
Even in writing I can’t pin it down,
it slides up and shimmers off the page like smoke.
When I try and pull it into my head
you’re imitating
some awful American twang or quoting lines or lyrics
and I think I got that reference but I can’t keep up with you.
Until you turn to me and pronounce,
in your foreign golden murmur,
that you need to finish this essay
(it’s late)
and you need a cup of tea.

Walking – no, shuffling – to the door,
the policeman closes his fist.
And opens it again.
And closes.
‘
Tapping the door at first - not wanting anyone to answer.
Answering would mean the truth.
Squeezing nails into flesh, he rapped his knuckles harder.
A woman opens the door,
bound in a dressing gown
with the mustiness of stagnation:
a squalid heaviness that accompanies the
life on hold.
Shaking his head before she even asks him,
‘Where’s my son?’

Jacob Sowter, ‘Delivery’

Choral
Composition
• Specially commended: Rosie McNiff,
Prior Park College – ‘Qui autem se’
Description: Qui autem se is a musical
setting of the Biblical text of Matthew
23:12: ‘those who exalt themselves will
be humbled and those who humble
themselves will be exalted’. It is a throughcomposed piece in which the choice of
text prompts continued textural variety.
The ever changing nature of this piece,
whilst reflecting the juxtaposed moods
contained in this lesson of self-improvement,
also enables the influences of the composer
to be clearly seen. Throughout, much range
and expression is demanded along with
wide dynamic contrasts.
Rosie McNiff, ‘Qui autem se’

Georgina Ullmann, ‘Accent’

The judges included acclaimed Welsh choral
composer Paul Mealor, Peter Monkman
of Charterhouse and the National Poet
of Wales, Gillian Clarke.
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Judge Peter Monkman, Charterhouse, presents visual arts
winner Kitty Shepherd, Oundle School, with her award

Poetry winner Georgina Ullman, Bedales School, performs
‘Accent’ at the HMC Annual Conference, 2014

Lens media winner Gregor Petrikovic,
New Hall School, receives his award

The National Poet of Wales,
Gillian Clarke reads her work
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Learning

Learning
HMC Chairman-elect Christopher
King (Leicester Grammar School)
introduces a major HMC initiative

“Successful
trainees leave the
programme with a
recognised, transferable
teaching qualification,
accepted by both the
independent and
maintained
sectors.”

HMC Professional Development:
Developing inspirational
teachers and leaders
2014-15 HMC Professional
Development Programme
Course Title

Ref

Date

Location

Spring Term 2015

HMC schools collectively recruit well over a

HMC New Heads’ Induction Part 2

15

Friday-Saturday 16-17 January 2015

Kilworth House Hotel, Leicestershire

thousand NQTs every year. Traditionally most

Conference for Heads of Sixth Form

16

Tuesday 27 January 2015

Hallam Conference Centre, Central London

of these have arrived in our schools via PGCE

Using Value-Added Data

17

Wednesday 4 February 2015

The Godolphin and Latymer School, London

Preparing to be a Pastoral Leader

18

Wednesday 11 February 2015

Merchant Taylor’s School, Northwood, Middlesex

Preparing to Lead Academic Departments

19

Thursday 12 February 2015

Nottingham High School

HMC/AGBIS Conference for Heads and Governors

20

Tuesday 3 March 2015

The Grand Connaught Rooms, London

Interviewing and Recruitment Skills for Heads and Senior Leaders

21

Tuesday 3 March 2015

Frensham Heights School, Farnham

Advanced School Marketing

22

Friday 6 March 2015

HMC, Market Harborough

Preparing for Senior Leadership

23

Tuesday 10 March 2015

Nottingham Belfry Hotel

Conference for Day Housemasters and Housemistresses

24

Thursday 12 March 2015

Trent College, Nottingham

Conference for Heads and Teachers of PSHE

25

Wednesday 18 March 2015

Forest School, London

HMC New Heads’ Induction Part 1

26

Friday-Sunday 20-22 March 2015

Ettington Park Hotel, Near Stratford-upon-Avon

Conference for New Boarding House Staff

27

Thursday-Saturday 16-18 April 2015

Uppingham School, Rutland

Conference for Heads’ PAs

28

Thursday-Friday 7-8 May 2015

Tankersley Manor, South Yorkshire

HMC Junior Heads’ Conference

29

Friday 8 May 2015

Bromsgrove School, Worcestershire

Preparing for Senior Leadership

30

Wednesday 13 May 2015

Novotel London City South

Understanding School Finances

31

Friday 15 May 2015

HMC, Market Harborough

Presentation Skills for Heads and Senior Leaders

32

Tuesday 19 May 2015

Bootham School, York

Deputy Heads’ Conference

33

Sunday-Tuesday 31 May - 2 June 2015

Glasgow Grand Central Hotel

Preparing for Headship

34

Friday-Saturday 12-13 June 2015

Bournemouth Marriott Hotel

HMC New Heads’ Induction Part 3

35

Friday-Saturday 12-13 June 2015

Kilworth House Hotel, Leicestershire

Media Skills for Heads and Senior Leaders

36

Tuesday 16 June 2015

Wycliffe College, Gloucestershire

courses but this route to the recruitment of
new teachers is rapidly being closed off to us.
The Government’s decision to base teacher
training in schools rather than in university
faculties of education has resulted in the
closure of some PGCE courses and an
absolute decline in the number of potential
applicants to our schools. Initiatives such
as Teach First and the advertising power of
some Teaching Schools linked to academies
“chains” is seeing increasing numbers
of would-be teachers, with talent and top
degrees, being trained in schools beyond
the independent sector.

