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Helping young
people to help
themselves

lesson plans for teachers on mental health
are the only solution to the burgeoning
crisis confronting schools. Some teachers,
properly trained and supported, can and
do teach lessons on self-harm, depression,
anxiety and eating disorders magnificently.
Others won’t have the confidence or the
expertise.
I would like to see independent schools use
their budgets for outside speakers wisely,
focusing on vital yet sensitive topics such as
internet pornography which teachers might
not feel equipped to tackle in-house. Most
students I meet say they like the fact that a
“new face” – one which they wouldn’t have
to see tomorrow in double maths – came
in to talk about sensitive issues, but that
they also appreciated ongoing support from
teachers in the classroom to reinforce
key messages.

Writer, campaigner
and school adviser
Natasha Devon MBE was
appointed the government’s
first mental health champion in August. Here
she tells Insight about her own teenage eating
disorder and her mission to help schools tackle
self-harm and depression safely and effectively.
I was one of two girls from my singlesex comprehensive to attend the same
university. The other girl, Sarah*, didn’t
socialise in the same circles as me, so
I was surprised when I received a note
asking if I’d go and visit her in one of
the adjoining halls of residence.
I’ll never forget the sight that greeted me as
I entered her room. Sarah was half reclining
on her bed, draped in various jumpers and
blankets. Her head seemed enormous, her
hair was thin, her bones protruded even
through her thick layers of clothing.

“Anorexia,” I said. She
nodded, even though it
wasn’t really a question.
It had been well publicised amongst the
school gossips that I’d struggled for a time
with the same illness, which I assumed was
why I was in Sarah’s room. In fact at that
very moment, in my second year of uni, I
was in the grips of bulimia nervosa (a far
less visually apparent ailment).
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Sarah wanted to speak to me about a PSHE
lesson we’d had in Year 10. Our school had
invited a woman who had told us, in great
detail, about her own struggle with an eating
disorder. She’d talked weights, calories,
avoidance of detection. Neither of us
remembered which organisation she came
from, but we did remember this: it had given
us an entirely comprehensive instructional
guide on how to be a “successful” anorexic.
“I knew,” said Sarah, “in that moment that I
was destined to have it. Didn’t you……?”

The Self-Esteem Team:
Grace Barrett, Natasha Devon
and Nadia Mendoza

it’s necessary to take an indirect approach
with under-tens, focusing on self-esteem
building and encouraging healthy habits
rather than addressing the issues direct.

Of course, it’s essential for students
(especially if teenagers) to know that I
have first-hand experience of what I’m
discussing. But there’s a way to do it.
Discussions about eating disorders and
self-harm should centre on emotions and
healthier ways to exorcise the negative
ones. They should discuss “hows” not
“whys”. With primary-aged children who
haven’t yet developed “critical faculty”, this
mission becomes doubly important –

So what does this mean for schools trying to
bring in the right people to supplement their
PSHE programme? For a start don’t think

I’m still haunted by that encounter. I didn’t
see Sarah again (I was barely in a position to
look after myself at the time). I don’t know
what became of her, but she will be forever
lodged in my memory.

“Listen to
what pupils are
really telling you
and create a stronger
and more productive
relationship with
parents.”

Founding principles
All of which goes some way to explaining
why, when the time came for me to develop
my own school lessons on body image
and mental health in 2008, my founding
principles were that I should not teach
students how to harm themselves and that I
should not make it all about me. After all, a
classroom is not a therapist’s office.

Just the other week I was working with
some sixth formers and one of them took
me to one side after class and said that
it was the first PSHE lesson they’d ever
had which she hadn’t found “triggering”
in some way. I have spent a long while
learning how to tread that line – giving
students the candid answers they deserve
without inadvertently giving them something
altogether less helpful. It’s a delicate art.

Natasha Devon with students at Oakham
School’s “Mental and Physical Wellbeing Day”

What works
The Self-Esteem Team, an organisation I
founded in 2008, has delivered classes on
mental health, self-esteem, body image
and healthy relationships to over 50,000
teenagers, in more than 250 schools, in both
the state and independent sectors. During
the intervening years I have built on my own
experience to create a clear picture of what
is a UK-wide phenomenon, being guided
always by what teenagers and their teachers
tell me are the issues.
I consult with a panel of experts but I always
allow the young people to set my agenda.
I have regularly heard 12-year-old girls say
that they are reconciled to crippling body
insecurity, perceiving it as just part and
parcel of being a woman, or boys who are
statistically at risk of suicide explain they
can’t possibly be seen to be vulnerable
enough to express an emotion.
As a result, certain guiding principles have
emerged. To explain them properly requires
more space than is available here, but they
can be summed up as: focus more on sport,

“Discussions
about eating
disorders and selfharm should centre on
emotions and healthier
ways to exorcise
the negative
ones.”

exercise, art, music, mindfulness and other
techniques, listen to what pupils are really
telling you and create a stronger and more
productive relationship with parents.
My recommendations may at first seem
simplistic but they each represent an
element of the curriculum which, owing
to increased pressure and a more linear
approach to learning, have seeped out of
the routine of many schools during the past
decade, a time during which the four most
common mental health issues faced by
teens have multiplied by a staggering 600%.
In my view, education has a duty to prepare
young people for life, not simply for the
job market.
That’s why I have co-written books such
as Fundamentals: A Guide for Parents,
Teachers and Carers on Mental Health
and Self-Esteem and The Self-Esteem
Team’s Guide to Sex, Drugs and WTFs!?
– the second of which I would put a
health warning on for any Headmaster or
Headmistress not universally familiar with
the vernacular and hidden preoccupations
of teenagers!
In all seriousness, in my new role as mental
health champion I hope to be a voice for all
teachers and go some way to bridging the
gaps which have opened up between the
education sector, parents and government.
It would also be sensible to bring young
people into our discussions in a more
meaningful way, on a national level.
It seems schools have woken up to the
challenge. If we are going to succeed in
building a mental health safety net for young
people, we need to work together.
*Name has been changed to protect
confidentiality
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Annual Conference

