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Cover story

Independent education and
an independent Scotland
Gareth Doodes

(George Heriot’s School, Edinburgh) arrives from
Dorset in time to take the referendum temperature
Image courtesy of George Heriot’s School

Political discussion is widespread

to public benefit by awarding bursaries
to pupils that go above and beyond the
requirements of OSCR. In the coming
academic year, Heriot’s will be contributing
nearly 12% of its income to bursaries, with
over 74 at 100%, all in addition to funds
used from the school’s foundation.

in Edinburgh. On blazer lapels
and car windows ‘Yes’ – and more
rarely ‘UKOK’ – is proudly displayed
to a slowly tiring public who have
been lambasted by propaganda
from both sides over a long and

Uncertainty

exhausting period.
In Edinburgh there is a sense that the vote
will go in the Union’s favour and that the
Scottish government will use the loss
of the referendum as a catalyst for even
greater devolution of powers, culminating
in Scotland having greater autonomy
than at present.
Speak to people outside of Edinburgh
towards the west coast of Scotland,
however, and the mood changes. There
is disdain to the point of hatred towards
Westminster politicians, a bitterness that
was born by the social policies of the 1980s
and the slow decline of the Clyde as the
centre of the world’s shipping production.

Divided opinion
Opinion polls fail to provide a definitive
reflection of public opinion. The ‘Sermon
on the Pound’ by the Chancellor, where
Scotland was forthrightly told that after
independence the pound would go, has

Pupils at George Heriot’s debate the issues
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Gareth Doodes: “Independent schools are facing a
demanding yet exciting time.”

There is also a line of argument that
an independent Scotland, at a time of
uncertainty about currency and economic
policy, will in fact have an adverse effect on
overseas recruitment in boarding schools.

been viewed by many as bullying tactics and
divisive. Although unity and togetherness
Whatever the outcome of the vote in
have, since the end of the Cold War and the
September, independent schools are facing
tragedy of 9/11, become the 21st century
a demanding yet exciting time. Never has
zeitgeist, there is a swelling tide of
it been so important for HMC heads
feeling that not this year, but
to be aware of the challenges
probably in the near future,
faced in the UK as whole,
“Schools are
Scotland will drift away
especially regarding the
underlining their
from a union with England,
work that OSCR has
Wales and Northern
commitment to
undertaken, and to use
Ireland and aspire
public benefit…
the Scottish response as
towards greater ties with
a model of best practice
above
and
beyond
a European super state
when addressing political
the requirements
where arguably there will
change in any part
be less accountability than
of OSCR.”
of the UK.
that which is witnessed
at present.
Through the work of brilliant school
leaders
throughout Scotland and the unity
The Scottish National Party (SNP) has
of
voice
in the sector provided by the
promised that it has no plans to change
Scottish
Council of Independent Schools
the charitable status of independent schools
(SCIS),
whatever
the outcome of September
after independence. This is good news.
2014
there
is
a
determination
that the
The Office of the Scottish Charity Regulator
Scottish
independent
education
sector
(OSCR) has been assiduous in examining
remains
world
leading
and
independent
the sector, with over half its investigations
- whether Scotland remains within,
to date focused on independent schools.
or out with, the UK.
However, the challenge lies with what
happens if the SNP does not have a majority
after any independence vote and there
is another shift in the education agenda.
Schools are underlining their commitment

Gareth Doodes took up post as Head
of George Heriot’s School in Edinburgh
in January 2014 having previously been
Head of Milton Abbey School in Dorset.

Education for
the younger voter
Pupils in Scotland aged 16-18 will have a vote in September regardless of nationality,
so long as they are resident in Scotland on polling day. Insight invited the heads of three
HMC schools to report on how they have responded to this unique experiment in citizenship.

Simon Mills
(Lomond School)

All Scottish schools and families are

range of views to the debate. In Scotland
the unusual and prominent subject of
Modern Studies, which blends politics,
modern history and economics, has also
helped many young voters gain a balanced
perspective on this important decision.

Awareness

Those in S4 to S6 in Scotland (Years 11
to 13) are being offered increased
information to help them manage these
responsibilities and opportunities that
have very far reaching consequences
for Scotland and the United Kingdom.

At Lomond School our pupils have had a
number of information sessions offered
through assemblies, classes and PSD
lessons to increase their awareness of
the issues involved and the potential
scenarios that could play out following a
Yes or No vote. As well as attending youth
events, pupils have listened to internal and
external speakers at the school presenting
alternative views on the independence
issues and have taken part in question and
answer sessions.

Scottish schools have an excellent crosssection of voters and viewpoints. In the HMC
Scottish division there are schools that teach
Scottish qualifications (SQA examinations),
A-levels and GCSEs, Pre-U and IB Diploma.
There are boarding and day schools, single
sex and co-educational establishments,
some urban and others in a rural setting.
We are able therefore to bring a wide

Early in 2014 the school hosted Brian
Taylor’s ‘Big Debate’ Radio Scotland show,
which was broadcast live on national radio
with local Member of the Scottish Parliament
(MSP) Jackie Baillie (Labour), local MP Alan
Reid (Lib Dem), trade union representative
Pat Rafferty (Unite) and SNP MSP Stuart
McMillan offering their perspectives
on independence.

conscious of the upcoming Scottish
referendum on independence with
enhanced electoral rights being
awarded to school age pupils.

BBC Radio Scotland’s “Big Debate” at Lomond School

Lomond School is situated in Helensburgh,
close to the UK nuclear port of Faslane,
home to the British submarine fleet.
Inevitably this has increased the urgency
of the independence debate for many given
the strategic importance of such a site and
the presence of many UK families who live
and work at the base.
Any change in the status of Scotland would
significantly affect the town and this brings
added importance to the debate for many
young people. Whatever the outcome there
will be further change ahead for Scotland
and its young people.
High quality, balanced information remains
crucial to making the best of those choices
ahead. These have been our watchwords.
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Expertise
who represented the ‘Yes’ Campaign
in a similar style.

David Gray
(Stewart’s Melville College
and The Mary Erskine School)
In April 2013, Alistair Darling, MP,
the leader of the ‘No’ campaign,
addressed 400 pupils and their
parents (all voters) at The Mary
Erskine School.
Two months later, we had Alex Neil,
MSP, the Cabinet Secretary for Health
and Wellbeing in the Scottish government,

Image courtesy of Stewart’s Melville College and The Mary Erskine School

Better apprised
Both of these events were designed to
awaken the interest of those who were
eligible to vote so that they would be better
apprised of the arguments for and against
independence. This year at both Stewart’s
Melville College and The Mary Erskine
School, we have held straw polls of all
pupils in the schools, about 1500 in all
in the senior schools, published the results
and had discussions around them.
We shall follow this up in the coming
months with a build-up of discussion and
debate through assemblies and in class,
culminating in a vote ‘yes’ or ‘no’ for
independence about two weeks in advance
of the real thing on 18 September. Naturally
enough, there has been a great deal of
discussion elsewhere, particularly through
the school newspapers, ‘Out of the Blue

and Red’ at The Mary Erskine School
and in ‘Stem2’ at Stewart’s Melville College.
These have acted as a vehicle for pupil’s
self-expression about the matter.

SEN matters:

Does a diagnosis of ADHD give a child
licence to run amok without restraint?
In the second of a series, Sarah McKimm, principal
solicitor at IPSEA, tackles your questions about
schools, disability and the law

Schools are now more aware of their
duty to make reasonable adjustments
for pupils with disabilities but still
struggle with the parameters of
the duty. Does a diagnosis of ADHD
give a child licence to run amok
without restraint?

Gordon Woods
(Glenalmond College)
As far back as September 2011
MSPs Roseanna Cunningham (SNP)
and Liz Smith (Conservative) came to
Glenalmond for a joint debate on the
independence issue, which I chaired.
After presenting their cases, pupils posed
a series of lively and penetrating questions
on both sides of the argument. Both MSPs
were clearly impressed by the pupils’
engagement with the issue. Following the
debate those studying A-level Politics and
Government were invited to supper with the
MSPs and the lively debate continued.
So began a rolling process of ‘political
education’ in the truest sense as the
question of Scottish independence
became an increasingly topical issue.
At about this point the Scottish Charity
regulator, OSCR, issued guidance to all
6

charities in Scotland on how they should
approach the Independence debate.
The guidance was clear: a balance had to
be achieved in the stance taken by charities.
Our policy had already been to stimulate
debate and this was for us (and I suspect
most schools) not difficult advice to follow.