In response to a serious and growing
problem HMC has responded swiftly
to create HMC Teacher Training.
This is a two year programme of recruitment,
training and induction that provides a direct
route into the teaching profession.
• Training and induction. This takes place
“on the job” in a two-year salaried post within
an HMC independent senior school. Trainees
will be in the classroom, teaching a reduced
timetable, given time for preparing lessons
and provided with, continuing professional
development, study towards their PGCE and
other induction and mentoring. Individuals
participating in the HMC Teacher Training
programme will enjoy the chance to teach their
specialist subject and take part in the extracurricular activities so important to school
18

life. HMC schools will have the
opportunity to mould those new
to the profession and develop
their understanding of what we
know as holistic education.
• Placements and the
PGCE element. Trainees
will broaden their experience
through placements at other
schools, both HMC schools
and partner schools within the maintained
sector. Employer schools will place trainees
on a PGCE course, provided by a university
– during the pilot year this will be with
Buckingham University for most participants
– and trainees will complete their PGCE within
the first year of the HMC Teacher Training
programme. The school will pay for the PGCE,
statutory induction, and other CPD offered
by the HMC Teacher Training programme,
and the trainee will not be required to
contribute to these costs directly.
• Induction. During the second year of the
programme, trainees will undertake statutory
induction and networking events provided by
the Independent Schools’ Teacher Induction
Panel, as well as further training

Summer Term 2015

and professional development provided
and delivered by HMC.
• Access. The HMC Teacher Training
programme is open to anyone with the
drive and ambition to become an inspirational
teacher, be they recent graduates, postgraduates and current students who can
apply ahead of their final exams, or career
changers from any profession.
Successful trainees leave the programme
with a recognised, transferable teaching
qualification, accepted by both the
independent and maintained sectors –
the first step on the journey to
a rewarding career in education.

Find out more about teaching in HMC schools
www.hmc.org.uk/hmc-schools/teaching-in-hmc-schools
19
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Sixth form
scholars from
Central and
Eastern Europe

I was in Belgrade at half term,
writes Richard Maloney, Headmaster of Bede’s School.

Many of the applicants from backgrounds we in the UK would not consider to be
affluent (the average monthly wage in Serbia is 300 Euro) had travelled hundreds of
miles to attend these interviews. In total we saw 22 (many more had applied). We
were bowled over by the quality of the young people we met. They possessed an
exceptional command of English and an immediately discernable humanity. It is an
especial delight to know that the three young Serbians we chose will have their lives
transformed as they in turn enrich the schools they join later this year.

students is done pro bono by former and
serving HMC heads and senior staff.

Andrew Boggis (HMC Chairman, 2006)
reports on the bright, ambitious and talented
sixth formers from former east bloc countries who
contribute so richly to the schools that host them

It began in 1992. Schools were opening
doors to boys and girls from behind the
erstwhile “Iron Curtain”. The Berlin Wall

HMC Projects Scholars at the
Orientation Course at
Fitzwilliam College,
Cambridge

some of the most gifted young people
across Europe”. Unashamedly the scheme
sought to identify the ablest of applicants
from less affluent backgrounds.

latest in a line of nearly 1,400 young people
who since the scheme was established have
spent one or now increasingly two years of
the sixth form at a UK boarding school.

School) now on Wall Street. Time and again
former students who have gone on to great
success refer to their experience of British
education as life-changing.

In September of this year 90 new students
started at 50 schools, mainly HMC but also
some state boarding, GSA and Society of
Heads’ schools. 60 of this year’s scholars
have been awarded 100% scholarships;
30 are in the UK on generously subsidised
places. From 13 countries (BosniaHerzegovina, Bulgaria, Croatia, Czech
Republic, Estonia, Georgia, Moldova,
Montenegro, Poland, Romania, Serbia,
Slovakia and Ukraine) these students are the

Former HMC Projects scholars, now in
positions of influence, have an understanding
of and affection for the British way of life
and share some of our values; and the real
and lasting benefits become clear only years
later. For Marta’s experience (see below)
compare those of Razvan from Romania (ex
Epsom College) who has been a Minister in
the Romanian Government or Doina from
Moldova (ex Chigwell School) now with the
World Bank or Sergei from Latvia (ex Whitgift

Someone who has grown up during a recent
war is 16 year old Nikolozi Abzhandadze
from Batumi, Georgia’s second city. Son
of a Georgian priest, he (along with several
other Georgians now at UK schools) has just
started at New Hall School. Officially Georgia
remains at war with Russia and opportunities
for travel for Nikolozi had been very limited.

Many independent schools successfully
recruit full fee-paying students from some
parts of eastern Europe, but HMC Projects
has established networks (principally through
personal contact and through those who act
as its agents) which enable it to identify very
able, interesting and distinctively different
young people from far less privileged
backgrounds, who in turn bring an enormous
amount to the schools which host them.
Combined parental income for applicants
for these full scholarships must be below
£25,000 per annum.

John Lever, former Headmaster of Canford
School, before the interviewing starts

was down and the frontiers of Europe
once again open enough to allow the
general population to rediscover their
continent and one another.
It was at this exciting time that an HMC
scheme to enable talented students from
the former communist countries to spend
a year studying in a UK boarding school
was established, “to foster bonds of
understanding, trust and friendship between

Marta Zaoralova from Prague spent two years (2000-02) at Rossall School
She speaks of “a culture shock, which went both ways”. I was keen to tell them of my country,
but my national pride got hurt a few times when I had to explain that, no, we do not speak
Russian, and yes, we do have electricity… One of my UK teachers must have missed 1989, as
he thought the Czech Republic was still communist – and my favourite, the concerned parent
who asked what it was like to grow up during the war…referring to the break-up of Yugoslavia.
Today Marta works for the Czech Foreign Ministry and is a EU civil servant. “At the time I was
not able to grasp the significance. My one year in Britain turned into seven and has affected
the course of my life and career.” Having focused on relations with sub-Saharan Africa and
developing countries she is now responsible for EU trade relations with China. “Thanks to
Rossall School Britain has an anglophile Czech in Brussels….and on a lighter note,
the Chapel Choir introduced me to the English choral tradition and I still sing today!”
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Twenty years on
The situation in Europe today offers little
cause for complacency. Recent horrifying
events in Ukraine (quite apart from political
and social unrest in several countries)
have focussed the spotlight once again on
former east bloc countries and highlighted
the fragility of some of these fledgling
democracies. This in turn re-emphasises just
how relevant and noble are the original aims
of the scholarship scheme.
Today HMC Projects is a charity with a board
of trustees, mainly serving heads and chaired
by Keith Budge, Headmaster of Bedales
School. There is a part-time executive
of three. Much of the work including the
interviewing and selecting of successful

However there is clearly greater prosperity
now and arguably some erosion of the
differences in economic terms between the
UK and some of these countries. Hence
for HMC Projects the introduction of the
reduced fee scheme alongside the main
full scholarship scheme.
Schools that support the schemes do so for
both pragmatic and idealistic reasons and in
all cases scholarships are provided thanks to
the beneficence of the schools themselves.