Annual Conference

Conclusions:
what schools
need to do

HMC Heads recreate
“Chariots of Fire” run
Image courtesy of
Gillman & Soame

Chris King, Chairman
(Leicester Grammar School)
The spectacular fireworks which
concluded this year’s Annual
Conference were both traditional
and transient. However, they marked
the end of three days which were
designed to be rather the opposite.
Whilst the companionship, exchange of
experiences and yes, even the golf, are timehonoured elements of our gathering, the
2015 Conference also aimed to spark new
thinking about long-term change.
Rohit Talwar’s vision of the future in
which our pupils will work may have felt
occasionally like science fiction but was
based in today’s technological realities.
He asked us to consider a time when many
certainties have vanished and workers
need to be increasingly flexible, analytical
and collaborative: skills HMC schools are
well placed to teach alongside subject
knowledge. Our speakers offered various
pathways from this vision back into our
curriculum offer. If Monty Halls has his way,
leadership skills will be central. A “growth
mindset” to help pupils deal with failure will
be encouraged if Matthew Syed has his.
Building on this notion of resilience under
pressure, the Wellbeing Panel started to offer
practical responses to national concerns
about teenage mental health. It was the first
time our Annual Conference had dealt in this
way with this subject, and thanks are owed
to Richard Harman for the importance he
gave it during 2014/15.
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It is a strength of HMC that we actively
tackle pastoral, co-curricular and academic
challenges, and the debate on all was equally
lively. The discussion of university and career
pathways caused something of a stir when
UCAS Chief Executive Mary Curnock Cook
suggested our curriculum should change to
break the traditional focus on professions
such as law and medicine.
We also considered pressing current issues.
At a time when 77,000 pupils per year are
having their exam grades changed and
our schools are reporting some further
untrustworthy results for 2015, Chief
Regulator Glenys Stacey sought to assure
us that Ofqual is taking all reasonable action
as schools approach the first linear A level
examinations in 2017. She acknowledged the
significant contribution of HMC in helping to
improve the setting, marking and grading of
exams and confirmed a new consultation on
Enquiries About Results.

coverage this year was unprecedented,
with over 1,500 media stories, including
87 by national newspapers and broadcasters,
and 770,000 Twitter users seeing conference
stories in their feed.
We also found time to enjoy music, poetry,
good food and company and around 100
runners on West Sands raised enough funds
to inoculate over one million babies against
neonatal tetanus.
So what of Looking Forward? Our Spring
Conference on 28 April will continue our work
to find practical ways to ensure good mental
health amongst independent and state
pupils, and our speakers will include the
government’s new mental health champion,
Natasha Devon (see page 4). I look forward
to seeing many of you there.

The run is representative of the huge charity
fundraising programmes which go on in HMC
schools every day, raising around £4 million
each year.
Unicef Ambassador and former world
champion athlete Colin Jackson sent
Members of HMC a personal message
of thanks:

“Every nine minutes,
a newborn baby dies
from neonatal tetanus.
Your efforts to keep
children safe from
tetanus are inspiring.
Thank you on behalf
of Unicef UK for your
generous support.”

The power of quotable phrases became
apparent when a reference to toffism led to
national conversation on lazy stereotyping.
The overall level of press and social media

An attentive Conference audience

In October 2015, nearly one hundred
HMC Heads gathered on West
Sands beach, St Andrews to take
part in a “Chariots of Fire” run for
Unicef and raised enough money
to inoculate over one million babies
against deadly tetanus.

Conference speaker Monty Halls talks leadership skills
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Alternative routes
With 92% of HMC pupils proceeding to higher
education and the Chief Executive of UCAS gently
chiding independent schools for promoting a
conservative and narrow range of university courses,
Insight asked two HMC Heads to report on alternatives.

“Vocational
qualifications are
now considered
just as important
to businesses as
academic
ones.”

A place for vocational
qualifications in school
Andrew Fleck
(Sedbergh School)
makes the case.

Apprenticeships –
“The road less taken”
Elaine Purves
(Rossall School)
considers a
different future.
“Two roads diverged in a wood, and I –
I took the one less travelled by,
And that has made all the difference.”
The Road Not Taken, Robert Frost

Apprenticeships have been around in
their current format for five years now,
but are taken up by only a fraction of
school leavers and young people. Yet

There seems to be little consensus

for those who have sought out “the

in the nation’s debate about anything

road less taken”, the potential rewards,

relating to education, with one

professional challenges and job

exception. The country needs more

satisfaction seem very positive indeed.

high-quality vocational education. I
have never met anyone who disagrees

Image courtesy of Bedales School

Image courtesy of Sedbergh School

but it appears that the contribution of
HMC schools is particularly poor in this
regard, with only 44 schools recorded
as offering non-A level vocational
programmes.
My involvement in vocational education
came through the worst of circumstances. A
colleague had a heart attack and a gap in the
timetable needed to be filled urgently. Suddenly
I was responsible for curriculum resources
which included sheep, pigs and chickens, all
demanding to be fed. The next three years
provided some of the most rewarding teaching
experiences of my career. After undergraduate
degrees, several of my pupils completed
Master’s degrees and one a PhD.
In June 2014, the Institute for Public Policy
Research released a report demonstrating that
the top three growth areas in our economy
will be in healthcare with jobs accessed
through vocational qualifications. A year
later, the CBI/Pearson Education and Skills
Survey has revealed that three-quarters of
UK firms want 18-year-olds to have a mix of
vocational and academic qualifications. CBI
Director-General John Cridland argues that
“vocational qualifications are now considered
8

just as important to businesses as academic
ones.” Universities report that students who
progress with a mix of skills are better prepared
than those who take only vocational or only
academic qualifications.
We know that our pupils are set to enter a
competitive global labour market, but how
many of us have really explored what that
means? Our schools have successfully
directed pupils into comfortable middle-class
professions accessed through Russell Group
universities, but these opportunities are
shrinking, and with further stimulus from the
rising cost of university education, we know
that increasing numbers of pupils will bypass
university and enter the labour market direct
from school. If they are to do so successfully,
we must prepare them for it. It is high time we
considered a broader educational diet.
Sedberghians have the choice of three
vocational courses; in Business, Sports
Management and Agriculture, the latter run in
partnership with the local agricultural college
which makes available to our pupils its stateof-the-art resources. We ensured that our main
destination universities accepted these courses
in advance of commencement. Excellent results

have seen pupils progress successfully into
higher education, and the breadth of pupils who
take vocational elements means there can be
no stigma attached to these courses.
“BTEC” and “City & Guilds” are a normal part
of our curriculum conversation alongside EPQ,
BMAT and STEP papers. Parents have growing
confidence in and enthusiasm for vocational
courses which have been adopted by aspirant
vets, medics and engineers. 19% of Year 12 will
include a vocational element in their Sixth Form
timetable this year.
As I reflect, there seem to be two impediments
to progress in developing vocational education.
First, as Heads and teachers we have all been
successful in academia and we gravitate
towards that with which we are familiar and
comfortable. Second, we are afraid that if our
schools embrace vocational education we will
be perceived to be “dumbing down.”
Let me leave the last word to the CBI DirectorGeneral: “We need to end the perception that
vocational qualifications are second best –
good enough for other people’s children, but
not our own.”

