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Cover story
information online and using lesson time
to spark off each other. A new way of
teaching young people the precision of
thought needed to interact with robotics
and artificial intelligence is also required.
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Tony Little and Anthony Seldon:
How to fit our pupils for the 21 century
st

At the end of the summer term, two of the most prominent school leaders of recent times,
Tony Little, Headmaster of Eton College and Sir Anthony Seldon, Master of Wellington College,
are stepping down. They spoke to Insight about the urgent need for schools to transform
teaching and learning, prepare pupils for adult life and improve transition to university.

Tony Little
(Eton College)

What is at the top of your mind
as you prepare for your final term?
I am determined to have our new Centre for
Innovation and Research in Learning (CIRL)
up and running in the heart of the school to
promote a wide range of ways to think about
how we learn. The urgency of addressing
the gap between current teaching methods
and those which will fit all pupils for life in
the 21st century has grown on me in the last
couple of years and it is fuelled when I see
really interesting new developments.
With the current pace of change and the
way in which young people are accessing
knowledge, we could soon discover the way
we teach may seem irrelevant. Imagine a
generation of 16-year olds saying: “What is
going on here? This doesn’t mean anything
to me.”
We are on the cusp of something quite
extraordinary in terms of understanding
learning but the way things are structured
4

in the UK is mitigating against us taking
advantage of it.

So what would you like to see change?
We need to see the breaking down of the
silo mentality that exists in all schools. My
school is typical. Each subject is very well
taught in itself, but I am exasperated by
an exam system which makes it difficult
for teachers to make links and pupils to
see things in different ways. It’s about
encouraging them to see things laterally
and be more nimble.

To date, educational technology has been
about finding a new piece of kit to make the
teacher better able to convey a message. We
are about to see the most monumental shift
in new technologies and this will transform
the way students take charge of their own
learning. The “flipped” classroom would
allow for this, for example, with pupils taking

Differentiation is key; teachers need to
become navigators. This requires a higher
level of skill as teachers are spinning plates
and need great spatial awareness of where
they are with each and every pupil. Tough
love is often also needed – especially with
teenage boys!

competency in which research is obligatory
and becomes a state of mind allowing
teachers to develop their own practice
on the basis of evidence. Successive
governments have spent a lot of money
on structures and systems but that money
would be better spent on teacher training.
In the end, it doesn’t really matter what type
of schools we have if we do not have really
good teachers.

What does this mean
for training our teachers?

Do you see changes in your pupils’
mental health and wellbeing?

We have made rather a mess of teacher
training in this country. I would like to see
teaching as a highly trained profession, but
not as it is now. I take unqualified teachers
because I think we can train them better
in my school. In the future I would like
a new national framework which would
open up teaching initially to people without
professional qualifications but with good
subject knowledge. Those wishing to
become career teachers would have to
work towards a charter mark which would
have to be refreshed and which would
include research.

There are more pressures on young people
than ever before not least ‘virtual’ pressures
– and there has been a welcome shift in
schools from simply responding when things
go wrong to promoting good mental health.
These days at Eton we have access to a
full-time clinical psychologist and a part-time
adolescent psychiatrist. They are effectively
and fully involved.

We need to make the leap from a pretty hit
and miss affair, to a structure of professional

The exam system is like an egg timer. There
is a wealth of experience and learning at
the top, then it is all squeezed through the
narrow bottleneck of exams and pushed out
of the other side. I am not against exams or
rigour, quite the contrary; it’s the way exams
are designed. And we are controlled by a
university admissions process focussed
solely on exam results. No one wants to
prejudice students’ chances, which locks
us into a rigid system.

Anthony
Seldon
(Wellington
College)
Have you enjoyed being a headmaster?

What would you like CIRL to focus on?
There are three main areas which I would
like to see develop significantly: technology,
neuroscience and teacher training.

Meanwhile, we are in the infancy of
neuroscience which will show us more
clearly how adolescents think and learn.
I tell my parents that, developmentally, their
15 year old son is quite literally not all there.
He is not all joined up yet and if you bear
that in mind his behaviour makes a lot
more sense.

Image courtesy of Eton College

“Successive
governments have
spent a lot of money on
structures and systems
but that money would
be better spent on
teacher training.”

I have hugely enjoyed Wellington and
I enjoyed the first time I was an acting
Head, at St Dunstan’s, but Brighton was
very tough. It was in a poor state and I
had to yank it around a good deal to get it
performing well. Heads must be kind, but
this is often mistaken for being kind just

At the same time there has been a growth
in some parents living their lives vicariously
through their ambitions for their children.
They have an outcome template and when
that doesn’t happen this can add to the
stresses. The majority of parents are
supportive and relaxed but the range of

to colleagues. In fact, we have to be kind
to the kids and to parents by not taking
on poor performing colleagues or bad
practices. Children have one chance so I
had to be particularly tough at Brighton and
that took the fun out of it, though there were
lots of great people. There was quite a big
turnaround job to do at Wellington but it was
much easier. There were fantastic colleagues
and parents, and bold, imaginative governors
who helped develop so much innovation.
How should Heads be trained as leaders?
Unfortunately, Heads can easily become
managers rather than leaders. They manage
the status quo and are not leading to a

Cover story
parenting seems more marked than in the
past. For some it feels like bereavement
when something goes unexpectedly
wrong; others are in denial.

Are you concerned that pastoral care
lessens when your pupils leave?
Yes, we hear from our old boys that this is a
problem. For example there was an autistic
boy who was supported very well here and
achieved his grades, but lasted only four
months at university because he couldn’t
cope and there was nothing like the level of
personal support he had received at school.
The transition was too stark. There is a
fundamental difference between US and UK
universities. American universities have their
own problems but at least they try and see
students in the round.

How would you sum up your 26 years
as a headmaster?
I am ready to leave but will sorely miss the
strong sense of community of a boarding
school – and listening to wonderful music
in chapel, or watching boys do remarkable
things.
In ten years, people may look back on my
time and gasp in amazement at how cackhanded we were because we will have learnt
so much more about how adolescents think.
But if children get a better deal because of
the progress that has been made, I am all
in favour of that.
Tony Little will become Chief Education
Officer of Dubai-based school chain Gems
on 1 September 2015.

clearly defined set of goals that will really
change their schools. Governors, especially
those who are alumni, often don’t want to
appoint leaders but, instead, seek to build a
better past. Survival is hard for some schools
and that requires leadership. I would love
to see an independent schools’ Leadership
College, to learn about leadership in the
abstract but also by doing and watching
others. The country badly needs a vibrant
independent sector, but it needs it to use
its independence to be hugely dynamic,
innovative and strong as well as more
self-critical. There is so much scope for the
sector to help transform independent and
state schools.
5

Cover story

Expertise

Navigating
the Future

What do you think the role
of parents should be?
Parents need to be partners from the
beginning. The expression “helicopter
parents” is an excuse for schools to push
them away. We need to educate parents
about good parenting and work together to
educate the child. Preparing for exams is
about 25% of what schools are for and the
other 75% is helping young people develop
intellectually, emotionally, psychologically
and artistically, and we need parents to
understand their role in that. Too many
parents don’t have a clue what it is to be
a good parent. Government and schools
need to be clearer about what good
parenting means.
A poor parent damages their child, doesn’t
let them become independent and wants
their children to become a mini-me. They
shout at the touchlines, they spend all their
time at the school play videoing rather than
watching the performance. This is a form
of parental narcissism. Rather than letting
the child be what they want to be they
atrophy their child’s sense of development
and autonomy.
If I was Prime Minister I would make everybody
vote and all Heads would be able to insist all
parents come to parent evenings. I tend to
be quite strong with parents.

“Futurist” Rohit Talwar provides a
preview of the challenges for education
that he will explore in more detail at the
2015 HMC Conference in October.

Image courtesy of
Wellington College

They must respect the school and its
teachers and are not permitted to speak to
them in certain ways. On the school’s side,
all children need to be respected, especially
the naughty ones.
What conclusions have you come to
about pastoral care, given the emphasis
you have placed on this?

specific problems and we need a much
better referral system for them. I have seen
a great deal of positive psychology in the US
and at Wellington we have great counselling
services and wellbeing programmes, but the
UK is generally way behind.
Are you concerned about the change that
pupils make from school to university?
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CEO of Fast Future Research
A futurist provides the foresight and

It can be seen as a river surging into a
waterfall – we need to do much more to
stop pupils being sucked down. Once they
crash to the ground and break it can be
harder and much more expensive to
put them back together again.
Some children obviously have

Higher Education has committed a
dereliction of duty on mental health issues.
It is very difficult for children to be suddenly
bundled off somewhere with no boundaries.
Schools could do a better job on
transition, too, but kids are not
interested in courses about
the future in the run up to A
“Preparing for
Levels. And then they are
gone, so they need help
exams is about
with this through their whole
25% of what
time at school, alongside
schools are for.”
help with marriage and
parenting. I find more boys
than girls want to have children,
for example, as the girls are
conflicted but boys still think it will make
zilch difference to their career development.
Fundamentally schools are about preparing
children for life, bringing out all the multiple
intelligences they have. We are in danger
of convincing ourselves that exams are the
only things that matter. In many schools,
league tables have been allowed to squeeze
out individuality and experimentation. For
heaven’s sake, if that doesn’t happen in
schools when else is it going to?
Anthony Seldon will become Vice
Chancellor, University of Buckingham
on 1 September 2015.

Image courtesy of Wellington College

Rohit Talwar,

practical insights that help clients to
understand the trends, developments
and ideas that could shape the future.
Being informed about what’s coming next
and how these “future factors” could interact
and play out helps organisations make better
decisions, prepare for a range of “possible
futures”, anticipate emerging risks and spot
opportunities early.

Schools need
to build foresight
into the planning
process. Think about
three different time
horizons – the year ahead,
1-3 years and 4-10 years. The nature of
what you are looking at will change and the
way you deal with it will be different for each
of the three horizons.
The more robust your scanning, the better
quality your short, medium and long term
strategies should be. It’s also a good idea
to have different people taking responsibility
for scanning those different horizons.

Likely trends
We expect continued economic uncertainty.
While some will see immense growth,
development and progress, many countries
will go in and out of recession on a regular
basis. Debt is still a massive issue and
many are beginning to realise that levels
of national and personal debt
are unsustainable.