They in turn testify that the scholars who
join them are outstanding academics and
exceptional human beings.
The HMC scheme was established just over
twenty years ago as a way of investing in
the peace and security of the world in which
our pupils will live in the decades to come.
Nothing that is happening in Europe today
suggests that that aim is any less relevant
today than it was twenty years ago.

It was cold in rural Ukraine
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Nomination crazes – good and bad
With ice bucket challenge only the most recent nomination craze, Insight
reflects on good and bad aspects of this latest social media phenomenon

Good meetings
A scattering of ideas

Pupils instigate Random Acts of Kindness
Organised by Head of
Year 7 Dani Creese and
Head of Year 8 Emma
Cope, students at The
Perse School set up a ‘RAK relay’ in the spring
of 2014, filming themselves doing something
nice, posting it online and then nominating two
of their peers to pick up the baton. The RAKs
spread not only throughout the school but into
the local community.

busy they are there is always time to be kind.”
(Dani Creese, pictured here)
More than 200 pupils in the school aged 11
to 13 took part before they began to run out
of people to nominate. Imaginative kind acts
included the repainting of a pirate ship for a
local playground, a pupil musician performing at
the Cambridge half marathon and donating his
takings to Cancer Research, picking litter in the
countryside, giving food to a city night shelter

Regular ‘random acts of kindness weeks’ are
run at the school but this is the first time it
has used social media: film clips of the acts
were posted on schoology (a school social
networking site), where students encouraged
and supported each other by liking their
favourites and posting kind comments.

“We hear all the time about social media
facilitating negative peer pressure, but the RAK
relay shows it can also help young people
organise themselves and each other to do
good. The students really enjoyed making
and watching the films and nominating their
classmates. They’ve learnt that no matter how

The NekNominate phenomenon brings together
four drivers of the culture of young people.
• A propensity to explore drinking limits.
This is not a new phenomenon: young people
have played drinking games since the invention
of alcohol.
• A desire to take risks. Research by Professor
Sarah-Jayne Blakemore of University College,
London, demonstrates that risk-taking is a key
feature of the adolescent brain. This goes a
long-way to explain the gap-year bungee-jump
phenomenon.
• A need to be loved/ respected by one’s
peers. Family, employment, philanthropy in its
many forms and, more recently, celebrity have
provided this for generations. Today, the Internet
provides the ability to achieve “fifteen minutes
of fame” and to engage instantly not only with
friends and family but with a global audience.
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Being HMC Chairman, ironically, has one unintended major benefit: you watch some
great people chair meetings, and you learn a lot. The thoughts scattered on this page

meeting to end and
Good chairmen have an idea of when they expect any
who claimed that the
just how long a meeting needs. I once knew a vicar
e. Most meetings in
Lord had made the hour the perfect time for a servic
en cancel a meeting
school shouldn’t need more than that. Popula r chairm
a. Good
agend
from time to time, because there isn’t enough on the
miss.
chairmen make sure there is never a meeting they

• The ability to publish information about
oneself on the Internet. There is a tendency
among many people “to live out their lives”
on Facebook. Social Media provide instant
feedback and reaffirmation – friends can
comment and “like”; “hits” and “retweets” are
counted, all fuelling the need to be loved and
respected. But pupils have little concept that it is
very difficult to get rid of what you have written
on the Internet once it is published.
The combination of these factors means that
young people are competing for each other’s
attention on a world stage and the threshold
for notoriety and “respect” is consequently
higher. As the rewards go up, so do the stakes.
The consequence is that the entry level for the
respect of one’s peers is for NekNominees
to risk their own lives.

So what can we do as
parents and educators?
Well we can’t really stop it or ban it. The
phenomenon is out there and young people will
always find ways around any parental controls
that we put in place.

Here are four antidotes to the
NekNominate phenomenon.
1. Ensure that young people not only are educated
about safe drinking limits, but also know what to
do if they or one of their friends goes too far.
2. Channel the risk-taking. Given that young
people are wired to take risks, it makes sense
to provide young people with opportunities to
take risks in controlled environments. Outdoor
education has a huge part to play in this – rock
climbing, skiing and expeditions take young
people out of their comfort zones and can
fulfil the need to take risks, but within
the bounds of overall safety.
3. Provide “real-world” opportunities to
demonstrate love and respect for young people
– just as the Perse pupils featured above have
shown can be done. Parents and schools need
to celebrate the positive contributions that
young people make. Most importantly young
people need to feel loved by their parents (and
this is often best achieved by setting consistent
boundaries for them).
4. Check that young people not only are
Internet-aware, but that they have people to
talk to when times get tough. Extended family
and a school’s counselling service can play
a very important role in this.

A happy HMC Committee released
from the Chairmanship of Tim Hands

reflect on good practice for any meeting you might convene or attend in school.

Chairmen

A darker side - NekNominate
Mark Steed (Berkhamsted
School) considers why
this dangerous craze is so
popular with young people and what parents
and schools should do about it.

HMC Vice-Chairman
Tim Hands (Magdalen College
School) offers thoughts on what does
and doesn’t make for an effective meeting

and leaving flowers on a neighbour’s doorstep.
Other students carried shopping, walked dogs
and washed dishes.