“Increasing
numbers of
pupils will bypass
university and enter
the labour market
direct from
school.”

Whilst the image of 1970’s “roll up your sleeves”
apprenticeships may stick in the mind, the
reality and the scope of 21st-century Higher
Level and Degree Apprenticeships is decidedly
modern – opportunities in hi-tech, STEM and
digital spheres abound, alongside areas such
as HR, banking and PR. The variety of plc’s
which have signed up for these schemes is
equally impressive and includes heavyweights
such as Jaguar Land Rover, Fujitsu, IBM, JCB,
GlaxoSmithKline, PwC, Rolls-Royce, Lloyds
Banking Group and BT.
Entry to apprenticeships is at 16+ and 18+,
with the Higher Level schemes open to highattaining sixth form leavers. With the most recent
introduction of Degree Apprenticeships, there
are no limits to the professional and educational
development that can be embraced during an
apprenticeship. A large number of universities
are fully engaged with Degree Apprenticeships,
including Exeter, Loughborough, Queen Mary,
London, and, from 2016, the new National
College for Digital Skills.
Apprenticeships are loved by plc’s and smaller
companies alike – they see them as an
opportunity to identify and tap into early talent,
to engage with young people who are hungry
to learn and to develop into future leaders.
Companies love apprentices because they are
open-minded, adaptable, innovative and curious;

Image courtesy of King Edward’s School, Witley

the self-same traits and characteristics we see
in our young school leavers, the majority of
whom are heading off to university without a
second thought.

“Apprentices clearly excel
in areas where we also
benchmark our graduates…
and they are superstars when it
comes to representing
IBM externally.”
Jenny Taylor, IBM UK Foundation Manager
And the benefits for the apprentice are clear: the
opportunity to earn while you learn, the chance
to get straight onto the career ladder, real work
experience and vocational learning, pathways to
higher education and degree courses – and no
student debt!

Some sixth formers might not want to “lose out”
on the social aspect of university and certainly
starting work at 18 will be very different socially.
Most of the large companies, however, are
making great efforts to arrange specific events
and gatherings for their new apprentices, as well
as link-ups with the new graduate intake.
With companies such as Deloitte and IBM
looking to double their apprenticeship intake in
the next five years, the scheme is most definitely
here to stay. Apprenticeships will not appeal to
all of our sixth formers, but with the opportunity
to leapfrog student debt and to walk straight
into a graduate-style environment, “the road
less taken” will be very appealing to some of our
brightest and best.
It is certainly worth handing them the map!

“I wake up every morning
motivated to tear through
the day.”
Oliver Pope-Mostowicz,
IBM Higher Level Apprentice
So are there any drawbacks to considering an
apprenticeship as an alternative to university?
It is important to note that demand for the top
Higher Level Apprenticeships makes them more
competitive than Oxbridge. I suspect that as
the scheme grows, demand will also grow, so
it would be wise to have a back-up plan. It is
perfectly feasible and acceptable to apply for
university whilst also submitting applications to a
number of companies to join their apprenticeship
scheme.

Image courtesy of King Edward’s School, Bath

Useful links:
www.apprenticeships.gov.uk
www.apprenticeshipvacancymatchingservice.lsc.gov.uk
www.thetechpartnership.com
www.telegraph.co.uk/apprenticeships
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Welcome to teaching
through HMCTT!

Expertise

“The
opportunity to
combine study and
on-the-job training,
whilst being able to
choose a girls’ school,
was a rare and
valuable one.”

In September, the first sixty-nine HMC Teacher Trainees began work across Britain.
Here three of them – Philippa Duffus (Robert Gordon’s College: Physics), Manuella
Kanter (Godolphin and Latymer: Maths) and Ben Campbell (Kingston Grammar
School: English) – report on early impressions.
What attracted you to HMCTT and
how did you hear about it?

BC:

I first heard about HMCTT at a
university careers fair. Despite the fact that
I had been interested in teaching for a long
time, I knew I didn’t want to spend another
year or two in a university environment, and I
wasn’t enthusiastic about taking a route like
TeachFirst due to the uncertainty of where
and what I could be teaching. The HMCTT
programme was exactly what I was looking
for: a chance to jump straight into teaching
but also be sure I was doing the subject I was
passionate about in a school I had chosen.

MK:

In early 2015, I took part in the Oxford
Undergraduate Ambassadors’ Scheme,
which places Mathematics undergraduates in
local schools to inspire students to consider
a degree in Mathematics. Although I had
previously enjoyed giving informal exam
tuition, I hadn’t ever considered a career in
a school as I didn’t want to embark on more
study before entering the workplace, and
I wasn’t sure how I would cope in a highpressured classroom. However, after hearing
about HMCTT at a university careers fair I
quickly warmed to the idea of working in a
school, and four weeks later I was hired by
Godolphin and Latymer as a trainee.

PD:

I heard about the scheme through
Simon Mills, the Headmaster here at Robert
Gordon’s College. Although I knew of other
similar training schemes in England, I was
not aware that one would be available to
me in Scotland. I was thrilled to find out
that not only was it available but it had been
recognised by The General Teaching Council
for Scotland, which means I will also be able
to be fully registered to remain teaching in
Scotland after I complete my training.
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“The
learning curve has
been steep, but this
challenge is part of
the reason I wanted
to get into
teaching.”

“Everyone
has been eager
to impart advice
and support. The
opportunities
to improve my
teaching are
everywhere.”

What were you doing in the year
before joining the programme?

PD: I had had an active career in Heritage
Science research investigating the science
of historical tapestries. However, I wanted
to be a teacher at the end of my first degree
but felt I didn’t have the confidence aged 21
to stand up in front of a class. I’m really glad
I waited, pursued my interests in research
and have come to teaching now a little older,
wiser and with that element of confidence
you need to teach.