Striking a balance

In balancing this lecture we then welcomed
Phil Anderton to talk to pupils on the
unionist vision for Scotland. Phil is a worldrenowned sports executive, having served
as CEO of the Scottish Rugby Union and
Heart of Midlothian Football Club and as
Chairman of the ATP World Tennis Finals.
In 2013 he joined the board of the Better
Together campaign.

In April 2014 Glenalmond hosted a second
Since individual contributions were not
debate in which two serving local MSPs
precluded, we hosted a lecture in September
delivered their vision for Scotland’s future
2013 by Andrew Wilson, renowned political
before discussion was opened to the
commentator and former SNP MSP. An
floor. Representing the Better Together
outspoken pro-market economist,
perspective was Murdo Fraser
Andrew had made much
(Conservative) and speaking
headway selling the idea of
for the Yes campaign was
fiscal autonomy for
Annabelle Ewing (SNP).
Scotland, now known
“Both MSPs were
as ‘Devo-Max’, to the
clearly impressed
mainstream business
There are also unique,
by the pupils’
sector. He is also
behind-the-scenes tasks
credited with work
to be administered. As a
engagement with
towards developing
boarding school we have all the
the issue.”
the SNP’s alternative
issues to do with the electoral
to the Private Finance
register. The referendum is in
Initiative, now known as
term time, and is open to qualifying
The Scottish Futures Trust,
residents (i.e. boarders), including 16
and for promoting the principles
and 17-year olds. Not only this, but we will
of developing an oil-funded Scottish
be making arrangements to ensure all pupils
Sovereign Wealth Fund, based
can vote by arranging transport for the
upon the Norwegian model.
six-mile round trip to the polling station!

Equality Act 2010
Guidance

In law, a person has a disability if he has a
“physical or mental impairment which has
a substantial, long-term, adverse effect on
his ability to carry out normal day-to-day
activities”. In difficult cases, disability is
usually identified by painstaking application
of this definition, separating each element
into a series of ‘tests’, all of which must be
passed to fulfil the criteria.
“Long term” is defined as lasting, has lasted,
or likely to last 12 months or more – so a
broken leg, a cold or a bit of exam stress
would not qualify. Dyslexia and many other
disorders have a spectrum of manifestations.
In one pupil they might have “a substantial,
long-term adverse effect on [the sufferer’s]
ability to carry out normal day-to-day
activities” and in another they might
not, depending on the severity of the
particular case.

Criteria
For example, if the dyslexic pupil simply has
a little difficulty with spelling, this is unlikely
to affect their day-to-day activities and hence
that pupil would not be considered disabled.
But if a severely dyslexic pupil were unable
to read a bus timetable or tube map, leaving
them unable to use public transport at an
age when others can, that pupil’s dyslexia

Guidance on matte
rs to
be taken into accou
nt in
determining quest
ions
relating to the defin
ition
of disability

might qualify as a disabling condition.
Some conditions are automatically deemed
to be disabilities without application of the
criteria. These are cancer, HIV, multiple
sclerosis, visual impairment (when certified
by a consultant ophthalmologist)
and severe disfigurement.

would have no jurisdiction in relation to that
event (as it was due to a condition which is
not a disability). But the tribunal could still
consider the other events leading up to the
exclusion and whether the school had made
reasonable adjustments to manage the
pupil’s behaviour and avoid the escalation.

By contrast, hay fever is deemed
automatically not to be a disability. Likewise,
tattoos and piercings, even if they cause
severe disfigurement. Most important for
schools to know, “a tendency to set fires,
… to steal, … to physical or sexual abuse
of other persons,” are not disabilities. Nor
are alcoholism and addiction to nicotine and
unlawful substances. “Exhibitionism” and
“voyeurism” are not disabilities.[1]

Schools would be well advised, therefore, to
recognise exclusions as a high-risk area for
litigation, where pupils with disabilities are
involved, and use exclusion as a last resort
only after every effort has been made to
avoid this conclusion.

The effect of this is that while a school may
have to make reasonable adjustments to
its behaviour policy for a pupil with
ADHD, behaviours such as stealing,
violence or arson would take the
pupil outside the protection of the
anti-discrimination law.

Good reasons
This is not a complete ‘get-out-of-jailfree’ card for schools, however. Suppose
the parents of such a pupil, excluded
for violence towards his teacher or other
pupils, brought a claim for discrimination.
They would be likely to rely not only on the
exclusion itself as an act of discrimination,
but on a series of events leading up to
the exclusion.
The tribunal would first question the “real
reason” for the exclusion. If they agreed that
the violence was the genuine reason, they

[1]

The Equality Act 2010 (Disability)
Regulations 2010
Please note this article does not
constitute legal advice and the law
is subject to constant change.
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Time for good governance
How heads use their time and how heads, bursars and governors review
the efficiency and performance of their schools are sides of the same coin,
as Tim Hands and Richard Green explain
sociable parents. Nor was the author fibbing.
His former matron tipped me off about the
accuracy of the description.

Tim Hands
(Magdalen College School
and HMC Chairman)
In the early 90s, HMC published
a book of advice on how to be
a head. One chapter took it for
granted that the post would be
done before morning Chapel, and that
one would be home for a bath at six.
Two nights of the week would be spent
out dining – with the Rotary perhaps, or

Richard Green
Chair of the Association
of Governing Bodies of
Independent Schools (AGBIS)
It is estimated that there are more
than 10,000 governors of independent
schools in the UK, all volunteers
and with a vast range of skills and
experience. Many understand clearly
their responsibilities but many others,
whilst well-intentioned, do not.
They support their schools (often
enthusiastically), but how effective are
they as governors?
8

Two decades later, Tim Baines’ survey
of heads’ time analysed responses from
90 schools – and many thanks to those
colleagues and their long suffering PAs
for negotiating the technological challenges
which yielded the contrasting facts
which follow.
Although medics, economists and eurocrats
have urged us all to work less, heads have
clearly travelled in the opposite direction.
Thirty eight per cent of heads work between
60 and 70 hours per week; 25% work 70 to
80 hours. Almost 10% work more than 80.
The chief reason is meetings. The survey
found that heads have diarised meetings
covering 81% of a standard week – taking
“standard” to mean six days a week

Meanwhile, although
responsibility for governance
rests clearly with the board,
good governance should
always be seen as being
in the interest of the
whole school.
For this reason the recently
updated AGBIS publication
Guidelines for Governors is being sent
not just to all governors, but to heads and
bursars of member schools. It offers useful
advice on best practice in the sector.
What then are the hallmarks of an effective
board? I offer the following characteristics:
• Governance and management.
The board should recognise the
distinction between the two. Day-to-day
management is the province of the head.
The board is there to exercise oversight,
to support the head but also to hold
the head to account and to offer
constructive challenge.

from 9am to 6pm. The second reason is
“presence” – visibility at concerts, plays,
fixtures, etc. The survey found that heads
thought it their duty to attend as many
functions as possible even, for example,
going to more than one night of the
school play.

Time-additional
The consequences are threefold: serious
problems, neglected strategy, and
strangulating email. Modern heads are
already busier than their predecessors, but
these three issues are time-additional.
Schools reported on average at least
one serious problem a year, the most
frequent causes being pupil welfare, or
an employment issue. Unlike other chief
executives, Baines concluded, heads do not
compensate for these extra demands on
their time by removing regular meetings from

• Strategy. Ultimately,
the school’s strategy is the
responsibility of the board,
although the head (and the senior
management team) should
have a major input into the type
of education the school seeks
to deliver and the resources
and funding needed.
• Size and turnover. The board 		
should be of an appropriate size
(not too big, not too small) with a range of
experience that will cover the various
matters which it needs to consider.
The terms of office of board members
should be clearly defined to allow for
regular injection of new blood.
• Efficiency. Meetings should be
purposeful and focused on delivering the
school’s strategy. This will generally
mean making use of a small number
of committees to look at the detail of
some areas of the school’s governance
(e.g. education, finance, property).

the diary. Instead they add in
the time required for these
problems, usually 20 hours
per week, on top of the other
things they do.
Proliferation of email, and a
culture in which an immediate
response is expected, means
that the demands of routine
correspondence get ever greater.
Combined, these two tendencies
harmfully militate against an inbuilt
tendency not to put time aside for
strategic thinking in term time.