Agendas are an art form

1. They’re a bit like a batting order – each contrib utory item has
its own
proper and effective place. If you’ve got something really tricky,
give
careful thought to the agenda items which precede it. A good
dispute over
something bound to cause dispute can often be effectively inserted
in
advance of a controversial item which might otherwise cause
widespread
disagreement. So if you’re going to have a debate about staff
pay, for
example, why not throw in repainting the Common Room, or
staff parking.
2. In drawing up agendas, distingu ish between items which are
really there
for information and items which genuinely require discussion.
Then ask
whether either kind of item is really necessary. Busy people shouldn
’t
be drawn together to be lectured. Busy and effective people also
don’t
like to hear less busy but more loquacious people hold the floor.

Votes: neve r have them

Minutes

Good minutes are products but
also progenitors of good meeting
s.
1. Too many minutes are a was
te of time (if you see what I mea
n).
Always question why Minutes
should record the argu ments on
each
side rather than simply the dec
ision taken – and, in bold, the pers
on
responsible for executing it. The
re are of cou rse circumstances
which requ ire discussions to be
summarised for the benefit of
those
not there. But too often too muc
h time is taken on materia l whic
h is
never really read. The aim of man
kind is not a thought but an acti
on,
said Carlyle, despite being a philo
sopher.
2. Cha irmen have a responsibilit
y to make sure that everything
which the minutes say should hap
pen has actually done so. How
ever,
only bad cha irmen spend much
time dea ling with this at the star
t
of a meeting. Minutes should be
circulated aga in a week before
a
meeting, asking those allotted
tasks to confirm they have com
plet
ed
them. Then the meeting sets off
with a spring in its stride, with
an
expectation of achievement and
productiveness.

Refreshments

No alcohol, ever. Well, only at the end, perhaps, as an
incentive and thank you for getting there. Loosened tongues
are rarely efficient tongues, and meetings and heightened
feelings are usually best kept apart.

wanted to expand the staff slightly. Immediate
John Thorn, arriving as headmaster at Winchester,
meeting that there were insufficient spare
objections ensued. The housemasters argued at their
But, rejoined the housemasters, would the new
pigeonholes. Well, the Head would order some more.
g the gravity of the matter, the new Head
pigeonholes be added horizontally or vertica lly? Sensin
to the vote. Consternation. There had never
explained that he would need to put that level of issue
in favour of vertica l pigeonholes should raise
been a vote: how would it be conducted? All those
in favour of horizontal pigeonholes should
a hand in the air, the Headmaster suggested. All those
was there a vote.
hold the arm horizontally across the belly. Never again

Any other business?

Some chairmen insist on having it 24
hours
in adva nce. Some ask for it to be decla
red
at the start. Some like to go round the
table
anticlockwise, which usua lly works.
(Come to think of it, clockwise would too).
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Comment

Good
morning,
Mr Chips

Teachers tend to stay teachers if their work
is recognised and valued. This gives many
positive motivational factors for leaders to
work with as they develop the capacity of
a school to use a widening spread of age
and experience of staff to help teachers
and secure school benefits.

(Peter O’Toole) walks from Brookfield School
(filmed at Sherborne in the 1969 film) for the last
time to discover that… he can’t afford to retire.

“A key
question for school
leaders is becoming
how resilience might
be developed in their
inevitably ageing
workforce.”

Ian Selmes

There is little evidence of career
planning in teaching. However, the
age profile of teachers is set to change
dramatically as the retirement age
rises in the next few years. There will
be many more teachers in their 60s.
A key question for school leaders
is becoming how resilience might
be developed in their inevitably
ageing workforce.
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The current age profile of teachers in the
UK shows the majority are already aged
40-59. At the same time the normal age
for retirement under the Teachers’ Pension
Scheme is changing. For those who joined
before 2007 it is 60 but for new members
it will be linked to the State Pension
Age: 66 in 2016, 67 in 2028 and 68
or more, soon after that.
Driven by increased life expectancy and
the rising costs of people drawing a pension
for much longer than was anticipated when
pensions were introduced, the Common
Room will develop an increasing proportion
of teachers in their sixth or seventh decade.

How to make the most
of this wealth of expertise
A pointer to a more sustainable direction
might be exemplified in those experienced
teachers who currently do not seek out
senior leadership or headship roles. This is
often not because of a lack of ambition but
rather a conscious decision derived from
their over-riding passion for learning and
helping others to learn.

In planning for such workforce changes
it is important to recognise the challenges.
There are teachers who find
stressful many different
changes affecting their
Often, such teachers have
“For mature
work in a relatively
not been demotivated
recruits and career
short time. The last
by change in schools;
years of a teaching
changers motivation
they see changes as
career may also
opportunities to re-think
includes intellectual
be complicated by
learning. For them, job
ageing: dexterity,
challenge, diversity, and satisfaction comes from
vision, memory,
a degree of autonomy using their capabilities
mental flexibility and
and demonstrating
and independence
stamina may all start
prowess through developing
to diminish.
in work.”
the expertise of colleagues.

Turn again, Mr Chips. It’s 2025 and Arthur Chipping

(tutor for staff development,
Oakham School*) suggests
ways of enriching school life as
serving teachers become older

Comment

Photography: © Bob Willoughby / mptvimages.com

What are some of the
implications of this
ageing workforce?
Research indicates that most teachers enter
the profession for intrinsic reasons of job
satisfaction – working with children and
making a difference to their lives, wanting
a career that gives responsibility, and
mobility and an opportunity to contribute
to society. For mature recruits and career
changers motivation includes intellectual
challenge, diversity, and a degree of
autonomy and independence in work.

Yet few of the excellent
people who have worked for
a long time in teaching relish
dropping their responsibilities and
returning to a full teaching timetable.
The relentless round of lesson deadlines,
each requiring planning and preparation,
is so physically demanding that stress
and illness are likely to increase. Yet older
staff blocking management and leadership
positions by time-serving is a structural
inflexibility that schools cannot afford.