What have been the vivid
impressions of your first month in
teaching? Is it what you expected?

MK: The combination of study and
work offered by the HMCTT scheme was
ideal for me. Having just completed an
intensive Mathematics degree, I wasn’t
keen to undertake more study but gaining
QTS seemed extremely worthwhile. The
opportunity to combine study and on-the-job
training, whilst being able to choose a girls’
school, was a rare and valuable one.

MK: My first month has been non-stop. It’s
been physically exhausting (no one mentions
how rarely teachers get to sit down!) but
mentally invigorating. At first, I found it hard
to answer to “Miss Kanter”, but with the
tireless support of my mentor and the rest of
the department, I have settled in well. In fact,
the challenge is surprisingly addictive!

BC:

BC:

Coming out of my undergraduate
degree in English Language and Literature
and going straight into teaching was seen by
many of my friends as a bold and risky move.
They wondered (as did I) whether subject
knowledge alone would prepare me for
teaching a class. Academic understanding
on its own wouldn’t be enough, of course,
but combined with my love of English I had
the foundation ready simply to enable me to
talk about my subject with the pupils, and
that was as good a start as any.

My first month of teaching at Kingston
Grammar has been a whirlwind of new skills,
new knowledge and new names (quickly
forgotten and relearned!). The learning curve
has been steep, but this challenge is part of
the reason I wanted to get into teaching; the
thrill of engaging with pupils far outweighs
the workload that goes into every lesson.
I’ve already experienced those light-bulb
moments in the classroom that make the
profession so worthwhile. Although I knew

Philippa Duffus with pupils at Robert Gordon’s College

the intensity and amount of work would be
high, I didn’t expect how tiring the whole
thing would make me feel. I’m certainly
looking forward to a much-needed half-term
break!

PD: I love it – the buzz of school life both
in the classroom and outside reminds me
of why my years at school in Bristol were
some of the best of my life. The satisfaction
you get as a teacher of making a difference
to someone’s learning is amazing. I hope to
always remember the first time a pupil came
to see me after class and said “Thank you so
much, I finally understand circuits!” That will
stay with me to remind me why I am here,
and I continue to work hard and improve my
teaching so that as many of my pupils as
possible feel that way.
MK: The most remarkable thing about my
time in school so far has been the dramatic
learning curve. I already feel substantially
more confident in my teaching than I did a
couple of weeks ago, and this is something
I put down to being completely immersed
in school life, considered a colleague rather
than simply a visiting trainee on placement.
Everyone has been eager to impart advice
and support when a problem arises. The
opportunities to improve my teaching
are everywhere.

If you have set yourself a goal for
2015/16 as a whole, what is it?

PD: It would be to use the fantastic
support system I have here at the school to
be the best I can be. I am usually too hard
on myself and I am rapidly learning that it
is difficult to combine teaching children and
being a perfectionist! I hope that I will be
proud of myself for all the good moments,
and those which were tough, too.
MK: This academic year my priority is
settling into the profession and continuing
to use the support available to improve
my teaching. Next year I have hopes to
contribute more to the extra-curricular and
pastoral side of the school. If the year ahead
is as enjoyable as the past month, I have
plenty to look forward to.
BC:

My personal goal for this initial year
is to get the basics right. As exciting as
developments in aspects of teaching like
educational technology are, I want to get to
the core of what teaching should do and how
it should be done; by consolidating these
foundations I hope to create a set of skills
that will help me throughout my career.
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the pupils’ work. You may know that the
DT is brilliant, but what would a non-DT
specialist make of the work you’re seeing? Is
the marking uniformly constructive or helpful
to pupils, or is it formulaic?

“Don’t shoot
the messenger!”

The inspector’s view

“If we imagine
what an inspection
team have to do in the
few days they have, it’s
that much easier to prove
we are doing a good job
and, some would argue,
to do it better still.”

Adam Pettitt

(Highgate School), Chair of the
HMC Inspection Sub-Committee,
on how schools can get the
best out of inspection.
I usually say “Don’t shoot the messenger”
when attempting to explain some part of the
inspection process to colleagues frustrated
by their experience of an inspection, but I’m
going to suggest that we shouldn’t see either
the inspector or the legislator as worthy of
armed attack.
So these words, written in a personal
capacity, are by way of advice to Heads
who haven’t had the opportunity to inspect
and who may find the whole process of
inspection bewildering: at best a diversion
and at worst a travesty of justice. This isn’t
an answer to those who question whether
inspection leads to school improvement;
rather, it describes a frame of mind which
can help a Head (or this Head at least)
persuade his or her colleagues to embrace
inspection positively, to see things from
an inspector’s angle without dancing to a
bureaucrat’s tune.
12

First, the very boring bit: HMC schools are
inspected by the Independent Schools
Inspectorate (ISI): the Independent
Schools Statutory Regulations (ISSR)
and the National Minimum Standards for
Boarding Schools (NMS) are not the work
of the inspectorate but of government, and
legislators are usually responding to events,
often tragic ones, when they re-draft either.
It can be helpful to bear this in mind or even
to present this to one’s colleagues wrestling
with the Central Register of Appointments:
the fiddly regulations will have been drafted
to take account of situations where safer
recruitment procedures didn’t work, and
children were exposed to staff who were
malign or simply dangerous. Of course, valid
criticisms of regulation will arise, and this
is where HMC’s robust but collaborative
engagement with the inspectorate is helpful,
as is ISI’s equally robust and constructive

Image courtesy of
Christ College Brecon

relationship with UK government
departments: while it can be difficult to find
time in parliament’s legislative in-tray to alter
regulations, it can and does happen.