“What would
the difference
be if the report
to governors
was half the
length?”

So what should be done? The issue is
really one for chairs of governors. To their
public-spirited and benevolent dispositions,
this checklist of recommended actions is
forwarded for consideration and discussion:
• Mail. Does the head have to answer even
most of their own? Can some of it be
done by a secretary? Indeed, how much
can the growing culture of emails within
schools usefully be reduced? Surely
some governor somewhere can help.

• Crises. Have governors witnessed
a test scenario? Are they convinced
they should not be more involved
themselves? Should they retain
outside experts who will move in
to help the head?
The Main Building clock at Malvern College

• Reports. What would the difference
be if the report to governors was half
the length? Or if the head signed
every pupil report rather than
writing on it?

• Deputies. What measures have been
taken to increase their status, so that the
head is not so uniquely in demand?
How much do they teach? What meetings
do they chair?

• Diary. Many chairmen are good at
speaking to heads. How many chairmen
have read their head’s appointment
diary? And how many have looked in
it to see the head’s holiday plans?
Should the head have one morning
off per week, safeguarded for considering
only long-term issues? Many an
appraiser would suggest this.

• Trust. There should be openness
between the board and the head.
By their working together, difficult issues
can be identified and plans agreed for
resolving them.

AGBIS website. Beyond that, AGBIS offers a
governance review service which looks at all
aspects of the structure and workings of a
school board, as well as a range of seminars
and training programmes for governors.

• Key relationships. As a subset of the
above point, schools benefit from having
a strong and open triangular relationship
between the head, bursar and chair.

Boards have become increasingly aware
of their responsibilities through ISI
inspections and the forthcoming new
Independent School Regulations on
governance and management. You may like
to suggest that governors undergo training
to be in a better position to help the school
when it is next inspected.

• Keeping informed. Governors should
be engaged with the school beyond
attendance at board and committee
meetings. While the head will be the
principal source of reporting on school
activities, governors should have
sufficient access to staff, pupils and
parents to form their own impressions.
Do you recognise your board from that
outlined above? If not, what might you do
to help improve its performance?
A first step might be to suggest to the chair
that the board carry out a self-evaluation.
There is a useful questionnaire on the

Financial dynamics
As a head or bursar, how else can you
help your board to be effective? Some
heads are not as aware as they could be
of the financial dynamics of their schools.
Granted, a good bursar and finance
committee will keep control of the purse
strings. But if you do not fully understand
the financial ramifications of board
discussions, financial governance will suffer.
If you feel you need to, attend a course for

One of the requests at the Conference this
year was for greater understanding between
heads and governors of their joint roles and
how they could help each other more. HMC
(Ken Durham) and AGBIS (Stuart Westley)
are at work on a suite of documents to
complement the new AGBIS handbook,
Guidelines for Governors.
Some of these suggestions will form part
of that work. Others are welcome. In the
meantime thank you to Tim Baines for
his time. Now we all need to make
it worthwhile.

the non-financial manager or seek advice
informally from a governor with a strong
financial background.
Finally, a recent experience at the school
where I am chairman emphasises the
importance to the whole school of
good governance.
Some prospective parents were meeting
with the head. They were looking at a new
school for their child as the present one
was closing after its bankers withdrew
an overdraft.
The head said that for the first time in her
career she was quizzed in depth about
the quality of governance at her school.
The parents did not want a repeat of their
previous experience.
Governance may seem like a boilerplate
at times, but it does have its benefits.
Richard Green is also Chair of Governors at
Prior’s Field. Formerly he was Chair of Governors
at Royal Russell School and a governor of Danes
Hill, a large preparatory school.
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People

When a parent dies
Lucy Pearson
(Cheadle Hulme School) reflects on the role of school
in the life of a child following the death of a parent

Losing a parent is a difficult time

But schools must always remember that
it is not before, it is after; after the day
that that child lost a parent and their world
changed. And at some point this impact
will be felt.

for most people; it is all the more
traumatic if you are a child.
The circumstances around parental loss can
vary – for some, the bereavement comes
following a lengthy illness; for others, it
is sudden and inexplicable. However when
it happens, the child can be left feeling
bewildered and vulnerable. And for almost
all, it is the start of a long process of
grieving, acceptance and recovery.
For bereaved children, school can become
one of two things – a place of refuge,
or a place to avoid; either way, school has a
truly important part to play in supporting that
child. School can be the place where
the child finds some degree of
normality. home is different
now but school is the same.
It gives the child room to
breathe and the chance
to escape the change that
they know has taken place
at home.

I have seen children cope extraordinarily
well in the first few months and even
years, but for things to begin to unravel
as pressures come to bear through
public examinations or strained
personal relationships.

“

Anniversaries of the death can trigger
emotional responses in the child and
schools must always remember the date.
Schools can be superb at dealing with the
immediate situation of bereavement, but
they are also places that move
on unrelentingly. Dates can
be forgotten. For the child,
however, that date will
forever be of significance
for them; thus for as long
as the child remains in
the school, the pastoral
team should know that
date and observe
it with care.

‘‘I am
always
struck by the
extraordinary
resilience of
children.”

Sadly, Cheadle Hulme School
has seen more than its share of
child bereavement in recent years.
And when it does, I am always struck by the
extraordinary resilience of children – their
ability to somehow absorb terrible situations
and get on with living. I have seen students
manage themselves with extraordinary
determination, maturity and bravery.

Different responses
Experience tells us that children respond
very differently to grief. Sometimes the
child will behave apparently as if nothing
has happened: work continues to be done,
homework is delivered on time, behaviour
is excellent, and participation remains
as it was before.
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Amongst themselves, the students
will take on considerable responsibility for
one another’s welfare and this is often seen
with the loss of a parent; the bereaved child
develops a very close circle of friends who
are integral to their recovery.
These children also need support – they
can absorb the grief of their friend yet not
have the emotional maturity to understand
it or its symptoms. Helping them to help
their friend is a vital ingredient in the
pastoral picture.
Schools also have a role in supporting the
remaining parent. We can do much to lift
the burden from their shoulders and assure

them that their child is safe and will
be looked after whilst they come to
terms with events.

Reassurance
Relationships between a parent and
their child can suffer enormously over time;
blame and anger, the bedfellows of grief very
often, can damage both parties and schools
must be able to listen to both sides and help
where it is possible to do so. This is not to
say we should or can offer family
counselling, but schools and teachers are
trusted and we often have the ear of child
and/or parent which they themselves do not
have. We can give advice, offer perspective
and reassurance.
Responding to the death of a parent
and supporting the child is a long-term
commitment. Every reaction under the sun
is possible and schools need to be prepared
for all eventualities. Getting proper training
for pastoral staff is key, as is the acceptance
that some children will fall apart before your
eyes. Sometimes there is little that you can
do other than insist that the school is patient,
flexible and reliable.
A bereaved child is part of a community;
allowances must be made but expectations
need to be upheld. It is not an easy line
to walk, but giving the child boundaries of
behaviour and expectation is important,
as it gives them stability amidst what can
otherwise be chaos for them.
I struggle to give a summative paragraph,
because there is no final moment that sees
bereavement ‘dealt’ with. Experience tells
me that every bereavement is different; but
listening is the single most valuable service
any school can offer.

Julia Lawrence of the charity Child
Bereavement UK points to four
basic ways to help bereaved children
Up to 70% of schools have a bereaved
pupil on their role at any given time.
One study found that 92% of young
people will experience a “significant”
bereavement before the age
of 16 years.
The quality of care children receive at the
time of a death can have a huge impact on
the pupil’s future outcomes. The bereaved
children and young people we support
tell us that how school responds when
someone they know has died is something
they never forget.
Whilst this may appear a big responsibility,
there are some straightforward steps that
a school can take. Every death is unique and
each child will grieve in their own way, but a
school that has thought about a framework

to work to will be much better placed to
respond in an appropriate and effective way.

Guidance
The schools section of the Child
Bereavement UK website has guidance on
how to go about putting together a plan
along with suitable lesson plans.
Here are some of the basic principles
of care that apply:
• Acknowledge the death. A few quiet words
to say how sorry you are is all that is needed,
or slip a note into a homework diary.
• Offer a little time and someone to listen,
and let the pupil know who can give this.
Schools are noisy, busy environments
and sometimes a grieving child just needs
a bit of quiet time to reflect and just ‘be’.