This might have been engineered
through instigating and/or developing roles
in professional development, such as CPD
co-ordinator or coach, initial teacher training
co-ordinator or mentor, or NQT induction
mentor. In some schools specific expertise
has been recognised through the creation
of innovative positions such as research coordinator. Here the role-holder guides action
research or masters’ degree research, both
in its planning and in creating opportunities
within a school for findings to be considered.
Lessons are learned and the research
influences policy and practices.
Many teachers also come into the profession
because it enables them to indulge a love
of a subject discipline. Those who engage
actively with their subject tend to be more
creative in their teaching, and experienced
teachers often have a long-standing
expertise in an aspect of their discipline.
This might be recognised by a school as
potential to organise stretch and challenge
opportunities for pupils, lead subject update
sessions with colleagues or coach teachers
in recent subject-based developments.
Experience and continuing enthusiasm
for outdoor education or sport can also
be recognised as ideal attributes for people
co-ordinating the Duke of Edinburgh Award,
sports coaching or similar activities that
serve to broaden educational
opportunities for pupils.

Then there are the really creative approaches
to managing an ageing staffroom.
It is increasingly becoming recognised
that volunteering has great benefits for
the health of individuals. Schools seek
to develop their relations with their wider
community. What better means to foster
the health and longevity of teachers, as well
as benefit the school, than allowing older
teachers to volunteer with local organisations
where there is an educational dimension?
Developing such links may lead to wider
opportunities for pupils to volunteer beyond
the school and for those in the community
to contribute as volunteers inside school.
Not all of these ideas will seem suitable
for a particular school but the issue of
an inevitably ageing workforce in schools
is unlikely to go away. Meanwhile, for
the employer there is the moral and
professional responsibility that a school
makes best use of its staff.
Being an older teacher in a school need not
be seen as an impediment but rather as an
opportunity to plan ahead to make fruitful
the final years of teachers’ careers.
Further reading:
Day, C., Edwards, A., Griffiths, A. & Q. Gu. (2011)
Beyond Survival; teachers and resilience, ESRC,
Swindon.
Peters, M., Hasan, O., Pudestar, D. & A. Gerelick.
(2013) Doctors’ health; taking the lifecycle
approach, British Medical Journal, vol 347, 14
December, p. 9.
Wilson, V., Powney, J., Hall, S. & J. Davidson.
(2006) Who wants to be a teacher? Scottish
Educational Review, 38.1, pp. 92-104.
* Editors’ note: this article is a legacy
bequeathed by Ian – he retired in the summer
of 2014.
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Political voices

AS:

Which Secretary
of State in your lifetime
got most right in
education and why?

SD:

RAB Butler, who
legislated the enduring
changes in 1944 and
who created a state
monopoly in the
provision of primary
education in maintained schools.
Curiously, it was Aneurin Bevan who,
in the same decade, introduced private
contractors to deliver primary health care.

DB:
Chaired by
Sir Anthony Seldon
(Wellington College), this political
conversation from the 2014 Annual
Conference featured the Rt Hon.
David Blunkett, MP (Labour, Secretary
of State for Education and Employment,
1997-2001) and the Rt Hon. Stephen
Dorrell, MP (Conservative, Secretary
of State for Health, 1995-97).

AS: I have asked both of our guests to
make a short opening statement about
education and educational values.

DB:

My concern from very early in life,
when I went to a boarding school which did
not offer qualifications to its pupils and did
not believe that blind children could achieve
academically, has been that we need
world-class leadership in schools and
inspiring teachers who can set alight
a love of learning for life.
I believe that there is a great deal going
on now in both the public and the private
sectors that we need to spread. We need to
learn from independent schools what they do
best, because of resourcing, because of the
commitment of parents and because of the
way they can attract outstanding teachers,
so that youngsters in my constituency have
the same aspirations and expectations that
the children in your schools have.

SD:

I have three simple propositions.

1. Whether in a maintained or an
independent school, your primary
responsibility and focus should be to ensure
that the pupils in your charge receive the
highest quality education – academic,
personal and holistic – so as to develop
each individual into a fully rounded citizen.
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Kenneth Baker. A lot of the things
I was able to do when in office built on
his good work, such as the introduction of
local management of schools, designed to
establish clarity about the role of the head
and the leadership team.

2. Independent schools should use their
opportunity to develop different views
on how to deliver my first proposition,
encouraging variety and plurality, and
through an independent voice contributing
to the development of national education
policy, for example in qualifications,
curriculum and inspection.
3. All schools should practice actively in local
communities the values they teach to their
pupils at school.

AS:

Does your party believe in
independent schools these days?

SD:

We not only believe that schools
deliver a better service to their pupils if they
are independent institutions accountable
to families and their children, but that this
is a principle that we seek to extend
through the academies programme
to the maintained sector.

DB:

We pray to them every night! We’ve
got past the point in this country where
people are any longer arguing about whether
we should have the right and the choice
to pay for education. We can put that
ideological argument to one side.

AS:

Should the state support
independent schools financially to partner
with maintained schools and should
academies be able to charge fees? After
all, independent school parents pay for
education twice – through their taxes and
through fees.

Leo Winkley (St Peter’s School): Is academy
sponsorship the best way for independent
schools to offer public benefit?

DB:

In very specialist areas we could ask
independent schools – and perhaps we
would have to finance some of this through
an innovation fund – to offer specialities that
very many state schools can’t deliver. For
example, the teaching of Latin and classics
could be a great benefit.
When it comes to wider independent state
school partnerships I would argue for a joint
pot of money, as part of the public benefit
test, so that independent schools can bring
different things: you are all very different,
quite rightly so. Some of this would be local
work and some of it would be through the
use of digital technologies.