Understanding the regulations
A school can make it easier for inspectors by
understanding the regulations and thus the
process by which the inspectorate seeks either
to ensure compliance or to measure quality.
To start with there’s compliance. Not only
does paperwork need to address regulation
(and here the ISI Inspection Framework
and the Inspection Handbook give chapter
and verse), but the various regulations
need to be met “on the ground”, and this is
difficult to achieve if those responsible don’t
understand why the regulation exists. The
prompt questions for inspectors to use when
conducting interviews with staff (available on

If such processes (work scrutinies, work
evaluations, book trawls, etc.) are part
of your normal business and feed into
documented self-evaluation and school
development planning, it is certain that
inspectors will see evidence of your having
mechanisms to monitor the quality of
teaching and learning, and you’ll have a
better grip on the purpose and effectiveness
of your assessment procedures. If we
imagine what an inspection team have to do
in the few days they have, if we understand
the “test type”, it’s that much easier to prove
we are doing a good job and, some would
argue, to do it better still.
Then there is the question of how to raise
issues about inspections that you experience
either as a school or as an inspector. The Chief
Inspector, Christine Ryan, is assiduous in
winkling out feedback as well as being, in my
experience, quick and decisive in investigating
and explaining. But there is also a lot which
we can pass on voluntarily. ISI provides very
helpful information in its updates and through

its helpline: schools should read the former
(however arcane it can feel) and use the latter.
If you don’t have a serving inspector on your
staff, it really can be useful to attend an ISI
course, not least for the experience of meeting
a Reporting Inspector who will usually be
running the course; but don’t feel the need to
send everyone!
Do we need compliance officers? My school
has one now, a portfolio combined with
that of our non-teaching Exams Officer, but
such an appointment is a burden on smaller
schools, and any compliance officer must feel
that they are coordinating the good work of
a team of “responsible officers”. Some prep
schools are said to be exploring the idea of
shared compliance officers, and that makes
sense. Certainly the regulatory work, not least
for boarding schools, means that someone
will need time to be able to do the work well;
many schools buy in annual spot checks, too.
There’s no silver bullet, no easy fix, but few
schools are working from no compliance: ask
around and evaluate what your school needs
and would work for you given the bursarial,
senior team and governance structures you
have in place already.
Of course, you may still feel tempted to
shoot the messenger of bad news (who
wouldn’t?) but then again, we might hear
less bad news!

the ISI website) are revealing of the level of
understanding required, and once one has
seen them it becomes a lot easier to check
periodically on colleagues’ understanding of
what they have to do and why.
An annual audit, for example, of the
effectiveness of safeguarding training or
health and safety training using “what
if” scenarios helps a school to evaluate
how well it is training staff, and it is good
evidence for inspectors and for governors of
the school’s proactive implementation of one
aspect of its compliance.
Now quality of education. We can’t – and
some argue, shouldn’t – know in advance
when we will be inspected. But come what
may, inspectors need to look at examples
of pupils’ work for a whole host of reasons
(see the Handbook for the areas which an
inspector writing up the team report on
the “Quality of Education Provided” or the
“Quality of Pupils’ Achievements” or the
“Quality of Teaching” needs to comment
on …). Have a go with samples from your
pupils’ work at a Head of Departments’
meeting and see what your HoDs make of

Image courtesy of King Edward’s School, Witley
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Expertise

New faces HMC welcomes new members

New times:
the pastoral
challenge

Richard Bool

Andrew Daniel

Simon Dennis

Angela Drew

Mark Durston

Lingfield Notre Dame School

Monmouth School

British School Jakarta

Bromley High School

Peponi School

Antony Faccinello

Nick Gregory

Heather Hanbury

Ceri Jones

Rob Jones

Forest School

Wycliffe College

The Lady Eleanor Holles School

Caterham School

Rendcomb College

Elaine Logan

Christopher Lumb

Stuart McPherson

Chris Muller

John O’Neill

Glenalmond College

Clongowes Wood College

Worth School

Sir William Perkins’s School

The High School of Glasgow

Caroline Pascoe

Helen Pike

Chris Stevens

Christopher Townsend Mark Wallace

Haberdashers’ Monmouth
School for Girls

South Hampstead High School

Bradfield College

Felsted School

Lincoln Minster School

Gareth Warren

Adam Williams

David Williamson

Adrian Wyles

Cameron Wyllie

Morrison’s Academy

Lord Wandsworth College

Newcastle-under-Lyme School

The Oratory School

George Heriot’s School

83%

“

Chris Jeffery

(The Grange School)
sets out the current
picture.

of HMC schools
now have in-house
counsellors and 50%
have formal links with
a psychologist.”

Be careful what you wish for, they say! But having been asked to
help form a working group to explore how HMC might best support
pupil welfare and wellbeing, the first task was to get the lie of the land:
to identify the issues which schools might benefit from addressing and the current preoccupations
of our work in pastoral care. Hence a perceptions-based survey of trends over the past five years
that was sent round to Members in the spring, the results of which were not altogether surprising.

1. Our pupils are kinder to each other
and behaving better…

3. Social media use and misuse is causing
schools and pupils a growing problem

Pupils are now kinder to each other (55%
of schools agree), there is less bullying
overall (48%), older pupils are more likely
now to be volunteering to help younger
ones (78%) and pupils are more tolerant
of difference among their peers (82%).

Two-thirds of respondents saw this as
the biggest factor at the root of the rise in
pupils’ mental and emotional unease, and it
is taking up a great deal of schools’ time.

There is improved behaviour (72%), improved
staff/pupil relationships (63%), a decrease
in theft (49%) and a greater prevalence of
hard work (60%). Issues such as drug and
alcohol misuse, smoking and homophobic
bullying are perceived to have diminished.

2. …but they appear less good at
looking after themselves
Self-harm is a disturbing issue (88% of
schools agree, a 57% rise on the situation
five years ago). So, too, is depression (87%,
up from 47% five years ago), eating disorders
(85%, up from 65%) and suicidal thoughts
(71%, up from 33%), while perfectionism
also appears to be increasing (29%).
The prevalence of schools regarding
such problems as a significant concern
is: suicidal thoughts 24%, eating
disorders 30%, depression 42%,
perfectionism 44% and self-harm 45%.
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Specifically, addressing cyber bullying
occupies a large amount of time (82% up
from 39%) but this is exceeded by misuse
of social media (94%, up from 45%).

4. HMC schools have responded with
significant increases in resources
45% of schools had increased their provision
of in-house counsellors, 25% significantly
so; 83% now have such provision. The
same percentage of schools now provides
or supplements such opportunities
through links with external sources, 50%
having formal links with a psychologist.
PSHE time, 1-to-1 tutorial sessions and
“education” sessions for parents on pertinent
pastoral issues have also increased markedly.
In all, 58% of schools have deployed at
least £50,000 of additional cost over the
past five years to provide these services,
while 12% have added over £100,000.