• Remember that children and young people
will grieve for life. They will need support
from school, not just in the first few
weeks or even months after the death,
but throughout their school years.
• Take proactive steps. As well as the
pastoral care aspect, schools can take a
more proactive approach by treating death
and dying as a normal and natural part
of school life. This has the added benefit
of creating opportunities to improve
emotional understanding and encourage
empathy with bereaved peers.
Child Bereavement UK supports families and
educates professionals when a baby or child
of any age dies or is dying, or when a child is
facing bereavement. Further information at:
www.childbereavement.org.uk/Support/Schools
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Celebrating the arts
HMC’s 2014 sixth form competitions

Image courtesy of Haberdashers’ Aske’s Boys’ School

James Priory

(Portsmouth Grammar
School) talks to National Poet
of Wales and this year’s HMC
poetry competition judge,
Gillian Clarke

Last year’s sixth form poetry
competition revealed a wealth of talent
in HMC schools and gave five pupils
the opportunity to perform their poems
in front of judge and Poet Laureate
Carol Ann Duffy.
This year, we have opened up the
competitions to artists and composers as
well as poets. Under the Conference theme
‘Finding a Voice’, the winners and runners-up
will showcase their work on the final night of
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the Conference at Celtic Manor, near Cardiff
in October.
Among the judges is acclaimed Welsh choral
composer Paul Mealor seen most recently as
a judge on the BBC2 programme The Choir:
Sing while you work and whose Ubi Caritas
was heard by millions at the wedding of Kate
Middleton and Prince William.

Duffy sound entirely their own, and not
imitations of anyone else. This is difficult
to achieve. All young poets must read
good poetry, and learn from it, and at
the same time find their own, distinctive
voice. If they read enough contemporary
poetry, and write sincerely, they will not
risk imitating one particular poet.

An original ‘voice’. It is that quality that
makes the poems of RS Thomas, or Ted
Hughes, or Seamus Heaney, or Carol Ann

Image courtesy of Malvern College

2. Can you tell us about the story behind
your poem Miracle on St David’s Day which
we have used as the stimulus for this
year’s theme?

4. When did you first start writing poems,
and in what ways has your own poetic voice
changed since you were 16-18?
When I was very young I loved hearing my
mother sing nursery rhymes. Then,
I really got going at school. When I was
ten an aunt took me to Stratford-on-Avon
to see King Lear, and the theatrical thrill
of it changed my life. At secondary
school we had an excellent English
teacher, and we had a school Eisteddfod
which puts poetry at its heart, and I won
when I was 16.
5. Young people today hear a lot about the
importance of science, mathematics and
technology. Is there enough room in
the curriculum for the creative
arts, in your opinion?

“I hope in my
small way I help
Wales and
poetry to be
better valued and
understood.”

3. Young people often find their
voice through the internet and social media.
What impact do you think this technology
is having on young people’s creativity and
how they access and even shape the world
around them?

The National Poet of Wales, Gillian Clarke,
will be judging the poetry entries and here
she talks to me about what she is hoping
to find from the pupils and how poetry has
shaped her life…
1. The theme for this year’s poetry
competition is ‘Voices’. What are you hoping
to find in the creative work you receive from
the Sixth Form pupils in our schools?

It was a
remarkable
experience. I
was invited to read
to patients attending
the occupational therapy
department of a mental
hospital in South Wales, to
celebrate St David’s Day. The staff
pointed out a big man sitting by the
window. They told me not to talk to him,
because he could not speak. He was
suffering from long-term depression,
and was what is called an ‘elected mute’.
They had never heard him speak. He was
an old miner. Half way through the reading
- every detail and patient mentioned in
the poem is true - he stood up. The staff
were on their feet at once. I said, ‘Wait’,
because he had begun, rather creakily,
to speak. His voice strengthened, and I
realised he was reciting Wordsworth’s
‘Daffodils’. When he had finished all the
patients and staff applauded,
and some hugged him.
He had presumably
remembered reciting
at the school
Eisteddfod long
ago, when he was a
child. He said a few
creaky sentences
afterwards, but
his depression
remained. Poetry
saved him from the
prison of silence.

me through my website. Those who email
are responsible, and courteous. They
often ask enlightening questions. I don’t
want the intrusion or casual rudeness of
social media, ‘the person from Porlock’
interrupting my thought, troublingly so, I
hear. My poet friends all avoid it.

I don’t know. I don’t use them, so I can’t
judge this, but several of my close friends
have forbidden their children to use them.
I do communicate with strangers, and I
answer every email from young people,
including many from all over the world
where the GCSE is used. They contact

I feel passionately
about this subject. We
must not segregate
our students into
Arts versus Sciences.
Renaissance Man was
curious about both.
If creativity is NOT at
the heart of education,
no future scientist or
mathematician will have the
vision to discover something like
relativity, or the theory of evolution, no
doctor the empathy to treat the patient
rather than just the disease. They will not
write well, or express themselves well.
I consider myself lucky, after my artsbased education, to have been Poet-inResidence at the Museum of Zoology,
Cambridge, last year. I am grateful to
scientists like Steve Jones, or Richard
Fortey, for example, for writing so
elegantly about their subjects, and saving
me from my earlier education deprived
of science.

6. What does it mean to you to be the
National Poet of Wales and would you
recommend poetry as a life and career?
It is an honour, of course, and at the
same time it is entirely ordinary in
Wales, where poetry in both languages
is the national art. It keeps me very
busy. Every organisation wants me to
back something, write a poem, make a
speech, join a campaign, save a library,
write a poem to cut in slate for a school
improvement project. Most are worthy,
and where I can I say yes. I hope in my
small way I help Wales and poetry to be
better valued and understood. I hope
I break down barriers of all sorts where
I find them, between our countries,
cultures, communities, languages, and
other countries too. All the arts should
do that.
7. Do you have any final words of advice or
encouragement for our aspiring writers?
READ! Keep a notebook. Write a journal.
Start a writing group, a magazine. What
about a writing course for 15 students
(plus a teacher) in Tŷ Newydd, our writers
centre in North Wales, (Lloyd George’s
last house) working for four intensive
days with two published poets/writers? It
could change your life!

Gillian Clarke
Image courtesy of Poetry Live
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Pulling together

Mark Ronan

(Pocklington School) considers how schools can become more effective
in caring for the emotional well-being of the entire community

In February of this year a Times
leader article called for all
independent schools to have in place
comprehensive ways of supporting
pupils who may self-harm, including
access to a mental health professional.
This struck a particular chord because, for
some time, I have been working with two
clinical psychologists to establish a new
service at my school that recognises a need,
which all heads increasingly acknowledge,
to care for the emotional life of pupils – and
that of the staff. Our aim is broader than the
specific need in the leader-writer’s mind and
the result is an Emotional Well-Being Service
for the Pocklington School Foundation.
The new in-house psychological service
targets the ever-increasing turmoil that
so-called ‘silent epidemics’ such as eating
disorders and self-harm can cause, alongside
other mental health difficulties such as anxiety
disorders and depression, which are on the
increase in children both male and female.
From the outset it has seemed necessary to
adopt a two-tiered approach, not only focusing
on the needs of high-achieving boys and girls,
but also educating and working with those
of senior managers, pastoral staff, teachers
and support staff to better understand the
psychology behind mental health difficulties
affecting our young people.

Whole-school
approach
NICE (National Institute for Health and Care
Excellence) guidelines (2009), in conjunction
with a recent government report by Dame
Carol Black, Working for a Healthier Tomorrow,
and a recent NASUWT research paper,
Teachers’ Mental Health, are consistent in
their recommendations that a ‘whole-school
approach’ is required when tackling the issue
of ‘well-being’. This means not overlooking
teachers’ health and psychological needs but
instead providing them with “opportunities to
14
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reflect upon and develop their own social
and emotional skills and awareness”.
Added to this, a recent NASUWT survey of
2,187 teachers and support staff in the UK
found that 61% of staff experienced constant
or regular periods of stress. This suggests
that we need to recognise and manage such
pressures or they will impact negatively on not
only the individual wellbeing of staff but also
on pupils.

consultations, not only at pupil level but also
from the perspective of the family. From this
a formulation and intervention based on the
needs of that child will emerge.

Joint working
As the service is two-tiered, individual
and group reflective supervision for staff
(particularly senior management and pastoral
staff) and teaching and training on specific
mental health issues are also offered.