SD:

The issue in the maintained sector
is how you deliver the objective of equitable
access. The moment you allow top-up fees
– say in academies (and this is exactly the
same in the NHS) – you move straight to
means-tested payments. I am not
in favour of that.
Neither do I accept the argument that those
who choose private education pay twice.
We pay tax as a member of society; if we
choose to pay fees for school education
that is a separate matter.

DB:

If parents choose, and many do,
to spend their money on private education
– because of the ethos of the school,
of discipline, of politeness – that
is their freedom.

DB:

No, but it’s one very useful way. The
best partnerships with academies are where
there is a synergy, a local identity and a
sharing of both expertise and curriculum
development. It’s good that this question
comes from York, for part of the difficulty
we have with public benefit is that so many
of the private schools are in the south. We
have a few in Sheffield (including the school
my wife attended) but we don’t have the
greater diversity found in the south.

SD:

I agree with David. It’s important
to look at what works for the individual
independent school and for the academies’
Trust. There are examples of very successful
academies sponsored directly but there are
many other examples of models where the
key thing is to ensure the sharing of values,
learning and experience.

Should there be government money? I’d be
in favour of breaking down existing barriers
with public funds where there are skills
and opportunities in independent schools
inaccessible to maintained schools. Such
funds could be used simply to secure
these services as an economic transaction
between the sectors (something now
becoming acceptable in the field of health).

DB:

I agree with Stephen. I don’t agree
with public funding for bursaries. This would
take us back to the impoverished gentry
getting a place, topped up by public finds.
However, I am in favour of reviving the rules
which operated after 1944 that allowed
the possibility of public funding to support
fee-paying school places for very specific
purposes, for example choir schools and
music schools – a situation where a child has
an expertise and can develop an excellence
otherwise not available to them in their
immediate environment.
Charlotte Vere (Executive Director, GSA):
what practical steps should independent
schools take to improve their reputation
with politicians and the media?

DB:

Tony Little did a superb interview on
Radio 4 very recently on the reputation of
Eton (a school respected greatly across the
word and often vilified for privilege in this
country) in which he rightly said: We rely on
our alumni to present themselves in such
a way that they display the qualities of the
education and the school they’ve been to,
because those coming out of what is very
often a privileged situation have an obligation
to contribute to society more broadly.
Private sector schools do an enormous
amount on citizenship, on reasoning, on
outreach. You need to demonstrate this in
a way that is understandable to ministers.

Martin Boulton (Manchester Grammar
School): Should some tax-payers’ money
go towards bursaries in independent
schools to achieve greater social mobility?

SD:

While I support the broadening of
independent school communities through
bursaries, I do not favour the view that this
is the only way that independent schools
can promote and develop social mobility.
In many ways engagement with maintained
schools, whether through academies or
other programmes, can be at least as
important, or more important, in improving
educational opportunity.

Martin Boulton, Manchester Grammar School

SD:

The independent sector needs to join
in national education debates that affect both
independent school pupils and maintained
school pupils, and to do so by demonstrating
in practical ways the value of independence.
Heads with experience in running real
schools, with demonstrable values and
success, have a point of view that

can impact not only on their pupils
but on other pupils as well.
This involves becoming active participants
in broader education policies that affect
all pupils and rising to the challenge of
demonstrating that independent schools are
not bastions of privilege but advocates of
high education values and standards, with
a commitment to broaden access to those
standards beyond the children who are the
immediate beneficiaries.
Tim Hands (Magdalen College School):
What do Stephen, David and Cosby (David
Blunkett’s guide dog) have to say about
the current state of qualifications?

SD:

Our examinations policy is a train
smash that has been a long time developing.
What we surely need is to have a discussion
about what we are trying to measure, for
what purpose and for whom, before we have
a discussion about exams.

DB:

Cosby says that our current
examinations are a dog’s dinner.

AS:

Any final comments?

SD:

The grass is not greener when it comes
to health policy. And the health sector is not
a copybook for good management, although
it is important to note that in health there
are bigger institutions with a closer interplay
between them – so managing education is
slightly less complex.

DB:

I’m totally in favour of choice and
preference, and for some children it will be
right for them to enter the private sector.
The only answer I have for the children in
my constituency who deserve the same
opportunities as the children in your schools
is massively to improve the quality of
education delivered in their communities.
This is the only way we will avoid the “trickledown” of the past and those days have long
gone. The transformation has to be not by a
few “escaping” from misery but changing the
misery into opportunity.
Therefore, we need to find out what you’re
doing really well and, although we cannot
match the investment that you get from
parents, we can learn about the ingredients
of what works and spread these.
Please help us with this.
Finally, we now have an enormous balance
of payments benefit in the country from
private schooling and sensible people
promote the best of education here
in the UK across the world.
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Reflection

Victorian England’s
forgotten visionary
Nigel Richardson (HMC Chairman,
2007) assesses the life and work
of the man who convened the first
conference of headmasters

Edward Thring of Uppingham (1821-87)
is the man most often credited with
founding HMC in 1869. 150 years ago
he published Education and School, a
book which pleaded passionately for
filling young minds with “Life Power”,
rather than merely cramming them
with facts. In striking contrast to the
stereotypical Victorian headmaster, he
rejected a classics-only curriculum and
championed independent learning and
a huge range of academic and technical
subjects, music and sports, along with
large play-areas and gardens.
He argued that lower-ability pupils merited as
much attention as the brilliant. Classes must
be taught by full-time career-schoolmasters,
with smaller groups for the strugglers. Teaching
the less gifted should never be seen as a
chore, given only for junior staff: “A good
teacher ought to rejoice in a stupid boy as an
interesting problem... To teach an upper form
requires more knowledge, but a lower one
more skill in a teacher”.

and a precursor of child-centred education, it
challenged parents to ask why children found
schools so un-empathetic. Teachers must get
intuitively inside young minds to instil a love of
learning. He urged teachers to prepare lessons
scrupulously, and to record how different
children reacted to them.
Sounds familiar? Much of what Thring wrote
and practised would not seem out of place in
any modern prospectus. He criticised parents
who saw schools as mere service-providers.
He championed teachers (“skilled workmen”)
against government officials (“amateurs in
perpetuity”). He questioned officialdom’s
competence to spend large budgets wisely,
and he insisted that inspections encouraged
depressing uniformity, testing only whether
schools were “cut to the state pattern”.
Exams ought to test skills as well as factual
knowledge; they should be “just, certain and
not liable to shift by change of examiners”. He
railed against “ignorant and hostile” governors.
Above all, in children it was “impossible to
overrate the importance of giving confidence.
Very much of what is called idleness and
inattention is only utter bewilderment”.