Image courtesy of Bootham School

So what are our next steps?
First, we are determined to be part of the
national debate on these issues, for the
ultimate benefit of all the nation’s children,
not just our own. We have a lot of expertise to
offer; our schools are known for the quality of
their pastoral care.
Second, we also need to assert that although
issues of mental and emotional health are a
problem for independent schools, they are not
an “independent school problem”, as the wider
media would like to imagine. A glance at any
national statistics on the prevalence of such
issues makes that abundantly clear. In reality
it is clear to us that the range of causes arise
from the wider society and are mostly out
of our hands.
Third, we need to share the good practice that
exists and is developing in our schools. We
need to move beyond “This is what we need
to do” to “This is what we can do”.
Fourth, we need to find ways of providing
opportunities for Members, and for their
key staff, to gain information, training and
inspiration in addressing the issues that are
concerning them. Response to the survey
question about the sorts of things that HMC
could provide was very positive.
We are aware of the PR minefield that we
have to step through, but not to address this
subject for fear of misinterpretation risks
a less effective response to the challenge
that all types of school are clearly having to
manage. The wellbeing of our young people
is a much more important – indeed, our most
important – priority.
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People First headship

Tackling your
first headship

People Second headship
“Whatever
changes you plan
and implement will
need to be largely
in tune with the
school’s ethos.”

Taking on
a second
headship
Rhiannon Wilkinson
(Wycombe Abbey)
reflects on doing
it all again.

Ben Vessey

(Canford School)
looks back on his first
two years as a Head.
Every headship recruitment exercise
I went through had “the ability to lead
and manage change” as a central
element of the various processes used
to assess candidates. My experience
with Canford was no different in that
regard, although the need for evolution
and not revolution was emphasised.
Being a Head is a hugely multifaceted role
with multiple expectations from a very wide
and diverse range of people. This creates
pressures which can be very time and energy
consuming, endangering your desire to
plan for and enact change in a careful and
managed fashion. As a result one of the first
tasks for a new Head is to try and get a real
sense of what actually needs changing.
Whilst you can do a fair bit of research from
the outside, it is not until you take up the
reins that you can really start to get under
the skin of the school and begin to form
as balanced and deep an understanding
as possible of what makes the school’s
heart beat, and what causes some of those
heartbeats to falter. Having a grasp of the
essence of a school’s ethos is critical as in
most cases whatever changes you plan and
implement will need to be largely in tune with
that ethos.
In Stage One I tried to gather as much
feedback as I could in a formal manner
by setting up a consultation process with
16
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groups of different stakeholders within and
outside the school gates. I also spent a lot of
time wandering the school talking informally
to pupils, staff and parents but with certain
questions in my mind. By the end of my
first term I had plenty of information to think
about and discuss with my senior colleagues
and governors which was then used to
formulate draft plans for changes at both
strategic and operational levels.

In the last term of my first year, Stage Three,
the framework for change was becoming
crystallised, and more detailed plans
were being laid for implementation with
responsibilities allocated, resources identified
and timescales set. The nature of Stages One
and Two meant that many people had been
involved in the fact finding and consultation
exercises and so had some input into and
understanding of what was unfolding.

Stage Two, which took much of my second
term in post, involved discussing these draft
plans with various groups to get a sense
of their views on what was emerging. This
prompted a wide variety of reactions but was
helpful in identifying where the plans and
proposed changes were genuinely “off track”,
where I had “hit the right notes” and where
I needed to prepare for some resistance.

I was able now to present a fuller picture
and outline what was planned to governors,
staff, pupils, parents and others through
presentations and via a summary booklet
“The Essence of Canford”. This laid out
the aims and ethos of the school and what
would be our next key areas of focus.
My second year was spent working on
preparing for and implementing the initial
priorities in this plan, and these are now
rolling out.
I would like to say that everything has been
straightforward and everyone has bought
into the changes identified and enacted, but
that is not the case. As always, resistance
and unforeseen glitches arise. This can be
deflating after all the consultation and effort
to get everything in place, but that is when
one needs to be resilient, focused, flexible
at times and, of course, retain a sense
of humour.

Image courtesy of Canford School

When we take on second headships
we want to ensure that history is not
going to repeat itself, whether as farce
or tragedy.
Indeed, one of the first things to take on board
when anyone moves on to second headship in
her own career is that it’s her first headship at
the school she’s moving to. This means that
if you are sensible, you repeat all the things
you did initially when you became a Head
the for first time. You yourself have
no history at your new school.

Of course, history helps.
The fact that you have prior
experience as a Head ought to provide
you with insights into how you go about the
process of learning about your new school.
We will all have made mistakes in the
past. Try to learn from them in your new
environment. Some “black box thinking”, pace
Matthew Syed, will not go amiss. Try to avoid
fresh mistakes. “In my old school …” has all
the power of an own goal volleyed in from the
edge of the penalty area. If you have
learned well from your previous
headship, you will soon know
where to start.

“‘In my
old school…’
has all the power of Do not be in too much
of a rush to implement
an own goal volleyed change – unless, of
course, you have been
in from the edge
appointed to “save”
of the penalty
a struggling school.
However, it is important to
area.”
make a mark soon, but you

However, because you
have been a Head
before, you will be in a
better position to know
what to look out for.
Visit your new school.
Listen to your soon-to-be
predecessor. Talk with your
new senior colleagues, and,
if you can, some other members
of staff and, not least, pupils. First
impressions remain important. Note
them and remember to refer to them later.

Don’t assume that your preliminary visits tell
you everything. I have always thought that you
can really only prepare effectively for a new
school when you are actually in post. The new
second Head needs to look, watch, listen and
talk to all members of the communities that
constitute schools just as much as she did
in her first headship. Schools are individuals.
What applies in one may not apply elsewhere.
Don’t forget the Board or the alumnae and
get to know the local community, especially
if your new school recruits heavily from the
prep school world of your area. They’ll all be
watching you carefully.

have to ensure that you choose
the right issue upon which to act.
Careful reflection on your first impressions
will always help.