For the education system it should help
us understand the world which we
are preparing pupils to enter.
With technology in particular,
it helps organisations
We also expect new
“It has become
understand what’s coming
economic models
ever more crucial to
next and can contribute
to emerge and the
to avoiding costly
prepare pupils with crucial
world is watching
investment errors.
countries like
life skills like accelerated
Greece and
learning,
scenario
thinking,
Foresight helps take a
Iceland to see
lot of the risk out of the
crucial reasoning, problem if their proposed
planning and investment
solving and collaborative experiments with
process while “horizon
alternative economic
working.”
scanning” allows us to
approaches can be
identify critical future factors
viable. We think there
coming over the horizon. Some
will be growing pressure for
clients like to look five years ahead;
implementation of a universal basic
others are thinking 20-50 years into the
income for all citizens as more people are
future. For example, for a child entering
displaced by automation and robotics while
school at the age of three, we need to be
the emerging industries require fewer and
thinking about the world 15-20 years from
more highly skilled employees.
now when they will leave education.

“A pupil
leaving school
today at the age of
eighteen could easily
expect to have 15-20
jobs spanning five to ten
different careers over
a 70-80 year
working life.”

The UK could experience a new and more
sustainable period of economic development
if it gives itself permission to invest in
supporting new ventures, enhancing lifelong
learning and transforming the education
system to prepare children for a working
life that could see them having 10 or more
different careers.
Meanwhile, Western society is ageing and
life expectancy is rising. People will routinely
live to beyond 100 and want to stay in the
workplace beyond their eighties. This will
create challenges as to how we manage
a multi-generational workforce and create
business opportunities around serving an
ageing population, while putting immense
pressure on health and social services
systems and budgets.
In the world of education and schooling we
need to understand just how dramatic the
changes are in the society around us and
how we are likely to see continued disruption
of every aspect of society. On the one hand,
increasing life expectancy means that
people could want or need to work into
their nineties.
On the other hand, research from Oxford
University suggests that around 47% of
current jobs could be replaced by automation
in the next 20 years. The sectors that are
emerging such as green vehicles, synthetic
biology, Artificial Intelligence and robotics
typically require fewer, more highly educated
and skilled staff than the industries they
are replacing.
Hence a pupil leaving school today at the
age of eighteen could easily expect to have
15-20 jobs spanning five to ten different
careers over a 70-80 year working life. This
means it has become ever more crucial to
prepare pupils with critical life skills like
accelerated learning, scenario thinking,
critical reasoning, problem solving and
collaborative working.
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Participation in sport:
sharing a living tradition

Five dimensions of excellence
Why does sport matter in our schools?
Here is my checklist of its different
constituent parts.
1. Participation. The idea of a healthy
physical life being a necessary ingredient
for happiness and mental satisfaction is not
exactly new: Juvenal’s mens sana in corpore
sano (a sound mind in a sound body) was
written 2,000 years ago. Yet it remains highly
topical. Barely a day goes by without a
pronouncement about the importance of
health and wellbeing in schools, the problems
of obesity or the desirability of character
development in the young. Schools do their
pupils a great service if they help them to
find sports – or a general love of sport – to
provide a balance in life.
Image courtesy of St Peter’s
School, York

Steffan Griffiths,
Norwich School, considers what the
recent HMC sports survey means for young people.
There can be little doubt that the figures
from the recent HMC sports survey
make for impressive reading: pupils
in our schools do a lot of sport, they
do it well and it helps to make them
successful in other areas.
You only have to look at the intellectual
calibre in an average Boat Race crew to be
reminded that high level sport can teach
you a good deal about time management
as well as the sport itself. Add in an ability
to deal with pressure, moving on from
disappointments, friendships for life and
a healthy dose of fun. Sport’s enabling
capability forms an attractive list.
Independent school curricula have been
built for generations around the obvious
benefit of this holistic approach. Yet I fear a
national tension between the government’s
laudable determination to raise academic
standards and its desire for pupils to be
given character training as part of a broadlybased educational programme. Meanwhile,
budgets are being squeezed so that there
is barely the same amount of money for
schools of all types to spend.
8

There is a danger that the HMC sports
survey will be dismissed without serious
consideration, the lazy proxy of independent
schools for selection and privilege preventing
politicians of any colour looking seriously at
whether there is anything to be learned from
these examples of global best practice
in their midst.

I am pessimistic about politicians having
the imagination taking up this challenge.
However, I wonder whether we might get
groups of school leaders from all sectors to
think through ways in which we might work
together to enhance the national delivery
of sport to young people.
Image courtesy of Charterhouse

The challenge we lay down is to say that
these are schools which know how to deliver
sport for young people. Why not ask them
what they are doing and, given that there
are good resources available, ask them how
they might be able to help others to share
in what they do well?
If such an amicable exchange was to happen,
rather than a constant haranguing from
Whitehall for all HMC schools to sponsor an
academy, we would be able to talk to you of
Bolton School’s longstanding leadership of
a local sports partnership, Warwick School’s
harnessing of the Primary Sports Premium
to create an outreach officer role delivering
PE in local primary schools, the work done
with over 50 local primary schools by King
Edward’s School, Birmingham, or Norwich
School’s Young Norfolk Sports Academy for
elite athletes from anywhere in the county.

2. Aspiration to excellence. One of sport’s
enduring appeals is its ability to bring about
a desire for improvement. Not for nothing
is the Olympic motto citius, altius, fortius.
Whether it be improving one’s personal best,
representing the school first team or gaining
representative honours while at school or
afterwards, we make it our business to help
many pupils to be serious about getting
better, including dealing with inevitable
disappointments along the way.

3. PE and Games. There is more than one
dimension to development of the physical
in schools. You obviously need to get your
blood-rate up and enjoy being active, but you
also need to understand what your body is
doing during that time and why it is bringing
long-term and short-term benefits. The
increasing sophistication of sports science
raises standards and interest, both inside
and beyond the formal curriculum.
4. Breadth of Provision. Rather than
a simple diet of compulsory activity,
contemporary schools in HMC are flexible
enough to meet the pupils where they are or
might be. Budgeting via measured costs per
pupil offers something for everyone, whether
that be team or individual, competitive or
participatory, ball sports or otherwise, familiar
or deliberately new.
5. Wider community. Sport offers our
schools one of the best opportunities for
collaboration with the local community.
So often a binding agent, sport allows
for sharing of facilities, coaching and
competition in a forum from which all can
win, even when they lose!

In this environment I see the same opportunity
I experienced afforded to pupils on a day-to-day
basis. Games afternoons in full swing provide
participation in a range of sports and
is all that it takes to appreciate why sport
matters to these schools.

Michael Johnson

British Olympian and now
Director of Hockey at King
Edward’s School Birmingham,
explains how sport fits into
his vision of education.

Within my department it is our goal that no
matter what the level of ability, each pupil will
find a lifelong activity to enjoy. Everyone has
an opportunity to perform, to socialise and
release stress, and a chance to nurture

In March 2015 HMC
released the results
of a detailed survey
of sport in 169 of
its schools.
• During 2014/15 each school on
average allocated between five and
six hours per week to sport.
• They offered 43 different team sports
to girls and 38 to boys.
• On average, each school had:
- over 100 house teams for girls
		 and over 150 house teams for
		 boys (reflecting the ratio of boys
		 to girls in the schools);
- 41 pupils representing their county;
- 8 pupils representing their country.
• Boys and girls maintained a strong
interest in sport from age 11 to 18,
with inter-school fixtures peaking
in the final year before university.

physiological, social and psychological
wellbeing.
Government-supported extension of
outreach work with local primary schools
such as we provide at King Edward’s could
help to establish healthy active lifestyles in
primary schools across the country.
Michael Johnson won 168 international
hockey caps between 1997 and 2004.

My favourite subject at school was always
physical education.
This positive experience of PE and my heavy
involvement in club sport, laid the foundations
for my pathway to two Olympic Games and
eight years of international hockey. But at the
root of it was the support of my family.
I’m now 12 years into my teaching career
and have worked in a variety of HMC schools.

King Edward’s School, Birmingham pilot sports outreach programme
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Independent State School
Partnerships - what’s new?
Government money is currently
supporting 18 ISSPs around England.
This article features a long-standing
organisation in Southwark where
schools have been working
together since 2003, alongside
the work of two HMC schools
currently in receipt of
ISSP funds.
Students across the SSLP in Southwark
working with peers during a Glee Day

go off-piste, to teach their passion to classes
of “able and interested” students.

Jonathan Taylor
(Bootham School)

On three Saturday afternoons in March, over
300 York school students from Year 7 to Year
12 make their way to ISSP master classes.
This year, students have investigated “What is
a Human?” through broad academic pathways
and a common philosophy class. They worked
for three hours each Saturday. Their 28
teachers came from York’s three independent
schools (Bootham, St Peter’s and The Mount),
two state-maintained academies and eight
comprehensives.
Tutors are paid, but many say they’d do it for
free if necessary. They love the opportunity to

Working together:
the Southwark
Schools Learning
Partnership

Marion Gibbs

(James Allen’s Girls’ School)
Inspired by Tim Brighouse, the Southwark
Schools Learning Partnership (SSLP) was
formally launched in Autumn 2003 by founding
Co-Directors, Irene Bishop, then Head of St
Saviour’s & St Olave’s CE School and Marion
Gibbs, Head of James Allen’s Girls’ School.
It was set up as both an independent state
school partnership and a DfES / London
Challenge project, designed to raise levels of
students’ engagement and achievements while
providing professional development for staff.

Of the nine original schools, three were from
the independent sector (James Allen’s Girls’,
Dulwich College and Alleyn’s) and six were
state-maintained. The initial choice of state
schools in Southwark was shaped by the DfES,
which insisted that those participating must be
schools with low GCSE results. More recently
our state school partners have varied.
From the outset, we have had a clear focus on
collaboration. Our underlying philosophy is that
we all have things that we can learn from one
another; it is emphatically not “crumbs from the
rich man’s table”. Independent school staff and
students do not teach state school peers what
to do. We want to share good practice and
explore innovative ideas together to benefit all
our staff and students.
Students across the SSLP work with their
peers, for example via a six-year pupil voice
project and through learning enquiry, ecoconferences, film-making, play production,
a joint orchestra and choirs, team building,
specialist careers sessions, drawing schools,
language conferences, MUN (Model United
Nations), community action projects, GCSE and
A level workshops, university presentations,
BMAT (biomedical admissions test) training and
mock university interviews. Similarly we run
combined professional development for staff
and newly qualified teachers, including teaching
observation in one another’s schools.