So what form of psychological provision
have we created within the school?
This model allows the clinical
Essentially it is a steppedpsychologists to work in
care model of support.
tandem with the head,
Historically, pupils
the senior management
presenting with mental
“The new in-house
team and with a child
health difficulties would
protection officer. There
psychological
service
have been referred to
is also joint working
targets the...
some external agency
with school nurses,
for assessment, often
turmoil that so-called
and other trained
incurring a long wait
‘silent epidemics’
members of the school
in the process. Our
community may become
can
cause.”
well-being service offers
involved such as a school
immediateon-site access to
counsellor, nurse practitioner
qualified clinical psychologists,
or chaplain.
who, as senior mental health
practitioners, can offer a wide range
As an independent school, we are enthusiastic
of psychological interventions.
and committed to being transparent about
mental health issues.
In some cases we may then advance to
working therapeutically with the child
or providing referral to another service,
depending on the severity of the situation.
The specialist clinical psychologists are trained
in conducting psychological assessments and

In so doing we move beyond the
traditional counselling model and embrace
psychological intervention in a more integrative
and effective way.

Pupil well-being helps build a happy school
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HMCJ: Don’t bite the hand that feeds you
Nic Hoskins

(Frensham Heights Junior School) has advice for keeping relationships between
junior and senior schools in excellent repair

The relationship between a junior
school and its own senior school is
a complex one - sometimes positive;
sometimes less so. As chairman of
HMCj, I am often asked for advice
on how to maintain the former and,
when necessary, what to do if the
relationship breaks down.
The answer to both always begins from the
same starting point: remember the power
of communication.
It is impossible to define the common
specific causes of relationship issues
between related junior and senior schools.
Not only are all schools distinct but also the
very definition of a junior school has to be
one of the widest. Some junior schools use
prep school year groups (with or without a
pre-prep), others follow primary school year
groups and others still are years
7 and 8 only.

However, my experience and that
of fellow junior school heads from
all corners of the country is that
there are four key areas of potential
tension that need to be overcome.

Quid pro quo

to think long and hard before taking
on an HMC junior school.
The job can allegedly feel less like running
one’s own ship than stoking the boiler for the
Queen Mary while the captain dines above
with his adoring passengers.
And whereas the head of the standalone prep school can cultivate as many
16

A final issue is that of entrance exams. As
with the previous point, it makes no sense
for a senior school to ignore the level of
expertise among junior school staff. They
have been teaching the pupils involved, they
know them better than any other staff and
their ability as teachers should not be
in doubt.

Forest School

The old saying ‘don’t bite the hand that
feeds you’ implies that those who are
the feeders hold a position of power over
those being fed. Yet in any junior school
/ senior school relationship, the question
of who feeds whom is not clear cut.
Some senior schools provide the financial
backing for the junior school, so have a
sense of superiority and authority. On the
other side of the coin, the junior school is
usually the main supplier of pupils for the
senior school.
The relationship should be seen by both
as mutually beneficial thus negating the
need for, or tendency towards, rivalry
and power play.

(Bromsgrove School) reflects on the
2013 HMCj conference

messianic headship might want

Celebrate the positives

When you take all these points into account,
it is worth senior schools asking themselves
whether it really is necessary to put all junior
pupils through the full entrance exam process.

Chris Edwards

Those with aspirations towards

throughout the school year must be
considered, as should the fact that any
movement of young pupils out of their main
classrooms necessarily takes more effort and
planning than for older pupils. If the theatre
is not available when it is usually used by
junior pupils or the pool is hosting a gala,
make sure junior staff are told in advance so
a journey is not wasted. Offer alternatives if
possible. Do not simply cancel.

eccentricities as he likes (there are – typically
and infuriatingly – few shes), filling his
custard-coloured honours boards with the
names of Britain’s greatest schools, the head
of the HMC-tied school is bound by brand,
banished from strategic engagement and
generally hampered by him or her upstairs.
No, an HMCj head’s lot is not necessarily any
happier than that of Gilbert’s policeman.
Or so the story sometimes goes. For a
newer version of events, try the annual HMCj
conference at Bromsgrove which brings

Share and
share alike

Campbell College
Bedford Modern School

The sharing of staff and facilities can lead to
clashes if issues such as travelling time are
not taken into account.
Do senior school staff really want to teach
in the junior school or is it simply a way to
fill their timetables? Most would probably
accept that a Reception PE lesson is just
as important as an A-level class, but not
everyone will agree.

Beating the
stereotypes

Frensham Heights

Junior school staff often feel looked down
on by their senior school colleagues; old
stereotypes can still be rife.
Many junior school staff have spent years
with the same children and know them
inside out.

Continuity of staff can also be a concern.
If French is offered one year, parents will
expect it to be offered the next.
Equally, fair access to school facilities

It would be a mistake for senior school
colleagues to ignore this level of knowledge
and pastoral insight both during and after the
transition from junior to senior schools.

together the heads of the tied schools so
that experience might be better shared, and
visions formulated for a contemporary and
innovative HMCj experience.

meetings and the like. Feedback was invited
on the inclusion of head of pre-preps in
HMCj, and over the ensuing sessions, topics
as varied as the role of the professional
development coordinator, emerging
technologies, the training of NQTs and the
difficulties of recruiting male staff into the
sector were all aired.

Key common issues
At the 2013 HMCj conference,
HMC Chairman Tim Hands left the top
deck – or invited everybody else up to
it – by helping open the conference, and
from then on discussion and debate sought
to improve communication and collegiality
among HMCj heads while clarifying key
common issues.
Simple things were sorted such as methods
for regular and direct communication between
colleagues: national email lists, regional

Inevitably, management structures were
discussed. Just how much access do HMCj
heads get to the senior head and the
governors? No surprises here: “it varies.”
At one extreme stands the Bromsgrove
executive model in which the head of prep sits
on a board of four who run the whole school
(with the senior head primus inter pares), while
at the other there remained frustrations that

What message is that giving – to parents,
pupils and junior school teachers?
So, is there more we could be doing to
improve relationships? I think there is:
• First and foremost, if there are separate
senior and junior school heads, make
sure that they communicate with each
other directly and regularly. While sharing
some common ground, both should
respect the fact that they have a different
skill set and different priorities.

senior heads and governors were inaccessible
and not fully conversant with the peculiar
pressures of an HMCj school. This is vital
debate, and delegates benefited hugely from
the openness of the discussions.

• Both heads should learn about each
other’s school. They should not assume
they know what they need to know –
rather, they should go and spend quality
time in the other school or shadow one
of the pupils for the day.
• It’s important to let all staff know that this
is indeed a symbiotic relationship and one
that there is a commitment to developing.
The attitude of each head to the other
will permeate through their senior
management teams and from there
down to the whole staff group.
• Senior school heads should be
brave – they shouldn’t always send
the less experienced staff to teach in the
junior school but, instead, send the head
of department. This is a tremendous
way to allow staff who would not usually
experience the start of a pupil’s school
journey to see it at first hand.
It is up to each and every head to ensure
that every member of staff recognises and
understands their expectation that tensions
need to be resolved.
I once heard the relationship between senior
and junior heads described as ‘one language
with two dialects’. Perhaps ‘one language
with two accents’ is nearer the mark. After
all, we share a common cause that simply
needs mutual effort and respect to flourish.

around the nation suggests that celebration
rather than introspection should win the day.
How often one dines there remains a moot
point, but there should be room for all
at the captain’s table.

A superb lunch gave all an extended
opportunity to speak informally with
colleagues and – if the train rather than
the car was the carriage of choice – ease
the day along with beaded bubbles from
Bromsgrove’s Hippocrene.

Room for all
“I must follow the people. Am I not their
leader?” offered Disraeli unhelpfully.
The head who is led is unquestionably
challenged, but the quality of HMCj schools
17

New faces

Comment

A character education

HMC

Welcomes new members

Philip Bowen (deputy head at Bromsgrove School)

HMC’s membership continues to grow and the Association is pleased to welcome
the following new heads who have recently taken up posts at our schools.

enjoys two books offering re-appraisal of Victorian public schools
Richard Chapman

Gareth Doodes

Wrekin College

George Heriot’s School

Two recently published books both
in very different ways provide a
remarkable tribute to the contribution
of public schools to British history.
One is devoted to a single school in England
which believed education was about forming
character; the other surveys them all, at
home and in the dominions.