“In children it is
impossible to overrate
the importance of giving
confidence. Very much of
what is called idleness and
inattention is only utter
bewilderment.”

Thring’s ideas were deeply rooted in his own
experience: happy childhood in Somerset;
harsh grammar school in Ilminster and then the
rats and anarchic violence of Eton’s notorious
Long Chamber. King’s College, Cambridge
offered only brief respite before he plunged
into a teaching curacy in the Gloucester slums:
a vivid lesson in personal and professional
development which gave him a nervous
breakdown. After recuperative travels in Europe
he became headmaster of the small grammar
school in Uppingham in 1853, inheriting around
40 pupils but turning it, over three decades,
into a boarding school of more than 300
boys, despite being forced to rely on personal
loans and rich housemasters who ran satellite
enterprises around him.

Threatened bankruptcy
In the 1860s the commissioners investigating
the state of England’s endowed grammar
schools were astounded that he played
football and cricket with his pupils. He formed
HMC fearing that schools would be evermore regulated by government, and despite
some spectacular rebuffs from suspicious,
individualist fellow-Heads. When successive
typhoid outbreaks killed several pupils and
threatened to close Uppingham permanently
(1875-6), he forced the town authorities to
provide mains drainage and water supply by
taking the school off to the Welsh coast in a
year-long feat of remarkable improvisation
which threatened him with bankruptcy.

Punishments must be proportionate and
purposeful. Public disgrace merely eroded
self-respect, “making criminals, not mending
them”. Praepostors (prefects) must promote
responsibility throughout the pupil-body,
because trust and fairness counter-acted
bullying. Boarding schools must have highquality accommodation and food. Every boy,
however junior, must have an individual space:
“A boy’s study is his castle”.
Thring’s reputation was cemented by Theory
and Practice of Teaching (1883) which went
through seventeen reprints and sold across the
world. A handbook for the entire profession
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Edward Thring
of Uppingham

The Association of Headmistresses annual gathering, hosted by Edward Thring of Uppingham, June 1887

A dynamic but deeply insecure man, Thring
could be at times unreasonably dictatorial and
dogmatic. He told his masters: “I am supreme
here, and I will brook no interference”. Yet he
was also deeply sensitive – a man who held
that “Man most imitates God when he scatters
pleasure as God does, and makes it possible
for others to be glad”.
He rejoiced as former pupils formed a
pioneering Mission in London’s East End. A
godson and former pupil (Canon HD Rawnsley)
whom he introduced to the Lake District
became a founder of the National Trust. He
corresponded intensely with best-selling
children’s author, Juliana Ewing. His protégé,
the young Canadian headmaster George
Parkin, with whom he debated the cultural
possibilities of Empire, later became the first
Secretary of the Rhodes scholarship scheme.
Scorned by some as an over-grown “King of
Boys”, his final years brought disappointment
with both his sons and worries about his own
future. Yet he also became a champion of
educational opportunities for women, hosting
the fledgling Headmistresses’ Conference in
the final year of his life: a striking photograph
survives of him surrounded by his 59
female visitors (see opposite).
Taken dramatically ill in chapel, he died a week
later in his boarding house, leaving little money
for his family because of his huge investment in
his school - a situation which does little credit
to his governors or the Charity Commission.

Although by far the best-known headmaster in
the generation after Thomas Arnold of Rugby,
he vanished into comparative obscurity during
the growing militarism of the years before
the 1914-18 war.

Battling for reform
How does Thring’s story have any relevance
today? It sheds plenty of light on how the
Charity Commission came into being and
established itself. Uppingham’s expansion in
his time is a classic example of governance
found wanting. Thring’s battles for reform
in both education and public health raise
questions that still exist about the respective
roles of the state and private initiative.
His preaching role in chapel challenged social
consciences, urging his boys to do good in

the world. His story tells us much about how
Victorian headmasters shaped the cultural
attitudes and leadership styles of a generation
of adults – including several future prime
ministers – and later sustained those who
would mourn sons killed on the Great War
battlefields, where Uppingham’s dead included
the brother and the fiancé of Vera Brittain,
author of Testament of Youth.
Thring’s great mantra was that “everybody
learning to use time well is the one secret of
a good and healthy moral life”. His fear was
of a world in which teachers had time only to
teach lessons, thus becoming “ill-tempered
machines”, too busy to “share in and promote
[pupils’] joys and hear of their last new
discovery”. His distinctive vision for a highly
respected teaching profession inspired its
members and he championed the true nature
of teaching and learning; the importance of the
pupil’s perspective and the value of a broad
education. For all this, we owe him much more
than we have previously realised.
Thring of Uppingham: Victorian Educator by
Nigel Richardson is published by the University
of Buckingham Press: www.ubpl.co.uk
(350pp; £25).

Thring is presented
with an illuminated address by
the townspeople of Uppingham.

Images courtesy of Uppingham School
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HMC: making the news

Keep
up to date
with HMC.
Online, on your
tablet and
on your
mobile.

HMC makes the news regularly and is currently becoming much more
active in various media. News feeds, tweets, blogs and press releases
all influence the public debate on education, schools and caring for
the welfare of today’s young people and teenagers.