We are now also engaged on a two-year project
with state schools from neighbouring boroughs
to develop innovative new teaching resources
for chemistry, English, modern languages and
physics in Years 10 and 11.
We have financial support for this specific
project, but since DfE funding for the core work
ceased in 2007 we have relied on a £1,000
annual contribution from each member
school’s CPD budget.
This is readily given as the partners feel that
the culture we have achieved is one of great
collegiality and a spirit of mutual respect.

Why do we do it? Initially, to provide challenge
and excitement to the city’s brightest students,
knowing that lifting their expectations would
impact all students’ learning; and because
we believe that as professional educators we
are better off collaborating than competing.
We have all learnt from the experience; we’ve
formed friendships and had a lot of fun.

in an area and form the platform for successful
partnership.

An SSLP raising aspirations workshop

Staff meet together to discuss new course
specifications, the use of new technology
in their subject and to share and develop
resources. Whenever any of us have interesting
speakers, visiting theatre companies, sixth
form conferences or specialist staff training, we
endeavour to invite representatives from other
SSLP schools to join us and participate.

Master classes are our staple, but the
partnership also offers Latin GCSE over two
years to Year 9/10 students and History of Art
AS level, too. A summer school – four days of
maths, psychology, literature or art for Year 7
students for £100 – and an autumn residential,
combining academic work with outdoor
education in the Lake District, have proved
popular. We have run free in-service training
to all York’s teachers, with speakers such as
Deborah Eyre and Barry Hymer. We have just
won DfE funding to support maths teaching
and learning in a cluster of primary schools.

Philip Britton
(Bolton School)

Bolton School has existing strong links with
local schools. At secondary level this has been
built through our hosting an Ogden Teaching
Fellow in partnership with the Institute of
Physics. At primary level it has been through
an extensive programme of liaison events –
some linked to marketing – as well as running
an aspirational Saturday school for the SHINE
(spina bifida and hydrocephalus) charity.

Last year one primary school we knew asked for
support in teaching Level 6 maths. Rather than
provide a low key intervention we developed and
funded a scheme where that school invited 30
boys and girls from its local cluster of primary
schools to work once a week with one of our
teachers. It worked. The sessions were enjoyed
and the schools feel results improved. From our
view there was disappointment, however, that
the primary teachers did not always stay for the
sessions (so that leverage of their learning skills
was lost) and travel took time.

A York ISSP Saturday master class

How do we do it? Schools pay £2,000 per year,
with some schools contributing more. We have
an indispensable co-ordinator, paid for two
days’ work a week. A steering group of Heads
meets termly to set the agenda and budget; an
operational steering group of teachers turns the
strategy into an innovative, creative reality.
Our partnership is still developing. We have
changed some young people’s lives. But we
won’t feel wholly successful until we’ve reached
more of the city’s less advantaged students,
whose need for this enrichment programme
is greatest of all.

This year, with the ISSP grant from the DfE,
we will expand the programme. This will
involve twice as many primary schools, running
Saturday morning sessions at Bolton School as
well as an afternoon series as before and using
sixth form students to help with sessions and
increase impact.
Key messages from our experiences are to
build the foundations of trust in partnerships
slowly and carefully, think about sustainable
interventions not one off “good works” and
know what you hope to achieve before you
begin; vague ambitions are bound to lead
to disappointment.

Crucially, this activity is coordinated with
the local authority and we have twice-yearly
meetings with the Director of Children’s
Services. Such links take time to establish,
may well be built on historical precedent
A SHINE pupils’, aspirational Saturday school in Bolton
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Flipping Great Lessons

Personalised learning:
everyone’s doing it

model where pupils are taught in lessons and
consolidate for homework is reversed.

Simon Brian, Director of
Teaching and Innovation at
Cheltenham College, describes

“Personalised learning”
is a mantra that few decry. But what does
it look like in practice? Insight asked leaders in four
schools to describe how the impulse to make learning
more personal for each pupil is realised in their community.

how teaching and learning have
been reversed in his school.

Image courtesy of Bedales School

Flipping involves switching the traditional
set-up of what happens in lessons and what
happens with homework. So, the conventional

Our Bedales Assessed Courses provide
the best examples. In these courses,
which we write and assess in lieu of their
corresponding GCSEs, we enable students
to explore their particular interests within
broad subject areas.

Alistair McConville
Deputy Head Academic, Bedales
School, says that individualism
has to be tempered with the
ability and desire to collaborate.
Bedales has always put a strong emphasis
on communal activity. We work the land
together in Outdoor Work, raise pigs
for collective feasts, and symbolise our
togetherness with twice-weekly “handshaking.” Our motto is “Work of each for
weal of all.”
However, our liberal leanings have always
attracted people with a strong desire to
show their individuality as well as develop
their corporate identity, and in recent years
we have increasingly made choice central
to our curriculum. Our intuitions about the
effectiveness of giving students choice in
stimulating motivation were borne out by the
findings of a research project we conducted
with the Harvard Graduate School
of Education.
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So, in Philosophy, Religion and Ethics,
students work on a “Thinking Journal”
over two years, including reflective and
argumentative entries on those areas which
have most stimulated them during lessons,
as well as entries on things beyond the
course, perhaps stimulated by a newspaper
article or a documentary. The course
culminates in a “Utopia Project” where all
students develop their blueprint for a better
society, often presenting highly creative
visions inspired by the concrete ideas they
have studied, whether it is Plato’s Republic
or Jesus’s Sermon on the Mount.
In Outdoor Work students participate
collaboratively on projects they have
negotiated, whether it be the renovation of a
gypsy caravan, the restoration of an old Land
Rover or the construction of a meditation
hut. They are assessed on their contribution
to the group effort, amongst other things.
Every subject has a broad assessment
diet, which might include some or all of
presentation, examination, coursework,
creative responses, performance, artefacts,
portfolio and project work.

We introduced the concept of “flipping
lessons” at Cheltenham College in the Summer
Term of 2014, followed up with full staff training
at the beginning of the Autumn Term and have
continued to implement it via informal, targeted
training on a half-termly basis.

Bedales pupils develop interpersonal skills
in collaborative “Outdoor Work”

A key strand to Flipping is independent
learning, and this calls for engagement with
the video. We ask pupils to do three things:
to watch it, to summarise its content and to
formulate questions that will take their (and
their peers’) learning further when they pose
them in the lesson. We expect to see an
active response from pupils, and this may be
in the form of notes or completing an online
assessment post-Flip.

statements, but too many trust to luck to
make it happen in practice while others opt
for discrete “learning lessons” in the hope that
skills taught there will somehow permeate
more widely.

Mark Fenton, Associate
Member and Head of Dr
Challoner’s Grammar School,
Amersham, describes an ethos in
which everyone works towards
common learning habits.
What do you do when you don’t know what
to do?

Dr Challoner’s places the development of students
as learners at the heart of everything it does

The teacher achieves this through the recording
of a video in advance. This video is not
necessarily of the teacher, but of their lesson,
and we use iPads as well as Screen Record
software to make the videos. Pupils view the
video during homework time and come to the
next lesson with a base content of knowledge.

Shifting fundamental
perceptions about learning

This enables all students to shine in their
areas of strength while developing their other
key skills too, rather than simply terminally
assessing everything in conformity with
what appears to be the direction of current
cultural drift.
So, we’re all for individualised learning
since the sense of ownership it nurtures is
highly motivating, though it is our conviction
that this needs to be carefully balanced
with collaborative activity so that students
develop their crucial interpersonal skills as
well as ploughing their own particular furrow
in areas of specialism.

The key principle of Flipping appeals because
it frees up the teacher in lesson time in order
to allow individual pupils to work at their own
pace with support from the teacher, and to
receive the teaching as part of their homework.

Equipping today’s students to deal with the
unpredictable challenges of tomorrow has
always been the “holy grail” for educators.
Schools often talk about this in mission

Over the past eight years, a growing cadre
of schools - including Dr Challoner’s - has
taken inspiration from Guy Claxton and
sought to place the development of students
as learners at the heart of everything they
do. This advances debate beyond the sterile
dichotomy of “skills versus content” and gets
everyone working towards common learning
habits such as questioning, perseverance
and collaboration. Focusing on this over a
sustained period, eschewing or absorbing
other initiatives, has led to a fundamental shift
in perceptions about learning.
Students, staff, parents and governors have
all played their part in translating this vision
into practice. Teachers engage in research
activities based around our learning habits,
while “learning reviews” are conducted

Part of our Flipping strategy is to promote and
teach the higher-order thinking skills that we
know benefit pupils in the long-term. The value
for pupils is pedagogically thorough: there is a
transfer of responsibility for learning from the
teacher to the pupil, learning becomes more
active and independent, and differentiation
features prominently.

Cheltenham College pupils come to
lessons with a base content of knowledge

From a teaching standpoint, Flipping is
certainly not an easy option. It requires careful
planning as it urges teachers to consider how
teaching should be structured from a pupil
perspective.
Finally, teaching is “saved”: the Flipped
lessons are invaluable for revision purposes.
The Flipping interface is engaging, and it
is unquestionably one of the most effective
ways to make use of an iPad in teaching
and learning.

by staff, students and governors with the
feedback used to shape pedagogy and
innovation across the school.
Students are encouraged to think about
their own development as learners through
induction events, reflection in their planners
and posters around the school. We want them
to see academic and extra-curricular activity
as part of the same process; you should
be able to learn about collaboration equally
well through a team project in geography as
by playing in the rugby team, provided that
teachers offer the necessary prompts.
Although we worried that parents might
think we had taken our eye off the academic
ball, they have been very supportive. This is
probably because they understand through
their own jobs the importance of good
learning habits in the modern workplace.
We encourage them through presentations
and “learning tips” to give the right kind of
motivation at home – for example, praising
effort not talent.
It has been an exciting journey and one which
we have happily shared with others because
we think the future of the UK depends on it.
As Arie De Geus puts it: “The ability to learn
faster than your competitors may be the only
sustainable competitive advantage.”
13
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A learning technology
to unite nationalities

“Taking their place in the
world.” The challenge of
British schools overseas

Paul Young, Vice Principal Curriculum
at Doha College, reports on how pupils from
70 nationalities are using iPads to learn much
more collaboratively with their teachers.
An ever-present task in education is how
best to enrich a curriculum that is focused on
developing each individual student in such
a way that it has challenge, creativity and
breadth, so preparing them to become active
global citizens.

over 70 nationalities and in this context we
have always recognised the positive impact
that technology can have on learning. So,
after considerable investigation we introduced
iPads in 2013 for all students from the age of 3
to 18 years.