Piecemeal change does not take you far.
So, you quickly need to work out a “vision”
for the way forward. This will be based,
to some extent, on your own values and
philosophy. They will, after all, have been
important in securing your appointment. But
the “vision” needs to be seen to emanate from
your whole school community.
Good Heads sense what schools are looking
for very quickly. If in doubt, or in need of some
hard evidence to support your first views, a
survey of opinion, professionally carried out,
can be very helpful.
In my second headship, now into its third
year, time seems to pass more quickly than
ever. This, perhaps, is a safeguard against
nostalgia. The past might not be over, but the
present and the future of my second headship
are my reality.

Image courtesy of Wycombe Abbey
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People Third headship

Learning

HMC Professional Development:
Developing inspirational
teachers and leaders

“Thrice the brinded
cat hath mew’d.”
Mark Turner

(Shrewsbury School)
on the challenges of
a third headship.

2015-16 HMC
Professional
2015-16
2015-16 HMC
HMC Professional
Professional
Development
Programme
Development
Programme
Development
Programme
Course Title

Course Title
Course Title

Reference
Date
Reference

Reference

Autumn Term 2015

The number three has always had
symbolic significance. So it is for
the indomitable few, thirteen to be
precise, from HMC’s national and
international membership, who
have embarked on at least three
headships. (Factoid: one Member is,
apparently, on his fifth headship!)
On the preceding pages my colleagues, Ben
Vessey and Rhiannon Wilkinson, have talked
about the energy and wisdom required
to launch a successful first and second
headship, so what prompts individuals to
leave the security of a comfortable existence
and go through the whole change cycle yet
again? No doubt, the lure of fresh challenge,
perhaps boredom and the slippery tongues
of recruitment consultants all play their part.
It is also interesting to note that several
have ventured overseas for one or more
headships, or crossed the cultural and
political divide between the maintained
and independent school sectors.
With the benefit of a track record and
previous reputation going before them,
you would have thought that most third
headships are destined to be an automatic
success. However, a review of recent HMC
history suggests that this is not always
the case. There are, it appears, as many
casualties in third headships as there are
at any other stage. It is probably fair to
conclude, therefore, that third headships
represent a particular challenge. By this
stage a Head will have formed a strong
personal philosophy of education, will have
already gained significant experience of
managing change and will have had firsthand knowledge of what works and what

18

does not. In addition, there
is every chance that one’s
threshold for tolerating fools
gladly will have declined in
proportion to the years spent in
the hot seat.
The danger, therefore, is one of
assumption and of appearing too certain of
the right answer. Thinking you have all the
answers, having solved the problems before,
will be the recipe for a very bumpy ride.
In fact, in many respects a third headship
needs to be treated in exactly the same way
as any other – a slow and tentative process
of building up background information about
a school, a commitment to consensus and a
willingness to understand the nuances and
idiosyncrasies of some of the most famous
but conservative institutions within the HMC
stable. On my appointment to Shrewsbury in
2010, I quite deliberately adopted a policy of
“looking and learning” which lasted for a full
academic year.

“The danger is
one of appearing
too certain of the
right answers. This will
be the recipe for a
very bumpy ride.”
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23
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Heads’
Induction
Part Reviewer
1
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25
Summer Term
2016 PAs
Conference
for Heads’
often with centuries of tradition,
which can
Interviewing and Recruitment Skills for Heads and
Senior
26
Conference
for
Heads’
PAs
HMC
JuniorLeaders
Heads’
Conference
lead to a natural resistance to
embracing
HMC
Junior Heads’
Conference
Conference
for Year Heads
27
Understanding
School
Finances
Understanding
School
Finances
Preparing
for
Senior
Leadership
for New Boarding House Staff
28
change, particularly changesConference
which might,
Preparing for Skills
SeniorforLeadership
Presentation
Heads and Senior Leaders
Oxford Conference in Education
29
Presentation
Skills
for Heads and Senior Leaders
Deputy
Heads’
Conference
potentially, influence the wayHMC
in which
they
New Heads’ Induction Part 1
30
Deputy
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Heads’
3
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will be just as difficult to implement.
Summer Term 2016

Preparing for Headship

Conference for Heads’ PAs
HMC Junior Heads’ Conference
On the other hand, conversations
with School Finances
Understanding
Preparing for
Senior Leadership
recently retired third Heads suggest
that
Presentation Skills for Heads and Senior Leaders
the rewards are very significant.
To
be
Deputy Heads’ Conference
able to persuade a large institution
of the
HMC Heads’
Induction Part 3
The
for Headship
need for reform and to lead itPreparing
forward
to

make it more relevant and vital in a fastevolving world is very rewarding indeed.
Third time round, one has the resolve to
tackle issues that would have appeared
insurmountable at an earlier stage.
I would certainly encourage anybody who
is cruising along in their second headship
to consider going through the process of
challenging themselves once again. Don’t,
however, underestimate the resilience and
energy required or, indeed, the numerous
banana skins that will litter the path.
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is a genuine alternative to normal in-service
training. Even within the HMC programme
of CPD courses, it stands out as a truly
remarkable event. Held every two years in an
Oxford College – St John’s is the preferred
location at present – it provides a rare
opportunity for teachers in the independent
sector (and beyond) to reflect upon a range
of issues far removed from the daily grind
and consider the bigger educational picture.

The
on 15-17
April 2016, and speakers engaged include:
the architectural expert Professor William
Whyte, the photographer Jimmy Nelson,
political advisor Alastair Campbell, a panel
of Heads (including John Claughton, Katy
Ricks and Zoe Readhead), the historian of
empire Professor Danny Dorling, the expert
on dyslexia and children’s reading difficulties,
Professor Maggie Snowling, the philosopher
Marianne Talbot and politician and historian
Dr Kwasi Kwarteng MP. To book places,
please visit www.hmcpd.org.uk,
or telephone 01858 462477.

@HMCPD
@HMCPD

Conference – 26 January 2016

Following the success of the first School

www.hmcpd.org.uk T: 01858 462477 E: melanie@hmc.org.uk
@HMCPD
Bursaries Conference held in
2014, HMC and
IDPE present “School Bursaries Conference
II: What is behind the headlines?” Featuring
sessions on fundraising, recruitment,
measuring success and marketing, this
conference offers the chance to listen to
the UK’s most experienced professionals
with the opportunity to get involved in
discussions and share best practice.
To book places please visit the IDPE website
at www.idpe.org.uk.
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Values, British values
and educational tensions
In this extract from a longer essay* Richard Maloney
(Bede’s School) ponders the role of governments,
schools and individual teachers in combating radicalism.