Ena Harrop

Emma Hattersley

Elizabeth Huddleson

Mark Mortimer

Dr James Whitehead

City of London School for Girls

The Godolphin School

Bangor Grammar School

Warminster School

Downside School

2014-15 HMC Professional Development Programme
Course Title

Date

Location

9 October 2014

Novotel, London City South

Autumn Term 2014
ISQAM Level 1, Day 1: London Cluster (1)
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ISQAM Level 1, Day 1: London Cluster (2)

10 October 2014

Novotel, London City South

ISQAM Level 1, Day 1: South Central/South West Cluster

6 November 2014

Bristol Mercure Holland House Hotel

ISQAM Level 1, Day 1: West/West Mids Cluster

16 October 2014

Birmingham Marriott Hotel

ISQAM Level 1, Day 1: North Cluster

5 November 2014

Queens Hotel, Leeds

ISQAM Level 1, Day 1: East/East Mids Cluster

29 October 2014

Cambridge Belfry

ISQAM Level 1, Mentor training: London Cluster (1 and 2)

8 October 2014 (pm)

Novotel, London City South

ISQAM Level 1, Mentor training: South Central/South West Cluster

5 November 2014 (pm)

Bristol Mercure Holland House Hotel

ISQAM Level 1, Mentor training: West/West Mids Cluster

15 October 2014 (pm)

Birmingham Marriott Hotel

ISQAM Level 1, Mentor training: North Cluster

4 November 2014 (pm)

Queens Hotel, Leeds

ISQAM Level 1, Mentor training: East/East Mids Cluster

28 October 2014 (pm)

Cambridge Belfry

ISQAM Level 2 London Cluster

30-31 October 2014

Novotel, London City South

ISQAM Level 2 Midlands Cluster

13-14 October 2014

Birmingham Novotel Centre

Managing the Improvement of Teaching Skills

7 October 2014

Birmingham Novotel Centre

Essentials of School Marketing

10 October 2014

HMC, Market Harborough

Preparing for Senior Leadership

14 October 2014

Novotel London City South

Preparing to Lead Academic Departments (South)

15 October 2014

City of London (Asquith Room)

Presentation Skills for Heads and Senior Leaders

14 October 2014

Frensham Heights School, Farnham

Preparing to be a Pastoral Leader (Midlands)

6 November 2014

Bablake, Coventry

Using CEM Baseline Data

7 October 2014

Godolphin and Latymer, London

University Admissions Conference (bookings via GSA)

11 November 2014

St Catherine's, Oxford

Understanding School Finances

14 November 2014

HMC, Market Harborough

Preparing for Headship

18 November 2014

Novotel London City South

Conference for Librarians

6 November 2014

Pocklington School, Nr. York

Conference for Academic Deputies and Directors of Studies

20-22 November 2014

Queen's Hotel, Leeds

Key Legal Skills

28 November 2014

HMC, Market Harborough

Media Skills for Heads and Senior Leaders

25 November 2014

Wycliffe College, Gloucestershire

Cultural Olympians is a highly original,
engaging work. In eleven brilliant essays
(and with a thought-provoking introduction
by Rowan Williams), well-known writers
celebrate contributions to the cultural life
of our nation by Rugbeians. ‘Smile or even
frown’, notes Archbishop Williams, Arnold’s
work ‘redefined a national vision’ and the
names chosen read like a who’s who of
Victorian England.
John Witheridge’s piece on Thomas Arnold
rightfully begins the book and helpfully
separates fact from fiction. We are reminded
that Arnold was not really a Victorian
though he taught them and laid Victorian
foundations. Serious by nature,
he was a fond father, compassionate
and kind to pupils. Witheridge admirably
demolishes the Arnold myth of Strachey’s
‘Eminent Victorians’.
How do sons in
a school cope with
their father being the
headmaster? Robin Le
Poidevin’s essay on
Arnold’s son, Matthew,
intriguingly tells us that,
outwardly at least, he
did not seem too much
in awe of his father. His
manner was relaxed,
even frivolous. He was
often late for school, did not exert himself
in his father’s history lessons and allegedly
pulled faces when the headmaster’s back
was turned. A Prince Hal?
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Fresh light is shed on Matthew’s character
and the differences between his melancholy
poems and the hopefulness of his critical
writing, and indeed his cheerful manner.
There is a fascinating comparison between
sporting and cultural
Olympism. The book is
worth reading just for
A.N. Wilson on Lewis
Carroll; elegant, witty and
profound, too. Jay Winter
on R.K. Tawney traces
his Christian Socialism
through to opposition to
apartheid and nuclear
weapons and Liberation
Theology in South
America.

buffoon? The authors highlight the fact that
public schoolboys were to die at about
twice the average rate for all who served.
Comprehensive statistics are provided in
the Appendix.

Riveting history

Many wonderful characters fill these pages,
at home and at the Front. As with the
very best books appearing at this time,
unique stories of tragedy, loss, bravery and
courage strike us afresh. The fascinating
penultimate chapter on ‘The War becomes
History’ traces attitudes to the war
from its close to ‘Blackadder’
in 1989 and current views.
The final chapter is
fittingly entitled ‘The
Lost Generation’ but
also includes an
absorbing assessment
of the War’s impact on
British Prime Ministers
through to Eden.

Meanwhile, Anthony Seldon and David
Walsh have produced a wonderful
contribution to the present outpouring
of books on the First World War. It is a
sweeping and riveting history that
manages to capture the essence
of the conflict, as well as the
contributions of particular
schools and individuals.
The war was the
single greatest
tragedy in the
history of public
schools. There is a
fascinating chapter
on the impact on heads
and teachers back home.
Nor is the vital contribution of
public schools in Ireland and the
Dominions neglected.

Without claiming that our schoolboys
had any monopoly of virtue, they
praise the character development
of public schools and find much to
admire today. They believe schools
should be as proud of the part they
played in the Great War as they did
in the Second. That is new thinking.
Often we have been asked to see the
first conflict as an embarrassment
but the Second the ultimate just war.
A reappraisal is due.

“…unique stories
of tragedy, loss,
bravery and
courage strike us
afresh.”

The Great War is undergoing much
revisionism. Stereotypical views
are being challenged. The introduction
notes that there was little contemporary
criticism but eventually what easier target
was there than the public schoolboy

This is a compelling book
for anyone interested in the
conflict, as well as the role of public schools
within it.
Public Schools and the Great War
Price £25.00, hardback, 320 pages,
ISBN: 9781908684073
Published by Pen & Sword Military
www.pen-and-sword.co.uk
Cultural Olympians
Price £14.99, paperback, 160 pages,
ISBN: 9781781593080
Published by University of Buckingham Press
https://ubpl.buckingham.ac.uk/new_books
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Education,
statistics
and the
McNamara
fallacy

Meanwhile, at the A*/Alevel there was very
little difference.

ignore) were and are taken
by policy makers influenced
by, or claiming justification
through selectively quoted statistics –
or bogus figures, as my friendly statistician
colleagues might say.
There was a good example recently in
coverage of research by the government’s
own university funding body when it
reported that at degree level former state
school pupils were outperforming those who
had been privately educated. This was, of
course, grist to the mill for those (increasing
numbers even in the Tory party) who seek
to deride the “unfairness” of independent
schools and the success of the boys and
girls who go to them.

Bernard Trafford
(Royal Grammar School,
Newcastle) unpicks some
recent statistics that are not
all they seem
I used to have a habit of airily quoting
statistics, usually superficially and
frequently incorrectly. The temptation
is great and, as a former addict,
I’m nowadays sensitised to facile
statistical assertions when I hear
others make them.
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The thought returned to me when,
My memory over more than two decades of
in March, I found my way through
headship suggests to me that successive
the maze of medieval passages
governments - including the one
that is London’s Middle
Sir Michael, then plain Michael
Temple to hear Sir Michael
Barber served - rarely if ever
“Those who
Barber give the National
avoid the McNamara fallacy.
shouted loudest
Education Trust’s
Someone who was for me an
either didn’t read
Mike Baker Memorial
educational guru and sadly
the small print or
Lecture 2014.
died in January, Professor
Roland Meighan, used to
wilfully chose to
Something that struck
sum up the result of these
ignore it”
me was his assertion that
blind spots: “We’re getting
he has always been (rightly)
better and better,” he’d say,
keen that any change or initiative
“at doing the wrong thing.”
should be supported by an evidence
I miss him.
base. Then he introduced his audience to
something that I always suspected, but
never actually knew about the McNamara
fallacy (see page 21).
So many wrong educational turnings (some
but not all of which we independents can

Bogus Figures

exams will be painstakingly planned
and professionally executed.