The demands this places on teachers have
changed significantly as the influence of
technology in education continues to grow.
Once upon a time the teacher used to be
the source of all knowledge: today all of
the information we need to know is readily
available through the World Wide Web. As
a consequence, the role of the teacher has
become more of a facilitator who manages a
learning programme which enthuses, makes
demands on and enriches the learner through
interaction and collaboration.

In the short time we have been running the
programme, we have witnessed a significant
shift in the way in which teachers and students
are reacting to this different landscape of
learning. Teachers are planning, discussing
and implementing their lessons with far more
collaboration and students, too, are working
with much more openness in a number of
areas of the curriculum.
Our view is that technology, when applicable,
is a tool which supports learning. Therefore,

Doha College is a selective high-achieving
international school with 1,800 students from

Image courtesy of
Doha College

Tim Roberts, The Prague British

School, recalls his introduction to
“British schools overseas” and reports
on how they operate now.

iPads are used to support and enrich creative
learning experience – they do not control it!
Our initial thought when we started this digital
journey was that apps would drive much of
how we would incorporate technology in
our teaching programmes. But what we are
rapidly discovering is that it is the functionality
of the technology that is having the greatest
influence on learning.
One of the interesting consequences of this
development is that teachers have become the
learners because students have a far greater
understanding and appreciation of how digital
technology works. Training and training for
all is therefore a priority for us as we continue
to develop this programme. Our challenge as
teachers is to manage the technology in such
a way that encourages students to appreciate
how adaptive and supportive it can be to the
learning process.

“iPads are used to
support and enrich
creative learning
experience – they do
not control it!”

The heat was stifling, almost like
standing behind the exhaust of a car.
I struggled to catch my breath. This was
the second time I’d had this feeling in
the past 48 hours: the first, when I exited
the arrivals terminal at Manama airport;
the second two days later as I waited
nervously to be introduced as a new
member of staff to my colleagues at
St. Christopher’s School, Bahrain.
“This is Tim. He was going to teach economics,
but that course isn’t running. He will be
teaching business studies and ICT while we
find something else for him to do to fill up
his timetable.”
I gained immediately a sense
of the flexibility required of
teachers in an international
setting. Student turnover
can be extremely
turbulent. International
schools, due to the
nature of their clients,
often have to replace
upwards of 25% of
their students each year.
Recruitment takes place
amid a sea of uncertainty.

I now find myself some 17 years later reflecting
on the roller coaster ride.
The international schools’ market is intensely
competitive. It is also growing incredibly quickly
Doha College students are working with much more openness in a number of areas of the curriculum

In Prague there are several schools that claim
to offer a “British education in an international
context”, plus a Korean school, a French
school, a German school, an Austrian school,
and a Japanese school. Each is set up to
cater for its expatriate community and an
ever-growing number of locals who value the
educational provision offered – something
particularly true of those “British” schools
that become a local school of choice. It is a
situation mirrored in many European cities and
even more pronounced in southeast Asia and
the Middle East.
And yet it is remarkably difficult to ascertain
exactly what British education is, let
alone a British education in an
international setting. Is it the
language of instruction? Is
it the curriculum? Is it the
university destinations of
the children?

“Despite
distinctive traits
there are remarkable
similarities between
HMC schools overseas
and HMC schools
in the UK.”

Rather than sit on my hands for eight
hours a week, I offered to initiate an
ICT staff training programme across the school.
The rest, as they say, is history. Making this ICT
programme happen allowed me to take the first
steps into school management.
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with an estimate of at least 7,000 international
schools now operating worldwide and over
40% of these claiming to have a British focus.

It is all of the above but a
British education is more
than that. For example, many
of the finest schools are partly
staffed by Americans, Australians
or Canadians. The curricula on offer
are often not those prescribed by the UK
Government. The university destinations of the
children are now more wide-reaching than ever.
For me it is more about the spirit and ethos
prevalent in the building. Pastoral care should
be central to everything and there should be a
rich and varied extramural provision. Children
in corridors should be talking about the Premier
League and not the NFL, celebrating Guy
Fawkes and able to tell you who the Prime
Minister is.

Children from the local
Klokanek orphanage at the
school’s ‘International Evening’

A British education this may be, but when you
throw in the international context things become
increasingly complex. The student body at
most international schools is incredibly diverse.
A demographic of over 50 nationalities is a
commonplace; the largest number I have heard
laid claim to was over 100!
Additionally, large numbers of children enter
school with little or limited English language
ability, so an EAL (English as an Additional
Language) department providing precise
diagnostics is a vital first port of call for all
new students.
The parents’ association provides an anchor
for those who are new to the country and to
the school community as well as services such
as language lessons and weekly meetings with
access to the school management and for
socialising.
However, despite these distinctive traits there
are remarkable similarities between HMC
schools overseas and HMC schools in the UK –
in particular that potent mix of willing and eager
children, supportive parents and the unswerving
dedication of staff and governors. All this
ensures that, be they in Maidstone or Mauritius,
the children under one’s care achieve of their
potential and leave school ready to take their
place in the world.

The Prague British School annual ‘International
Evening’ – students from more than 30 countries
present food, drink and traditional national customs
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The Evolution of Pastoral Care
community other than that emanating from
their children’s schools; our schools. Pastoral
care is now recognised as the bedrock of
effective education and the nurturing of
passionate, caring young adults who can
contribute meaningfully to society.

The King’s School Ely, reflects
on recent dramatic changes
to pastoral care in schools
and what is to be done next.

The challenges we face are by no means
limited to independent schools and the
government acknowledges that the
crescendo of serious mental health issues in
young people in this country has swollen to
an agonising number of cases of self-harm,
eating disorders, anxiety disorders and
depression.

Many moons ago, when I joined
the teaching profession, pastoral
care was taking a register twice
a day and a few other, largely
administrative, functions viewed
as peripheral to the important job
of teaching.

Before the recent election Nick Clegg
announced plans to spend an extra £250m
in each year of the next parliament in this
area, representing a rise of more than a third
on current spending. The money would be
invested in therapy, family support, training
for clinicians and the development of
websites and online apps.

Serious matters, such as bereavement in the
family, were passed upwards to the housestaff or the Head, but very few such matters
seemed to exist. Teachers taught, children
learned, played sport, played instruments
and did a bit of gentle acting when the
opportunity arose. We all just got on with it.

But such an approach responds to the
symptoms; it does nothing to address the
causes. Until we find a way to tackle the
root of the problem we can do no more
than apply sticking plasters to potentially
fatal wounds. Whilst I applaud the outgoing
government’s aspiration to bring about a
“seismic shift to revolutionise children’s
mental healthcare,” what is needed is a
wide-ranging and penetrating analysis of
what has changed in our society to bring
about this “silent epidemic.”

Sue Freestone,

How different is the context in which we
work today.
We concern ourselves at least as much
with the emotional welfare of our charges
as we do with the educational outcomes
they achieve; and rightly so. Our schools
employ counsellors, available to both
children and colleagues. We train teachers
in mental health, first aid and dealing with
issues of children’s mental healthcare. Some
have gone further by appointing full-time
professionals specifically responsible for
community welfare. Others offer mindfulness
classes, more physical activity or restrict
time spent on social media.
We no longer concern ourselves with the
wellbeing of just our children but recognise
the impact of professional demands on
teachers and our role within our wider
communities. Families, who in the past
would have turned to parish priest or friendly
family GP, frequently have no meaningful
16

Understanding
the causes
We can all indulge in amateur psychology
and draw our own conclusions. We know
that for many of our children, family life
has broken down. The simple pleasures of
time spent with loved ones may not exist;
the skills of establishing and maintaining
functional relationships may never have been
developed. Too many of our most able young
people judge their own value by their ability
to succeed; and not just to do well, but to
come first. The culture of league tables and
the daunting nature of university entrance
requirements add fuel to the fire of selfloathing. Being celebrated for “just being”
can be an alien concept.
There are no up-to-date statistics regarding
young people with mental health problems.
The latest available government figures were
collated as long ago as 2004.
What does this say about our collective
attitudes to mental health issues? We are
bombarded with numbers that demonstrate
attainment in literacy and numeracy and
the progress made year on year. Yet on
the emotional wellbeing of our children
we receive nothing. We are told that they
should eat less sugar or fat, that they should
live more active lives to avoid the perils of
obesity. Yet the pressures and expectations
that clog their sprits rise unchecked.

The charity, YoungMinds, works to improve
the emotional wellbeing and mental health
of children and young people.

Image courtesy of New

“Until we find
a way to tackle the
root of the problem
we can do no more
than apply sticking
plasters.”

Hall School

The statistics they provide for the UK
are startling.

•

1 in 10 children and young people aged 5-16 suffer from a diagnosable mental health disorder.

•

Between 1 in 12 and 1 in 15 children and young people deliberately self-harm.

•

Over the last ten years the number of young people being admitted to hospital because of self-harm has increased by 68%.

•

More than half of all adults with mental health problems were diagnosed in childhood when fewer than half were treated appropriately.

•

Nearly 80,000 children and young people suffer from severe depression.

•

Over 8,000 children under ten suffer from severe depression.

•

72% of children in care have behavioural or emotional problems.

•

95% of imprisoned young offenders have a mental health disorder.

•

The number of young people aged 15-16 with depression nearly doubled between the 1980s and the 2000s.

•

The proportion of young people aged 15-16 with a conduct disorder more than doubled between 1974 and 1999.

These statistics relate to all children and
young people in the UK, with YoungMinds
confirming that in working with them and
with parents via its helpline, the charity
supports families from across the social
spectrum.
Those who work with young people have
little doubt that the biggest threat to their
emotional health comes to them largely by
their own invitation via social media, the
internet and texts. The National Institute for
Social and Economic Research reported
in 2011 that:

too much time chatting on line may also be at
risk of unwanted attention and harassment.*

The school response
In schools, our policies seek to protect and
we educate our students about the perils of
their virtual activities, but we are not there
when the images flash across the screen or
the pernicious, vindictive messages arrive.
We cannot mitigate the emotional assault or
moderate the emotional impact through the
power of common sense or the warmth of
human interaction.