Latest News

Latest Tweets

Luring graduates back
into the classroom

3 hours ago

HMC Blog
Relais de La Mémoire:
memory builds the future

The Telegraph, 08/11/14, Eleanor
Doughty reports on HMC’s new
Teacher Training scheme...
Read more

John Claughton, King Edward’s
Birmingham letter to the
@Independent ‘Private education
isn’t always expensive’
http://t.co/19GyBbCg3U

Graduate propaganda
rears its ugly head, again

7 hours ago

The Telegraph, 31/10/14, that
privately educated graduates
earn more than their state school
peers, doesn’t make independent
schooling the bad guy...
Read more

More private school
pupils flock to overseas
universities
The Telegraph, 25/10/14, a survey
of private school headmasters
carried out by Maastricht University
in the Netherlands finds that more
pupils are considering taking
degrees abroad…
Read more

League tables are
‘nonsense’, say
private schools
TES, 23/10/14, independent
school leaders have attacked
official league tables as “a
nonsense” after a rule change
sent their GCSE scores
plummeting…
Read more

17 Novermber 2014
Over a decade ago, Dame Allan’s took our
first steps towards membership of a group
of European Schools which had united to
form the Relais de la Mémoire, the youth…
Find out more

Why Benedictine education?

New HMC blog from
@KGSheadmaster ‘Open response
to Dr Mike Sewell, Director of
Admissions for the Cambridge
Colleges’ http://bit.ly/1up8LUk

7 hours ago

17 November 2014
As the first lay Head Master of a Benedictine
School that is over 400 years old but is now
celebrating its bicentenary in its current
location, you can’t help but…
Find out more

Press Releases

What does the HMC logo
tell you about a school?
http://vimeo.com/71329170
#leadingindependentschools
#HMCschools

HMC has 270 members in the British Isles and a further 61 international members. Our members lead schools that are distinguished
Response to Cambridge
University guidance on
preferred 6th form courses

9 hours ago
RT @HMCPD Only five places
left for the @HMC_Org Conf for
Academic Deputy Heads on 20-22
November in Leeds. Book now
at http://www.hmcpd.org.uk.

12 hours ago
RT @independenthead ‘No wonder
private school numbers are rising
http://tgr.ph/10JZSc7” @tele_
education @HMC_Org @GSAUK

HMC website users

Public exams, including A levels, are already
undergoing reforms that will continue until 2019.
The role of schools and colleges, as these
reforms work through, is to prepare university...
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since the first meeting in 1869. HMC today is a thriving, pro-active Association of leading figures in school education.

Oct 2014

www.hmc.org.uk

Find out more

Big jumps in requests for exam
re-marks and grade changes mean
Ofqual must sort out exam board
problems urgently
21 October 2014
Figures released today by the exam regulator Ofqual
show big increases both in requests for re-marks
made by schools and in the number of grades
changed by exam boards as…

New visitors: 77.8%

Sept 2014

by their excellence in pastoral care, co-curricular provision and classroom teaching. Members of HMC have met annually in conference

6 Novermber 2014

Find out more

Aug 2014

HMC (The Headmasters’ and
Headmistresses’ Conference) is the oldest and most prominent
Association of independent school heads in the English-speaking world.

Nov 2014

In this year...

1875

1925

1975

Competitive Examinations

Testimonials to
Assistant Masters

The Direct Grant

I feel it could be very sad if it should go out
as permanently our opinion that competition
cannot be so conducted as to be better
than patronage.
Resolution:
The Members of this Conference having
followed the careers of pupils who have been
elected by open competition to Scholarships
at the Universities, or to appointments in the
Naval Military, or Civil Services of England
and India, are of opinion that such competition,
though in many cases urgently calling for
improvement in detail, is on the whole good
for the boys, for the schools, and for the
country. Resolution carried.

HMC Conference, December. Proposed by
Revd. Thomas Jex-Blake (Rugby School)

The Revd. Dr. Bailey (Lancaster School) brought
forward the question of open testimonials
and pointed out from his own experience how
misleading these were in those cases where
they corresponded very little with the real
opinion of those who gave them. Charitable
motives were no doubt the reason for much
suppressio very and suggestio falsi, but
they did not excuse those faults. The false
testimonial, moreover, put the bad master on
a level with the good one in applying for an
appointment, and this was distinctly unfair to
the latter. In the present condition of things
some deceptive testimonials did untold harm
and others, which were honest, not much good.

HMC Conference, December.

The Secretary of State had now announced the
withdrawal of the direct grant from September
1976. There was to be safeguarding for those
pupils already in receipt of the grant at the
time of withdrawal. The Direct Grant Joint
Committee were the body conducting the
negotiations with the Government, and it must,
therefore, be left to the local pressure groups to
ensure that M.P.s and Education Authorities are
made aware of the strength of feeling against
the withdrawal of the grant. Local campaigns
had already got under way in Bristol and
Abingdon, and it is hoped that there will be
many more. It is essential that the withdrawal
of the grant should not happen without
protest, for such apathy could only encourage
the Government to strengthen its attacks on
independent schools.

HMC Committee bulletin, April.
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Facts about HMC schools
Fact

#1

40 %
of parents in British

independent schools are

Fact

#2

HMC schools provided over

£369m
in fee assistance in 2014

new to fee-paying
education.

…over £1m per day.

Fact

Fact

#4

Across HMC schools there is
a ratio of one teacher to

every nine pupils.

#5

Fact

#3

Over the past ten years

HMC pupil numbers
have risen by

13%
Fact

#6

98%

Two thirds

In 2014,

of HMC schools in the UK

of HMC schools were involved

have pupils who go abroad

in partnerships with state

for university.

schools or the wider

community.

Fact

#7

65 %

Fact

#8

Fact

#9

One third

Undergraduates from

of British gold medallists

independent schools are

of undergraduates from

at Beijing 2008 and

a third more likely than

independent schools gain

one quarter at London
2012 attended an

other students to be in a

independent school.

three years later.

a 1st or 2:1 degree.

Fact

#10

Three quarters of HMC applications
to a Russell Group university result in an offer.

Learn more at www.hmc.org.uk/facts-figures

top graduate position