That way lies the dependable success
that sometimes looks like a miracle but
That suggests to me a rather
is in fact the predictable fruit of
different interpretation,
a professional job excellently
that less strong
done. At the same time, we
A-level candidates
provide a fantastic all-round
tend to be extremely
“Bias against
educational and social
well educated in
our candidates
experience on top of
independent schools
simply doesn’t
those results. So will this
thanks to whose efforts
exist in the top
allegedly ground-breaking
and expertise they gain
research change the
university entrance grades.
institutions…”
university landscape
I find it entirely credible
for independent school
that candidates who haven’t
students? I don’t believe so.
benefited from such intense
support (and this is not to
While the “recruiter” universities may use
run down state schools) may gain similar
that research in justification of differentiating
grades but have a greater level of innate
the offers they make between state and
potential/ability.
independent schools, the “selector”
institutions (Oxbridge, the Russell Group,
medical schools) will always seek to attract
the brightest and best, wherever they come
But what of the A*/A candidates?
from. It’s what they’ve always done, and
The strongest students tend to thrive
what defines them.
in most settings. Moreover, top grades

Preparation

don’t grow on trees, and I don’t believe that
even the most ruthless or intensive coaching
(which is how independent school A-level
teaching is sometimes caricatured) can help
a middle-ability candidate to perform as if
they are top-level.
Independent schools tend to have
such expertise at A-level teaching that
A-grade candidates can be well assured
of gaining the grades they should.
We don’t pretend to do the impossible,
but we do assure students and their
parents that their talents will be developed
to the full and that preparation for the

They desperately want our excellentlyprepared, bright and highly-motivated
students, and keep telling us so. Despite
all the rhetoric and hot air, bias against our
candidates simply doesn’t exist in the
top institutions, though competition for
places at them will remain as tough
as ever, if not tougher.
And, given that the grades demanded will
remain high (if not higher), parents and
students will be best advised to stick with
a school that they are confident will ensure
that they attain those grades.

The McNamara fallacy
Pupils celebrate their A-level results
Image courtesy of Manchester Grammar School

Only that wasn’t quite what the research
said. Those who shouted loudest either
didn’t read the small print or wilfully chose
to ignore it. The detail revealed that, where
candidates were admitted to university with
grades around the BCC mark, those coming
from state schools were, indeed, slightly
more likely to get better degrees.

The McNamara fallacy, named after Robert McNamara, the United States’ Secretary of
Defence from 1961 to 1968, involves making a decision based solely on quantitative
observation, ignoring all others. It refers to McNamara’s analysis of success during the
Vietnam War which was based on indicators such as enemy body count, ignoring other
important factors that were more difficult to measure.
“The first step is to measure whatever can be easily measured. This is ok as far as it goes.
The second step is to disregard that which can’t be easily measured or to give it an arbitrary
quantitative value. This is artificial and misleading. The third step is to presume that what
can’t be measured easily really isn’t important. This is blindness. The fourth step is to say
that what can’t be easily measured really doesn’t exist. This is suicide.”
Daniel Yankelovich, 1972
Source: Wikipedia
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Comment

Comment

Where should higher education policy
sit within the walls of Whitehall?
Nick Hillman, (director of the Higher Education Policy Institute and former
special adviser to universities and science Minister David Willetts) charts the
education map in Whitehall and provides some directions

It is often said that higher education
policy should be removed from the
Department for Business, Innovation
and Skills (BIS) and sunk back within the
Department for Education (DfE). Surely
it is absurd, the argument goes, that
the education department covers social
workers but not universities?
Surely Gordon Brown erred when
divorcing higher education from schools
and creating the short-lived Department
for Innovation, Universities and Skills
(DIUS)? Hasn’t David Cameron already
relabelled the old Department for Children,
Schools and Families as the DfE, making
a rapprochement between schooling and
higher education inevitable?
Many people certainly think so, including
– apparently – the Secretary of State for
Education, Michael Gove. The current
arrangements do cause
some tricky issues.
Responsibility for
further education
straddles two
departments and
the minister in
charge, Matt
Hancock, has an
office in each.

in broadening access. Perhaps if the
DfE looked after autonomous, selective,
residential universities, they might have
a better understanding of autonomous,
selective, residential schools, such
as those in HMC.
But just because lots of influential people
think it is axiomatic that schools, further
education colleges and universities belong
together, it is worth testing the idea. Are
the current arrangements really so bad?
Are there things that currently work well
that would be lost? Is yet another Whitehall
upheaval worth the pain and cost?

Five arguments
There are five arguments for the current
arrangements.
1. There is a logic in having the business
department of government take
responsibility for the parts of the system
that educate people closest to
the labour market, such as
university and college
students.

“Surely it is absurd,
the argument goes,
that the education
department covers
social workers but
not universities?”

Another difficulty
is A-level reform,
which is of great
importance to both
schools and universities
but resides in the DfE alone.
In the spring edition of the academic
journal Higher Education Review, I argue
that independent schools and leading
universities have faced similar challenges
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would pose a conundrum about where to
put science policy, which has bounced
around Whitehall like a rubber ball over the
years. It could be moved across to the DfE
alongside higher education or it could be left
in a denuded BIS. Neither option seems to
serve the best interests of our world-class
research base.

Moreover, universities
and colleges are
not just teaching
institutions but major
economic entities
in their own right
at the heart of their
cities and regions. They
help run Local Enterprise
Partnerships, conduct
bespoke research and training
for employers and are, sometimes, the
largest single employer in an area.
2. Plonking post-compulsory education
back into the Department for Education

Education: A victim of the revolving door of politics

3. Having schooling and higher education
in different places creates friction. That
may sound unhelpful and inimical to the
mantra of “joined-up government”. But a
certain level of friction serves a purpose
by forcing different parts of Government to
discuss tricky issues in a way that does not
always happen when an issue sits within a
single department.

4. When people working in universities
tell me they want to go back under the
DfE, I ask them why they think the arm
of government that looks after nurseries,
schools and the National Curriculum would
fervently protect the autonomy of English
universities. (Perhaps independent schools,
which have a similar level of autonomy to
our universities, should be lobbying to come
under BIS?) .

It is no secret that the DfE and BIS have
different views on issues like careers advice,
transnational education and the use of
contextual data for university admissions.
That forces Number 10, the Treasury and
the Cabinet Office to think about these
issues too.

The old Department for Education and
Science drew a binary divide between
universities and polytechnics specifically in
order to maintain a high degree of influence
over the latter and the DfE’s current stance
on university-based teaching training

suggests it is not an instinctive supporter
of what goes on in our universities.
5. It is not widely understood how much
personalities matter when it comes to
shaping Whitehall. The question of whether
higher education, further education and
research institutions should revert to the
DfE is not just a theoretical problem in
search of the perfect answer.
It is also a question of which ministerial
team at any moment would provide the best
oversight of the relevant policy area. Michael

Gove and his colleagues like Liz Truss are
doughty fighters for higher standards and
do not fear making enemies, while Vince
Cable and David Willetts tend to offer a
more collegiate approach and have a strong
track record in protecting the autonomy and
funding of institutions.
Which of these latter approaches you prefer
should inform your view on whether higher
education currently resides in the right part
of Whitehall.
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Educating the ‘global citizen’
In extolling international education,

Martin Coles (The British School in The Netherlands)
takes a cool look at British parochialism

The Headmaster of Wellington College,
Anthony Seldon, recently complained
that Britain is still run by an oligarchy of
public school boys. His complaint was
that the Prime Minister continues to look
to promote his friends rather than the
brightest and best, thereby signalling
the opposite of what the government
says it desires – broader opportunity and
increased social mobility.
However, it is all too easy to over-estimate

the influence that politicians have on our
lives. Politicians have little to do with the
sporting and cultural activities we enjoy and
the technologies we use. They do not develop
the medicine we rely on to remedy our
illnesses, or the businesses we use to bring
us food, clothing and transport. Many leaders
in commerce and industry and law and
medicine, and yes in education, are running
the country and not simply the Cabinet.
Moreover, our world is not bounded by the
borders of the UK. It is commonplace now
to say that the world is a global village, but
such sayings are commonplace because they
contain a truth acknowledged by most. As
the principal of an HMC international school
it may be that my perspective too has some

bias, but I am convinced that the clan most
likely to succeed in the global village will not
have been educated in pleasant redbrick
buildings in provincial England, but in the
modern glass-fronted international schools
that exist in all the world’s major cities.