At the HMC Annual Conference this October
a number of seminars are planned to enable
the heads of leading independent schools to
work together to share and develop practical
measures towards protecting the emotional
health of all members of our communities.
And in recent months, HMC has formed a
Wellbeing Working Group which has issued a
survey among members concerning trends in
pastoral care. The results are being analysed
and will be reported by Chris Jeffrey in the
next edition of Insight.
The YoungMinds parent helpline number is

Image courtesy of King’s Ely

Children in the UK who had access to
computer games, games consoles and
internet use at home for less than an hour
on a normal school day … reported better
wellbeing than those who used these facilities
for four hours or more. Children who spend

Heads are unused to impotence when it
comes to the care of our charges and we
have reached the point where we must
take steps to do more than apply remedial
sticking plasters.

0808 802 5544.
*See, Measuring National Wellbeing - Children’s
Wellbeing, 2012 (Office for National Statistics, 2012).
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Conference call:
on joining the HMC

when formulating the next iteration of the
school development plan.
So, at the end of the accreditation process
I was recommended for election to HMC:
great for Sidcot, but what then?

Iain Kilpatrick
(Sidcot School)

Image courtesy of St Albans High School for Girls

Jenny Brown
(St Albans High School for Girls)
Once upon a time a very young
woman teacher was told a
story about hordes of powerful
Headmasters who gathered
together near golf courses or
streams of fish, sat in big leather
chairs, drank red wine, smoked
cigars and discussed ways of
keeping their pupils and lady
wives in order.

All big leather chairs and cigars?
Two new members of the Conference
describe crossing a new professional threshold
The arguments were compelling. If I joined
the HMC, I would join an Association with
real influence over national policy and
debate. The professional guidance to be
had from peers at the Conference or from
divisional meetings would be enormously
helpful for a new Head, and my school would
have the cachet and competitive edge that
comes with the international recognition of
this body.
Now my teenaged daughter might claim that
it was simply an acute case of FOMO (Fear
of Missing Out), but this felt like a club my
school needed to join. So I applied.

Many years later this young woman became
a Head and was invited to a conference
on a golf course.

The process was scrupulous and as my
Deputy Head wryly pointed out would be “an
excellent preparation for Inspection,” but we
need not have worried. HMC Membership
Secretary Ian Power and Brenda Despontin,
leader of the accreditation of my school,
were diligent, good-humoured and very
supportive in their visits. They explored the
school thoroughly, trawled through tomes of
paperwork and wrote a report recommending
acceptance, which was fully attuned to the
spirit of the school.

As a Head-in-waiting last year, I got plenty of
advice. Don’t do too much too quickly; hold
fire on decisions; keep your cards close to
your chest. But there was one exception. I
was told several times and by anyone with
experience and judgment that I should join
the Headmasters’ and Headmistresses’
Conference without delay.

And what about the annual Conference that
gives the Association its name? Richard
Harman’s Finding a Voice theme for 2014/15
naturally spoke to me particularly strongly,
as one of the new Heads. But there’s no
doubt that one’s first Conference can take
some navigation. So here are some rookie
observations.

1. As a newbie I wanted to attend
everything, but had to let stuff
go. Concurrent great talks are a
tough challenge and require careful
discrimination.
2. The opportunity to connect was
exhilarating. I found very little ego, but
much generously-shared experience.
3. Even at breakfast seasoned Heads tend
to be prepared to chat - an unusual and
attractive quality.
4. The invited speakers at the Conference
were impressive and ready to engage! I’m
delighted to have booked three of them to
come to St Albans High School.

I started my teaching career in
an HMC school and then became
headmaster of an IAPS school
before moving to Sidcot in 2012.
The school had been a member of
the Society of Heads for some time
but there was a desire from the
board of governors for the new head
also to seek membership of HMC.
I remember contacting Ian Power to register
interest in joining and start the process.
After an initial visit from Ian we progressed
to the four day accreditation visit, a rigorous
process – to my mind far more so than an
ISI inspection – which scrutinized every
aspect of the School: governance, quality of
teaching and learning, boarding provision,
pastoral care and the extra-curricular offer.
If I’m honest I was not prepared for such a
thorough examination. Ian assured me from
the outset that it was not an inspection,
nor did it feel like one – for the first ten
minutes after the team’s arrival! However,
the comprehensive report which followed
the visit was clear, insightful and extremely
useful to me as a new Head in identifying our
strengths and areas for development. This
was something I could take to the Board

What am I hoping to gain from continuing
membership? I have taught in the
independent sector for twenty years and
been a head for ten of them, yet can
scarcely remember a time when there have
been greater challenges to overcome:
bourgeoning educational reform, traditional
parents being priced out of the market,
geo-political uncertainty threatening
new markets, government that is at best
apathetic to the sector and at worst
machinating against independent schools.

My experience of membership has continued
to be a positive one with perhaps the most
compelling aspect being the divisional
structure of the organisation. Sidcot is
a member of South West division which
includes a diverse range of schools
from a relatively wide
Sidcot is a Quaker school and one of
geographical area.
the tenets that speaks most clearly
Divisional meetings
to me in my daily life at school is
“The
are lively, collegial
from a Quaker educationalist,
comprehensive
and informative
Janet Gilbraith, who wrote
report which followed
with interesting
that “the two qualities which
our accreditation visit
speakers and
are most important to the
discussion topics.
children of today are hope
was something I could
The opportunity
and imagination. Hope to
take to the Board when
to share good
believe they can change
formulating the next
practice and learn
the world they live in and
development
from the experience
imagination to find ways
of others is invaluable
to do so.”
plan.”
as is the support that
heads give each other in
To this I would add independence:
dealing with the pressure that
independence of thought, independence
inevitably comes with the job.
of decision making and independence of
action. I hope that HMC will long uphold
Yes, we are sitting down to dinner with
and promote these values. We need to
competitor schools – such is the game we
be strong in the face of adversity and I
are in – but I have found an overwhelming
would like to see the Association continue
willingness to leave this aspect at the door
to provide a shop window for excellence
and focus on the issues that unite our
in education and a voice that represents
schools and in which we must find
not only its members but the thousands of
a collective voice in promoting the very
pupils, parents and staff that make up its
best in independent education in an
school communities the length and breadth
increasingly complex and, at times,
of the country.
hostile political landscape.

5. However early I got up to do a beforemany-good-meals-run, I would find
at least one lycra-clad and lean Head
coming back from a mini marathon at
dawn. Comes with the territory, perhaps?
6. Everyone kept referring to “the HMC
Conference”. (What to do about the
linguistic redundancy?)
Most importantly, though, I came away
thinking that this organisation knows how
to look after its Heads and senior leaders. A
collegiate and inclusive approach governs
its executive and it has offered me moral and
practical support that is unstuffy, innovative
and accessible. Or to complete the fairy
tale, the new Headmistress and her school
are now part of the HMC and expect to live
happily ever after.
Image courtesy of Sidcot School
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New faces HMC welcomes new members

Learning

Jenny Brown

Jenny Dwyer

Clarissa Farr

Lee Glaser

Julia Harrington

St Albans High School for Girls

Sherborne Girls

St Paul’s Girls’ School

Taunton School

Queen Anne’s School, Caversham

What is
ISQAM?
Felicia Kirk

Sue Marks

Emma McKendrick

Richard Robson

Jonathan Standen

St Mary’s Calne

Withington Girls’ School

Downe House

St. Bede’s College

Plymouth College

Rhiannon Wilkinson

Simon Wilson

Wycombe Abbey

Halliford School

‘‘ISQAM
has encouraged
profound
development of
leadership skills in my
colleagues through
systematic, formal
reflection.”

Amanda Triccas manages the involvement of staff
in her school who undertake the Independent
Schools Qualification in Academic Management
(ISQAM). Here she reports on progress so far.

Amanda Triccas,
Senior Teacher at
Godolphin and Latymer.
When I first heard about ISQAM (The

The programme needs steady, regular
application across the year but should not
prove onerous. One colleague has noted
that “It fits perfectly as the course covers
areas that are relevant to what we do on
a daily basis: appraisals, development of
colleagues, work scrutiny….” Another head
of department who completed level 1 last
year and is now working towards level 2,
considers the workload cost/benefit ratio to
be huge. “Every module has been carefully
chosen to reflect faithfully the things that a
good head of department should be doing
and thinking about.”

Independent Schools Qualification in
Academic Management) I thought that
it would satisfy the need for worthwhile
professional development for the
middle leaders in our school. Even so,
I underestimated just how effective it
would prove.
Our first candidates flourished professionally
and gained such a lot from working through
the modules. A current level 1 participant
has told me “When I became a head of
department it was very much like being
thrown in at the deep end - ISQAM has
provided me with focus and a support
network.”
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The scheme has encouraged profound
development of leadership skills in my
colleagues through systematic, formal
reflection. Naturally, it was pleasing to hear
one head of department note that ISQAM
“has benefited me as a mentor in that I have
moved from ‘unconscious incompetence’
toward ‘conscious competence’!”
The level 1 module on Employment
Law turned out to provide the steepest
learning curve, covering aspects which
aren’t necessarily absorbed on the job
and often are only encountered in adverse
conditions. As such, the qualification goes
beyond merely providing effective middle

An ISQAM mentor meeting
at Godolphin and Latymer

leadership skills because the incorporation
of a whole-school perspective strongly
underpins professional development for
those ultimately seeking promotion to the
senior team.
I would encourage schools to have more
than one person undertaking this qualification
if at all possible. We have two colleagues
working on level 2 and three more who
started level 1 this year. Running ISQAM
cohorts, with a period a week set aside,
has allowed joint developmental activities
such as mutual lesson observations,
vodcast discussions and mentor meetings.
The approach has also facilitated more
conversations between departments with
greater opportunity to learn and share good
practice. In addition, participants have
welcomed the chance to network with other
middle leaders at the training days.
Meanwhile, having the opportunity to
moderate ISQAM portfolios for HMC has
allowed me to see how flexible the process
is. It works well in a wide range of settings.
Ideally the candidates should be already in
post and should be seeking to progress from
good to outstanding. It’s not necessarily a
vehicle for rescuing the demotivated.
The programme has offered clear benefits
to our school. For example, the structured
approach to lesson scrutiny has allowed
a whole-school initiative to be developed
as a direct consequence of participating in
ISQAM. Ultimately the inherent value has
been best defined by one of the participants
as “providing well-led, well-managed,
transparent departments.”
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Building a Head of
STEAM in HMC Schools

‘‘Building links
with universities
and industry is
equally important
in developing a
sustainable STEM
culture.”

a trolley system to minimise clutter. Folding
walls mean that the laboratories can also
double in size if needed.
At Uppingham School, there has been a
similar drive to develop major new facilities
for STEM, which Head of Science, Luke
Bartlett attributes to Headmaster Richard
Harman’s vision of “Destination Science”:
“we wanted to create a place and a culture
that inspires more of our pupils to pursue
science here and at top universities, and
to prepare them for careers in medicine,
engineering, research and technology.”

The Wood Foundation Centre for Science and Technology will be
the largest specialist school teaching facility of its kind in Britain

James Priory

(Portsmouth Grammar School)
Insight editor James Priory reports
on three schools at the leading
edge of science and technology
education.
Science and technology continue to be a
major focus for education and industry in the
UK. According to the National STEM Centre
in York, the UK produces 10% of the world’s
leading scientific research despite only
making up 1% of the world’s population.
And yet, demand for graduates in science,
technology, engineering and maths remains
high as employers continue to struggle to
recruit suitably skilled individuals.
Robert Gordon’s College is a large, coeducational day school located in the
centre of Aberdeen. Head, Simon Mills
sets the scene: “The so-called Granite
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City, Aberdeen is also well known as the
Energy Capital of Europe, both for its oil
and gas operations in the North Sea and for
its renewable technologies. There are 20
companies specialising in biotechnology and
life sciences. Science and technology are
therefore major drivers of enterprise, which
is why there is a growing demand for
numerate and scientifically-literate young
people in the area.”
In 2012 the College acquired a building
formerly owned by Robert Gordon University
and set about converting the facility to
create 34 laboratories for the three major
sciences, computing and technology. The
Wood Foundation Centre for Science and
Technology, which opens this summer, is
believed to be the largest specialist school
teaching facility of its kind in Britain. The
College has also built a Performing Arts
Centre, deliberately co-located. “We believe
in STEAM rather than STEM,” says Simon,
“putting the creative arts at the heart of
science, technology, engineering and maths.
Creativity is critical, after all.”
Flexibility has also been integral to the
design. Each laboratory has twin projectors
to allow pupil and staff work to be
simultaneously projected. The rooms are
designed as “clean spaces” with equipment
for each lesson designed to be delivered via

The previous facilities were beginning to limit
what could be achieved. Luke continues:
“The old Science schools were housed
in cramped 1950s buildings and were
inadequate for the practical work we wanted
to carry out. We decided to start from
scratch and were able to take advantage
of the site of the old Sports Centre. The
L-shape of the new building was the first
major decision, creating a landscaped space
protected from the road in an echo of the old
school quad to the east.”
The new building, opened in 2014, boasts 15
large laboratories in a three storey teaching
wing. Each lab is “wet/dry”, dividing the
space into areas dedicated to practical and
theory work. Two project labs, a greenhouse
and Science Library form the Cavell Centre
within a triple height atrium at the heart of
the building. A roof terrace doubles as an
outdoor classroom. Other notable features
include a digital Periodic Table and an 11m
high Foucault Pendulum.

It is now
over four years
since we opened
a purpose-built science
centre at Portsmouth Grammar
School (PGS). Named after two former
pupils and lifelong friends – the helicopter
pioneer Alan Bristow and the author and film
writer James Clavell – we sought to create
an aesthetically stimulating building which
would provide specialist facilities to support
a far more practical experience of science
from KS3 to KS5. As well as 19 laboratories
and break-out spaces, there is a 120-seater
lecture theatre and a pupil-designed
greenhouse.
The school has always had a powerful
science tradition, but the new facilities are
clearly inspiring pupils further. Nearly 70%
of the Sixth Form (340 pupils) now study a
science subject at A Level or IB, and nearly
75% study mathematics at some level post16. Engineering and medicine remain two
of our most popular destination courses for
boys and girls.
Building links with universities and industry,
however, is just as important in developing a
sustainable STEM culture within a school as
opening a new science building.

“We suspect that the fundamental scientific
concepts learned at school level are unlikely
to change much, even in fifty years’ time,”
suggests Luke Bartlett, “but the learning
styles and practical requirements may
change significantly. Hence, some of our
labs can be converted into smaller spaces if
needed, whilst extensive IT provision means
that we can also be adaptive as teachers
and pupils’ needs change.”
The PGS Lockheed Martin Merlin UK Day 2015

At Uppingham, the profile of
science has risen across the
school with increasing numbers
of pupils option for at least one
A Level science subject.
Photography: © Kilian O’Sullivan

At Robert Gordon’s College, the labs were
developed in conjunction with a corporate
partner programme called Science Plus
which links seven corporate partners with
backgrounds in oil, gas, finance, technology
and intellectual property. The partners
are involved in a programme of lectures,
internships and seminars. The College
expects to work closely with the city’s two
universities and is the host venue for the
Annual Conference for the Association for
Science Education Scotland. There are
also plans for a Scientist in Residence
programme and a new physics teacher
recruited through the HMC Teacher Training
Scheme who will be supported in outreach
work with local primary schools.
Space technology has been a growing theme
of external links at Portsmouth Grammar
School thanks to research opportunities
provided by the Cosmology and Gravitation
department at the University of Portsmouth,
and industry links with companies such as

Airbus Defence and Space which designs
and builds satellites locally. Pupils regularly
volunteer as science ambassadors to
support members of the public at events
such as BBC Stargazing Live while Jeremy
Thomas, Head of Physics, acts as an
education adviser for Lunar Mission One,
the crowd-funded project to send innovative
drilling technology to the moon. “The
opportunity for pupils to become actively
involved in supporting a real space mission
is tremendously exciting,” he observes.
A more established PGS event has been
the Lockheed Martin UK Merlin Engineering
Challenge Day in which Year 9 pupils work
in teams to engineer solutions to scenarios
involving helicopters. The purpose
behind the challenge is to break down the
stereotype of the typical scientist and to
excite pupils’ aspirations for the future. “We
hope to fire up a passion in engineering,”
says Bob Kramer, Vice President and Group
Managing Director at Lockheed Martin UK.
“I remember going to days like this when I
was at school; it was what inspired me to
start my career in engineering.”
Even though the new Science Centre at
Uppingham School has only been opened
this year, Luke Bartlett believes that the
impact it has made is already tangible in
developing a culture of science within the
school. “Our trips, lectures, competitions
and society events seem busier and much
more popular this year. The number of
practical experiments has shot up, making
learning more exciting. We are also seeing
an increase in the number of pupils internally
and externally opting for at least one A Level
science subject. It is remarkable how the
profile of Science has risen across the school
in just two terms.”
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Coaching in Schools:
could it work for you?
Angela Tomlinson, Deputy Head
(Staff Welfare & Development),
Latymer Upper School, outlines
how the introduction of coaching is
changing cultures in two HMC schools.

Why coaching?
According to a prominent commercial provider
of coaching in education, Graydin, coaching is
“Coaching can help drive performance and
wellbeing for pupils, staff, school leaders and
even parents”

technologies that have followed a recent
pattern of exponential growth, it is nearly
impossible for us to guess what will come
next.
However, there are some very strong trends
in education, and coaching in schools – of
staff and pupils – will become increasingly
important in supporting them.

as well as a methodology for natural learning.*
Specifically, the technique places responsibility
in the hands of the person being coached
(the “coachee”) and using its tools and skills
can help drive performance and wellbeing for
pupils, staff, school leaders and even parents.

1. Technology will continue to inform and

Coaching is not counselling, mentoring,
consulting or teaching. For in comparison to
other forms of support it focuses on growth
and progress starting from the position of what
is already working well, rather than what needs
to be fixed.

2. Employers will need creative,

As such, coaching regards the coachee as
being capable and having access to the
answers he or she needs. And in order to
draw out these answers and generate
awareness and action, the coach’s role is to
ask, not tell. As a result, coaching encourages
deep reflection and learning on the part
of the coachee.

Relevance
for schools?
A real challenge for education is that, more
than ever before, our predictions for what is to
come are based less certainly on experience
or history. Driven by an increase in new
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likely come to dominate learning. This
means that as educators we need to
engage more in genuine curiosity rather
than solely in analysis and judgement.

independent thinkers who can problemsolve. This means we need to temper
giving advice with asking effective
questions.
3. Increasingly important in a fast-paced
and technologically driven society will be
human connection and understanding.

“Employers
will need creative,
independent thinkers
who can problem-solve,
which means we need
to stop giving advice
and start asking
effective
questions.”

Image courtsey of St Edward’s
School, Oxford

The impact
on schools
Coaching at St Edward’s
School, Oxford
Coaching has been introduced at St Edward’s
in order to give a language and focus to the
traditional strengths of the school in oneto-one tutoring and pastoral work. This has
led to a sharpening of the evidence-based
academic outcomes discussed in meetings
between tutors and pupils, which has made
it possible to formalise the process and share
best practice.
“Coaching sits comfortably between a greater
academic focus and traditional pastoral
strengths”, comments Matt Albrighton, the
Deputy Head, Academic.
Another context for coaching at St Edward’s
has been a new target-oriented appraisal
system based on improving rather than

This means we need to place increased
emphasis on relationships and the
wellbeing of students and staff.
When teachers coach by asking more effective
questions and by giving less advice and
connecting with others, they find that their
leadership, communication and wellbeing
(and that of their students), flourishes.
Coaching leads to confidence, independent
thought, and clarity.

proving. Matt uses a coaching approach in his
line management of heads of department and
they, in turn, are encouraged to use coaching
skills with members of their departments and
with pupils.
Although it is relatively early days, so far 40
teachers at St Edward’s have completed
the Foundational training course provided
by Graydin and another 15 are waiting for
the next opportunity. The first Advanced
course will run in June of this year. In terms
of impact, coaching is found to be supporting
other initiatives effectively although many
teachers are still finding their feet in terms of
using coaching skills: it takes time to build
confidence. The greatest impact is expected
when coaching methods are influencing
pedagogy and teachers are using coaching
questions in the classroom.
Matt Albrighton offers the following advice
to schools considering the introduction
of coaching.
• Have a clear vision and recognise it is a
philosophy binding everything else together,
not just an “add-on”.

Image courtesy of Latymer Upper School

• It involves cultural change, which can be
relatively easy if the climate is right, but
don’t expect to convince everyone.