First, it is an education in multilingualism.
Most students in an international school
will speak fluently three languages - their
mother-tongue, the language of
their host country and English, the
international language.

Better equipped

Wherever they are in the world, whether
talking to a business man in Shanghai, a
fisherman in Africa, or a politician in India they
will be able to connect to the people and the
culture through this ability.

Students educated in institutions such as the

International School of Geneva, the United
World College in Singapore, the English
School’s Foundation in Hong
Kong, or in my own school
The British School in The
Netherlands do as well
academically as many
if not most students in
UK schools, state or
independent. But they
are also better equipped
to take up leadership
positions in whatever field
they decide to move into
than many educated in their
home country.

“Getting to know
others from different
countries is fatal fatal to prejudice
and bigotry.”

In a world which works increasingly on an
international level, they have received an
international education. It is international in
three respects.

Pupils from The British School in The Netherlands get ‘a global education’
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Second, they are receiving
an education with an
international perspective.
Much of the curriculum
will have an international
dimension and many
students will also travel
to other countries as
a normal part of their
school education.

Third and most important,
students receive an education
which encourages in them international
mindedness, and asks them to think about
what it means to be a world citizen. A student
at an international school has friends and
peers from all over the world.

Interdependent
As our world becomes more interdependent
our future depends on these students, the
next generation, understanding that we can
live happily alongside others who are different
from us; in fact, doing so enhances our lives.
Students learn many things while they are
with us, but this is one of the most important
lessons. As Mark Twain said: “Getting
to know others from different countries is
fatal…fatal to prejudice, bigotry and
narrow-mindedness.”

Images courtesy of The British School in The Netherlands

but of being comfortable with the coexistence
within oneself of these multiple identities
which our students have. This is the way to
tolerance, empathy, respect for others, and
a confidence to feel secure in different
cultural environments.

One of the main priorities of education in the
21st century, in order to reflect the realities of
our diverse societies, of mass migration and
mass communications, and of widespread
religious and ethnic fanaticism, is to help
young people develop a sense, where
appropriate, of their multiple identities.

I live in The Hague, the city of international
peace and justice. It is home to numerous
organisations which have international
cooperation at their heart – the Organisation
for the Prevention of Chemical Weapons,
Europol, the European Space Agency,
the International Criminal Court – to name
just a few.

This is not a question of suppressing identities
or of becoming an uprooted cosmopolitan,

There are also large international companies
based here such as Unilever and Shell.

The Hague, together with other international
cities, is a model for the future. The future
is not parochial or even national,
it is international.
As it happens my nephew, Michael, went
to Wellington College. He was educated in
England, but is Bermudian by nationality and
went to University in Boston, Massachusetts.
He is now working in New York. I’m prepared
to bet that Michael, and many others like
him who see themselves as citizens of the
world, will be holding the reins of power in a
few years’ time and that the complaint about
Eton providing a majority of members of the
Cabinet in England will seem a petty concern.
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HMC

Cut down
to size

HMC (The Headmasters’ and
Headmistresses’ Conference) is the oldest and most prominent
Association of independent school heads in the English-speaking world.
HMC has 260 members in the British Isles and a further 60 international members. Our members lead schools that are distinguished
by their excellence in pastoral care, co-curricular provision and classroom teaching. Members of HMC have met annually in conference

Martin Priestley
(The Leys) reflects
on a close shave

The American publisher, Malcolm
Forbes, once said that “education’s
purpose is to replace an empty mind
with an open one.”
I was reminded of this some
months ago when I was
having my haircut. I’ve had
some very enlightening
conversations at the
barber’s - but this
wasn’t one of them.
The radio was on in
the background; it
featured a heated
debate regarding the
introduction of ‘gay
history’ in schools.

Now, I would ask you to spare a thought
for my position. Half-term is my week off
opining on educational matters; I really
didn’t want to get involved. I just wanted a
haircut. As the scissors snapped next to my
ear, I didn’t even feel inclined to admit to
her that I was in the teaching game. Mildly,
I limited myself to expressing the view that
perhaps the coverage of the issue might not
have been entirely balanced. “After
all”, I said, “I am sure that ‘gay
history’ isn’t intended to be
an extra subject – rather,
a topic within history,
like the suffragettes,
or the women’s rights
movement, or slavery,
perhaps.”

“...be curious
and open
to the views
of others.”

This is when things turned
nasty. For it transpired that the
person standing behind me, in close
proximity to my throat and neck, and within
easy reach of a razor blade, had some very
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strong opinions. Suffice to say that she
didn’t approve of this idea at all.

She wasn’t convinced
but, warming to my
theme, I suggested
light-heartedly that pupils
wouldn’t be returning after
half-term to a timetable in which they
went from Double Chemistry to Gay History
and then on to Physics.

This didn’t go down well. What happened
next wasn’t what I’d been expecting when
I asked for the hairdryer. The floodgates
opened: anyone who disagreed with her
was not just wrong but mad and almost
certainly a danger to children.

since the first meeting in 1869. HMC today is a thriving, pro-active Association of leading figures in school education.

Open minded

In this year...

It is good to have opinions, but equally it
is important for young people (and indeed
old ones) to be curious and open to the
views of others. Without a measure of
self-doubt, the danger is that the vitality
of one’s belief system gradually narrows
until all that remains is inert dogmatism.
Twenty minutes later, I walked away
from the barber’s, my close shave with
closed-mindedness behind me. Relieved
that I was brushing the hair (and not the
blood) from my collar, I was reminded
of that quotation from Malcolm Forbes:
“Education’s purpose is to replace an
empty mind with an open one.”

www.hmc.org.uk
Images courtesy of Ardingly College

40 years ago

80 years ago

120 years ago

The national crisis

Leadership challenge

Growth of secondary schools

Note was made that prior to the General
Election Mr Timothy Raison MP had stated
that maintained schools would be required to
reduce expenditure during the coming year by
10%. The Direct Grant Joint Committee were
suggesting to Direct Grant Schools that they
should follow suit and that other independent
schools should endeavour to make similar
reductions in costs. The Committee felt that
it was not feasible to make a 10% reduction
overall. However, savings on energy were
being made by the abolition of baths, kettles,
toasters, limiting heating by temperature
and time. (At this point the candles in Public
Schools Club were lit).

A new society is evolving rapidly before
our eyes. The whole situation has been
revolutionised now that the franchise has been
so widely increased, and now that the results
of the Education Acts are making themselves
felt. The demand today is for the welfare of
the majority of the nation, but in contrast to
only a few years ago that demand is being
made, not by the small minority on behalf
of the majority, but by the majority itself. It
is inconceivable that even in the near future
leadership will lie with these same privileged
few as a matter of prestige. The public school
boy can only retain that leadership on
his merits.

Some kind of Central Authority must be
constituted. That was the mind of the
Committee, and that was the first principle
they recognised in this Scheme. There were
no doubt dangers. For his own part [the
Chairman] believed that there was more
danger from a bureaucracy than from a
Minister; and in the second place he believed
that English sense and English judgment
might on the whole be trusted to safeguard
them against the dangers into which France,
as they believed, had fallen, and that they
would not be likely themselves to commit the
mistakes which they believed had been made
in that country.

HMC Committee and Eastern Division report
February – March 1974

Debate at HMC Conference
December 1934

Special HMC Conference to consider
government expansion of secondary
education – October 1894
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Facts about HMC schools
Fact

#1

73

%

Fact

#2

There are

208,200

of British parents have an

pupils in HMC schools –

open mind about sending

up 4,000 on 2013.

Fact

#3

13%

of pupils in independent
schools have an identified

special educational need.

their child to an independent
school.

Fact

#4

Fact

#5

Fact

#6

Independent schools

Independent

in England are more

More than half of all HMC

schools contribute

sixth formers get

than state schools.

£11.7bn

ethnically diverse

Fact

#7

to the British economy.

A-A*

Fact

Fact

#8

in their exams.

#9

They are three times

During 2010-13 HMC pupils

Over the past decade

more likely to get an

were increasingly likely
to receive offers from their

half of new places at all
Russell Group universities

university of choice.

went to independent school

A-A*

applicants.

than a state school pupil.

Fact

In

#10

2014

there were increased offer
rates for HMC pupils applying
to Oxford and Cambridge.

Learn more at www.hmc.org.uk/facts-figures