Coaching at Latymer
Upper School,
Hammersmith
Coaching was introduced at Latymer Upper
School in 2014 in the context of a new
performance management system and with
the aim of giving all senior and middle leaders
an additional set of tools they could use in
their management of colleagues. Also working
with Graydin and like St Edward’s, the school
set out to establish a sustainable coaching
culture through training teachers to coach and
ultimately to train others in coaching skills.
Our school was attracted to Graydin’s “Heart
Head Step” model designed specifically for
use in educational settings. When followed,
it aims to enable the coachee to understand
what is truly important to them, drawing out
their passions, values and ideals to reveal who
they are. Central to this model is the concept
of coaching the person not the problem,
generating motivation within the coachee to
be their own problem-solver and become less
reliant on others for help or answers.
In the first year, 78 teachers have completed
the Foundational course, with a waiting list
for the next course. Another 24 colleagues
have completed the Advanced training and
three teachers have undertaken the ‘Train the
Coach’ trainer course, which will enable us to

deliver future Foundational courses in-house.
Not everyone takes to coaching immediately
and for some teachers the approach does not
come naturally.
We are still at a relatively early stage of a
journey but for those who have embraced
the philosophy and tools of coaching, there
seems little doubt about the transformational
potential of this approach in schools. Amy
Sellars, Head of Year 9 at Latymer Upper, for
example, said, “I have experienced firsthand how coaching can unlock people. The
principles behind coaching are very simple but
the outcomes can be very powerful.”
Although the initial context for the introduction
of coaching was the management of
colleagues and there has already been a
positive impact here, the greatest influence so
far has been in the context of pastoral work,
particularly at key decision points for students.
Colleagues worry about the time needed
for coaching and, as with many initiatives in
schools, this can be a challenge. However,
where coaching is seen as a different
approach to conversations that would be
taking place anyway, we are already beginning
to see evidence that by building students’
ability to find their own answers they begin to
be less dependent on teachers for advice and
time can actually be saved.
*See: http://www.graydin.com/services/
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Planning a sabbatical?
Read a Ladybird
Adventure book

“Reaching
the South Pole
was unforgettable:
the fulfilment
of a lifetime
dream.”

Julian Thomas, Caterham School,
follows in the footsteps of Scott,
Amundsen and Shackleton.

Between 25 November 2014 and 9
January 2015, Julian trekked from the
coast of Antarctica to the South Pole.
Since Roald Amundsen (1911) and
Captain Robert Falcon Scott (1912)
became the first to achieve this feat,
fewer than 300 people have made the
journey without mechanical or wind
assistance. He has so far raised over
£13,000 for the premature babies
charity, Bliss.

Swot of the
Antarctic

If this article caught your eye and you have
read this far, you are probably thinking one of
two things. “Why?” Or “Wow!”
Everyone I spoke to before leaving for
Antarctica seemed to fall into one of these
two camps.
“Why on Earth would you want to do
that? You’re mad.” or “Wow, that sounds
amazing. Can I come?”
I can understand both reactions. Anyone
taking on this, or any other extreme
challenge, has their own unique motivation.
For me, it started as a child with the Ladybird
Adventure Book Captain Scott. Incidentally,
thank you to the Sunday Times for picking
up on this and landing me with the enduring
nickname “Swot of the Antarctic” – my team
mates had a field day! Nevertheless, it is
true that I had that book by my bed for many
years (too many, in fact).
I was fascinated by Scott, Amundsen,
Shackleton and the great polar explorers
of the Victorian age. I dreamt of one day
taking on the challenge myself but then, as
so often happens, along came the realities
of adulthood and the great adventures I had
planned somehow morphed into “something
that somebody else does.” I never lost my
love of the outdoors, though, and over the
years, without making a conscious
decision, I developed a great passion
for extreme challenges.

Celebrating after the moment of arrival at the Pole
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The nudge that finally pushed me back
towards my childhood dream was the desire
to raise money for Bliss – the charity which
supports premature babies and their parents.
I had seen at close hand the incredible
work they had done to support two of my
closest friends and their children: both born
prematurely and in danger of losing their
lives. It will certainly sound clichéd, but I
wanted to put something back. Thus the
expedition I had first planned 36 years ago
as a 12 year old was resurrected and, after
two years of planning and preparation, I set
off for Antarctica in early November 2014.
How can one sum up the adventure that
followed when I’ve been given such a strict
word limit by the editors?

Extreme challenge
What I can say is that I feel privileged to
have been in a place so few have had the
opportunity to visit. Antarctica is stunning: a
fragile continent of ice, snow, rock and little
else. Its simplicity is beautiful. Spend time
there and the beauty becomes spellbinding.
On a clear day, the sky simultaneously takes
on every hue of blue and purple and halos
of light circle the sun. Thick white clouds
hang in the air, seemingly defying gravity to
float overhead. Fields of ice-wave sastrugi
stretch out as far as the eye can see, hinting
at a mighty ocean frozen in time and space,
and majestic mountain ranges rise up from
the flat white tundra.

Approaching the South Pole

Yet this continent
does not give up its treasures
easily. When it turns on you,
it can be brutal. Temperatures are
unimaginably low: around minus 30-40
degrees for most of the expedition. But it’s
when the wind blows that you know that
Antarctica is really different.

shushing of your skis and pulk (sled) as,
step by step, you move closer to the goal.
It is a genuine pleasure.

The chill can pierce your clothes and your
skin, so that the cold envelopes your bones:
you feel cold from the inside out. The wind
chill dramatically decreases the perceived
temperature and, in these conditions, one
slip, one momentary lapse of concentration
and a cold injury can put paid to your
expedition, perhaps even worse.

Then the sky darkens on the horizon, the
way before you becomes obscured by cloud,
and the wind blows....and it doesn’t stop
blowing – straight into your face, such are
the prevailing wind conditions for the route
we travelled. The continent becomes hostile
and tumultuous.

The good news is that the wind doesn’t blow
all the time. Actually, it doesn’t blow quite a
lot of the time. When the skies are clear and
there is no breath of wind, Antarctica is as
welcoming as an alpine ski lodge on a sunny
day. Vin chaud, s’il vous plait! So tranquil,
you can hear a pin drop or the gentle

To be outside pressing relentlessly forward
on these days is a battle for survival – like
being trapped inside a washing machine on
a cold spin cycle. In these conditions the
famous Churchill saying “when you are going
through hell, keep going” springs readily to
mind. It really is your only option. It’s too

cold to stop so you keep putting one foot in
front of the other. This is not a pleasure.

And yet, and yet...
As I look back now, I don’t think of the
hardship, only the adventure and excitement.
Reaching the South Pole was unforgettable:
the fulfilment of a lifetime dream. The
moment did not disappoint: no sense of
anticlimax, just pure elation, and a feeling
of contentment that remains with me to
this day.
There is so much to tell but I’m already 300
words over my allotted limit. Who knows,
perhaps the good people at HMC might
give me a chance to elaborate at the next
Conference!
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All Year 7 pupils at the Royal
Hospital School are taught to
sail in their first term

“Character & resilience”
in education and the
armed forces

Equally, we place great importance on
community (in which pupils must learn to
contribute as well as take), service, social
learning and a culture of mutual support
and encouragement.
Not for one moment do I wish to imply that
the state sector cannot develop these traits
equally well. Many schools do. But in all
schools, it must be given the recognition, time,
and resources it needs while considering how
to offer the components of what Milton
in the 1640s called a “complete and
generous” education.

The CCF connection

“The army
develops a
toolbox of skills and
an approach that helps
tackle difficulties
in almost any
situation.”

Mark Mortimer
Warminster School, considers
how schools can develop
character.
Talk of “character education” is
everywhere at the moment and, blimey,
does it get people worked up. For a
start, what is character? Can it be
taught? If so, how? Do we even want
it to be?
To my mind, the crux of the argument lies with
whether one defines character as something
inherent and inflexible or as a set of skills
and learned behaviours. The Government
clearly plumps for the view that character
can be developed, and the Department for
Education recently held the first Character
Awards ceremony.
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It is easy to parody these awards and the
politicians who enthusiastically endorse them.
However, as state school campaigner Fiona
Millar wrote recently in The Guardian:
“The culture within which schools work
matters. So a nod from all the main parties
towards the importance of grit, resilience,
mental and moral attributes – whatever we
want to call this vast and complex area – is
welcome, even if awards alone won’t work.”
Spot on.
Much of the impetus for the new emphasis
comes from the Character and Resilience
Manifesto published last year by the all-party
parliamentary group on Social Mobility. This
document also highlights that these attributes
are hard to measure and often intangible.
Significantly, the manifesto supports the view
that character and resilience can be developed

and comprise a range of attributes that enable
people to:
• make the most of opportunities as they
arise
• stick with things when the going gets tough
• bounce back from adversity
• forge and maintain meaningful relationships
I believe that these four criteria are broadly
correct as a working definition. Character
development should not be associated
mainly with hardship, failure or unhappiness.
I also maintain that character can be
developed, but most effectively through
one’s experiences rather than from talks
or lessons.
By and large, independent schools develop
character in their pupils well. We tend to
value self-control, curiosity, getting stuck in,
tenacity, and the idea that it’s OK to
fail sometimes and then try again.

Given this heritage, what does it mean for
RHS today to be a modern, forward-looking
school with strong and valued links to all three
armed forces?

Steve Jobs famously commented that
his greatest successes stemmed from his
greatest failures.

Having spent eight years as an infantry officer
in the British Army, you won’t be surprised
to learn that I believe that the army is good
at developing character and resilience in
its soldiers.* The army develops a toolbox
of skills and an approach that helps tackle
difficulties in almost any situation.
Meanwhile every officer is taught von
Moltke the Elder’s line that “No plan survives
contact with the enemy.” In other words,
things rarely play out as intended; what
matters is how one reacts to failure or to
the unexpected.
Thus the CCF offers a splendid opportunity
for pupils to develop character and resilience.
Here at Warminster, I am delighted that we
have just signed a cadet force partnership
agreement with a local state school. The
CCF promotes the Army’s stated values – for
example, selfless commitment, integrity, selfdiscipline, loyalty, moral courage and respect
for others. It is demanding and occasionally
arduous but encourages teamwork, leadership
and camaraderie.
This is highly salient as the world becomes
ever more ad-hoc and unstable, fluid and letgo. The need for citizens of strong character,
clear values and the ability to think on their
feet and with flexibility has never been
more important.
As Sir Martin Sorrell recently said, “in an
increasingly networked world, the 21st
Century is not for tidy minds.”
*After reading history at the University of London,
Mark attended the Royal Military Academy
Sandhurst and then spent eight years as an officer
in the Light Infantry. In 1997 he rowed across the
Atlantic with a fellow soldier in 75 days.

James Lockwood
The Royal Hospital School,
explains how a strong
services ethos in his school
is a living tradition.

We remain extremely proud of these
connections and many seafaring traditions
are an active part of everyday school life. All
our Year 7 pupils are taught to sail in their first
term; pupils take part in ceremonial Divisions
on special occasions; colours and sunset take
place each day; the choir has the wonderful
opportunity to perform annually at the National
Seafarers service at St Paul’s Cathedral and
the Admiralty carol service in St-Martin-inthe-Fields; Trafalgar Night is celebrated in fine
style.

Many HMC schools have connections with
the armed services. Some have enjoyed
being, for many years, the educational
establishment of choice amongst services
families; others have long-standing and
thriving Combined Cadet Forces (CCFs),
while a handful have more formal links.
The Royal Hospital School is one of the latter,
with historical connections to the Royal Navy
that stretch over more than 300 years. And the
values and traditions born from this heritage
have a real educational worth that remains
and continues to evolve.

Image courtesy of Warminster School

Meanwhile, we have more than 200 pupils
RHS was founded in 1712 in Greenwich,
claiming the Continuity of Education
London, to educate the sons of seafarers for
Allowance (CEA) or in receipt of a meansa life in the Royal Navy. As recently as sixty
tested seafaring bursary as a result of their
years ago all the boys who attended
connections with the Royal Navy or
did so courtesy of the School’s
Royal Marines.
parent charity Greenwich
Hospital, pupils being
“The values
As might be expected, the
constantly reminded
and
traditions
from
CCF at RHS is one of the
of how lucky there
were to be given an
our naval heritage have largest contingents in
the country and here, as
education.
a real educational
elsewhere across HMC
schools, it contributes
A great deal has
worth that continues
fundamentally to the
changed since then.
to evolve.”
education we provide, teaching
As the result of a
invaluable lessons in leadership,
generous bequest, the
self-reliance and responsibility, as
school moved to Suffolk in
well as important skills for life beyond
1933. It enrolled non-seafarers
school,
no matter what career path is chosen.
for the first time in 1990 and a year
later girls were admitted. Attracting families
who were prepared to pay fees meant that
boarding provision needed to be improved.
Greenwich Hospital funded an £18million
refurbishment of the boarding accommodation
for 600 pupils. During the 1990s and early
2000s the School saw a large increase in
services families, particularly from the Army
and RAF, broadening forces’ connections
beyond what previously had been essentially
a naval school.

As in many other HMC schools, we focus
on providing pupils with a values-driven
education based upon both breadth and
academic aspiration. The aim is to foster
pupils who are focused, well balanced, well
mannered, self-confident and unpretentious.
As such, they emerge from school with the
personal skills necessary to take their place in
society as responsible and decent adults able
to make a difference in a positive way.

29

Comment

Compulsory training?
Thanks for making me do it
When a Head joins HMC there are a small number
of rules. One is that they attend two “New
Heads” courses three years apart, even if they are
already an experienced head. Two recently-joined
members are grateful to have been told what to do.
Did it live up to its billing?

Sam Price

(Benenden School)

James
Hodgson

(Bedford School)

Do Heads need professional
development and can they afford
to take time out of their schools
to attend courses?
SP: The answer is most definitely yes and
yes. We expect all staff to reflect on their
own practice, adapt to new methodologies,
embrace change and critique their
performance. So too should all Headmasters/
mistresses, no matter how many years of
Headship they have behind them. However,
finding the right training to attend to justify the
time away from the desk is more challenging.
How did you feel about being required to
attend a course for “New Heads”?
JH: I think it comes down to timing. This
course was perfect for me – not too early
and not too late – and the very compulsion
of time away from the office was itself
a boost to the soul.
SP: At the start of my second Headship and
new to HMC, being informed that attendance
was a condition of membership caused some
consternation. What was I was going to get
out of a course for beginners?
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SP: With a mixture of experienced Heads
in my position, as well as those new to
Headship, it quickly became apparent that:
(a) there are always those with either more or
different experiences than yours to listen to;
and (b) embarking upon a second Headship
is in many ways like starting again. So taking
time to reflect and consider your own practice
and approach is nothing but useful.
I would now recommend that all those starting
a second tenure in the business should attend
a course for “New Heads”!
JH: The course hit the spot. Indeed, I would
go so far as to say that it is the best I have
ever attended. This may have something to
do with the insecurity of a second term Head
whose eyes (no matter what I was used to as
a Deputy) were well and truly opened to the
scale of it all.
Undoubtedly, its success also reflected the
quality of speakers – they were all terrific –
along with the camaraderie beginning to build
between the members of this particular “year
group” and not forgetting the impeccable
organisation that is a regular hallmark of
HMC events.
What content has stayed with you?
JH: “Is advertising useful? Is your vision
original or not? Who are your parents?
Does the website reflect what you are saying
to them?” Russell Speirs’* Socratic technique
was augmented deliciously by Shaun Fenton’s
pithy entreaty to new Heads in their first
year in office to “just do it” – something that
seemed especially appealing when Philip
Britton told us that he had decided, early on in
his headship, to abolish head of department
meetings.

Comment

“Embarking
upon a second
Headship is in many
ways like starting again,
so taking time to reflect
and consider your own
practice and approach
is nothing but
useful.”

Elizabeth Anderson told us that the Head
simply has to be active on Foundation matters
while Ian Power’s creative response to the
lack of maths and modern language teachers
was to train up his own head of department in
those subjects.
SP: How to approach the school’s
development plan, how to raise standards in
the classroom, how to assess pupil progress
effectively, how to market your school (and
yourself), how to raise money for your school,
how to manage the Common Room, how
to manage the Governors, how to manage
the welfare of your students, staff and, of
course yourself.

Image courtesy of
Bromsgrove School

HMC (The Headmasters’ and
Headmistresses’ Conference) is the oldest and most prominent
Association of independent school heads in the English-speaking world.
HMC has 269 members in the British Isles and a further 60 international members. Our members lead schools that are distinguished

These tasks are all central to being a Head
and you must be an expert in all of them!
But how often does one have the space,
both mentally and physically, to consider
deeply these facets of our roles? Not too
often, thankfully, because you are once again
reminded of the enormity of the job and the
responsibility it entails.

by their excellence in pastoral care, co-curricular provision and classroom teaching. Members of HMC have met annually in conference

Conclusions?

30 years ago

60 years ago

90 years ago

A plea from the Universities

Modern translations of the Bible in Schools

The stampede from Association to Rugby
Football

In university departments of education the work of
independent schools is virtually never mentioned.
You may not mind this, but I do, and I think it
matters. The main reason is not, as you may
think, hostility, though there is hostility too. It is
that there is scarcely anything published from or
about independent schools which throws light on
the problems faced by maintained schools. What
is missing is good books, written from within
HMC but readable outside it.

The Headmaster of Trinity School of John Whitgift
introduced a discussion on this subject. He spoke
of his experience that younger and less able boys
found considerable difficulty with the Authorised
Version, first because a smaller number have had
the Bible explained to them and Bible stories told
them before they came to School and secondly,
because few people today approach language
from the literary point of view.

SP: The new and not so new to Headship
came away with a clearer head, feeling
refreshed and energised with ideas to action.
I also felt entirely justified in having been
absent, and confident that an improved Head
was returning to school.
You don’t need to be new to Headship or HMC
to benefit from this kind of immersion and I
would urge more of the same for all of us.
JH: Shaun’s Fenton’s adage that, for heads,
“moral purpose is the only thing left over after
all the crap” blended perfectly with Jonathan
Bockelman-Evans who, in a talk “From
Stress to Success”, encouraged us all to
“do something C.R.A.P” – Creative, Relaxing,
Active, Practical.
Excellent advice, both!
*The speakers mentioned in this article are: Russell Speirs
(Russell Speirs Associates); Shaun Fenton (Reigate
Grammar School); Philip Britton (Bolton School); Jonathan
Bockelman-Evans (Emotional Health consultant); Elizabeth
Anderson (Development Director, Bryanston School); and
Ian Power (HMC Membership Secretary).

since the first meeting in 1869. HMC today is a thriving, pro-active Association of leading figures in school education.

www.hmc.org.uk

In this year...

1. Encourage your staffs to write. A carrot can be
secondment for a PhD or an MEd by research.
2. Don’t, however, let their style be contaminated
by that of their tutors, which Pope described with
prescience:
Such laboured nothings, in so strange a style,
Amaze the unlearned, and make the learned
smile.

Address by Professor John Dancy, HMC
Conference, September 1985

A considerable discussion followed, and the
views of members varied a great deal. A number
of Headmasters suggested that the need for a
modern version was greater among older rather
than among younger boys, that whereas the
narratives of the Bible should be read in the
Authorised Version it was of great value to use a
modern version when expounding sections of the
New Testament, such as the Epistles.

London Division report, June 1965

This Conference, without discussing the rival
merits of Rugby and Association Football, or
criticising the action of any School which has
already changed from one to the other, views
with concern the present position of Amateur
Association Football, and considers that a
wholesale defection of Public Schools from
Association to Rugby Football would be for
national reasons, most regrettable.
Canon Sawyer (Shrewsbury) confined himself
almost entirely to the social aspects of the
question. If the stampede from Association to
Rugby Football continued much longer, Amateur
Association would cease, a great game would be
handed over to the Professional, and there would
be one game for the rich and another for the poor.
The cleavage would be deepened between the
larger Public Schools and the smaller Grammar
Schools and Secondary Schools, which for the
most part played Association.

Debate at HMC Conference, December 1925
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Facts about HMC schools
Fact

#1

99 %

of HMC schools are involved

Fact

#2

35% of pupils at
HMC schools receive fee
assistance, totalling over

Fact

#3

Fees
in HMC schools start from

in partnerships with
other schools.

£423m

£3,100 per term/
£9,300 per year.

Fact

Fact

Fact

#4

Across HMC schools there is
a ratio of one teacher to

every nine pupils.

Fact

#7

Over two thirds
of HMC schools in the UK
had at least one pupil

(£1.2m per day).
#5

Almost a quarter
of pupils in HMC schools
achieve three or more

A*s

77%

of final year students in HMC
schools received an offer from
a Russell Group

at A level.

university in 2014.

Fact

Fact

#8

Three and a half years
after graduation students
from ISC independent schools

who went abroad for

earn 17.2% (£4,500)
more on average than their

university in 2014.

state school counterparts.

Fact

#6

#10

HMC schools have substantially

increased

levels of pastoral care over the last 5 years.

Learn more at www.hmc.org.uk/facts-figures

#9

Pupils in HMC schools play
on average between 5 and

6 hours of sports and
games a week in over 40
different sports – double

the amount played by pupils
in state schools.