In January this year, the 100 Group
of Heads – a body of fifty state
school and fifty independent school
Heads who have a commitment to
furthering co-operation between
the two sectors – met for a
conference on “British values”.
Why were we discussing this? The answer
probably lies with the previous Secretary
of State for Education, Michael Gove.
In response to what he and the Prime
Minister perceived to be the growing
threat of radicalisation to young people
by extremist groups, they felt schools
had a crucial role to play in addressing
that danger. Consequently, the “Prevent”
strategy was launched in 2011 and it was
underpinned by the notion of “fundamental
British values.”
As a result, the Department for Education
has determined that “schools should
promote the fundamental British values
of democracy, the rule of law, individual
liberty, and mutual respect and tolerance of
those with different faiths and beliefs.” New
this term, however, is a requirement that
schools are to “actively promote” these
British values rather than, as was the case,
ensuring that pupils “respect” them.
At our conference Shami Chakrabarti,
the Director of Liberty, and Dr David
Starkey, the high-profile historian and
social commentator, both raised an
eyebrow at Mr Gove’s list of British values.
Shami Chakrabarti took the view that the
government’s list of values could easily

20

apply to any Western democracy and there
was little that was distinctively British
about them, whilst Dr Starkey bemoaned
their “shattering banality.” Richard Cairns,
the Headmaster of Brighton College,
asked why schools were required only
to promote respect and tolerance of
different faiths and beliefs: indeed, why
are we not expected actively to promote
tolerance in our pupils’ attitudes towards
all other protected characteristics such
as sexual orientation, race, disability
and age?

“Schools
are now required
to ‘actively promote’
British values rather
than simply ensuring
that pupils ‘respect’
them.”

There is a question about both the
plausibility and advisability of imposing
values “downwards” in society. The
reality of most people’s lives is that our
fundamental matrix of relationships
lies within our immediate community
groupings, with the intensity of that
connectedness decreasing as we move
away from our most intimate ones. In
other words, we might say that the family
provides a child’s most intense valuesrelationship, with schools, workplaces,
social groups – anywhere in which human
relationships happen – playing a significant
role in guiding and determining how young
people make sense of the world.

Shami Chakrabarti, Director of Liberty, at the 2014 HMC Annual Conference

BRITISH VALUES
Individual liberty • Mutual respect
The rule of law • Democracy • Tolerance
The role
of schools
Those of us who work in
schools are well aware that
an individual’s immediate and everyday
environment has the greatest influence on
how they think, behave and identify their
horizons. Thus, those schools with a clear
and profound sense of values will have
developed that culture in multifarious ways
– some through the lens of a distinguished
history, others through innovation and clearminded educational vision. However, few
good schools will have done so having been
told what their values are by secretaries of
state or Ofsted inspectors.
But do teachers working in schools with
potentially radicalised children have the
capability to challenge pupils who express
extremist ideas? A hurried twenty-slide
PowerPoint-based “Prevent” training
session to all staff at the start of the
academic year cannot be sufficient for
individual teachers to grasp the intellectual
and cultural depth of radical ideology.
Given most “radicalised-type” comments
will be expressed in lessons, individual
teachers will be the people who have to
challenge and question pupils who have
been exposed to extremist thinking
outside school.
Certainly, those I have spoken to who
inspect schools where some children have
been exposed to radical and countercultural ideologies have observed teachers
floundering and intellectually ill-equipped to
challenge the radicalised ideas expressed
in their lessons. If the teachers charged
by the inspectorate with delivering the
antidote to radicalisation do not grasp the
complexity of the ideas at stake, then the
government’s “Prevent” strategy has to
flounder. If that is the case, pupils will lack
sufficient challenge to make them doubt the
intellectual superiority of the points of view
they espouse.
48

Meanwhile,
I wonder if the role
of Religious Studies as a critical
intellectual discipline, whose teachers
are trained in leading debate and have a
learned grasp of theological and cultural
viewpoints, might have been overlooked by
the government as a powerful mechanism
for addressing both radical ideologies and
challenging other prejudices inherent
within communities.
Schools most certainly have the
responsibility to educate their pupils for
civic life. Young people need to understand
British political and social history and the
nature and workings of government and its
associated institutions. Educators have an
ethical duty to help pupils assume personal
social responsibility and actively participate
in democratic life. We are also obliged to
help young people understand and exercise
their right to free speech in a reasonable,
thoughtful and civilised manner.
However, there can only be confusion if the
government’s underlying objective is for
schools to act as proxies for the security
services by making teachers responsible for
identifying and eradicating extremism.
Values are by their very nature localised
and, in real life, determined by those who
actively participate in a community’s life.
Schools most certainly have a part to play

“An
individual’s
immediate
environment has
the greatest influence
on how they think,
behave and
identify their
horizons.”

in developing the moral character and
values of their pupils. However, equally,
that development cannot be undertaken in
abstraction from families and the socioeconomic circumstances of pupils’ life
experiences.
In part, this explains why independent
schools feel so different from each other:
freed from ill-conceived reactive strictures,
they have the space and confidence to
develop their sense of self.
* The full text of Richard Maloney’s essay
can be found: www.hmc.org.uk/blog/
values-british-values-educational-tensions
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A parent/teacher consultation at
St Christopher’s School, Bahrain

Reflection

My best parents’ evening
Parents’ expectations – three hours after a busy day – trying to park –
meeting and greeting – speed dating – five-minute slots – disposing of stolen
goods. Here, three HMC Heads explain why it doesn’t have to be like that.

David Cook

(Merchant
Taylors’ Boys’
School, Crosby)
This year in June, at the end of
their first year in secondary school,
and after the introduction of a new
curriculum for Year 7, Merchant
Taylors’ took some of the pressure off
busy staff, and instead put it firmly on
the shoulders of the boys.
Bloom’s “Taxonomy of Learning” indicates
that deeper learning occurs when students
are able to understand and articulate for
themselves, and to their peers, what they
have learned, and what progress they have

Dr
Felicia Kirk
(St Mary’s
Calne)

I see parents’ evenings as part and
parcel of a well-functioning system of
monitoring and feedback, so one of
my key criteria for a really successful
evening is that there should be no
surprises.
If the tutor system and system of reports
are working properly, parents should be
fully informed of girls’ progress throughout
the year across all aspects of school life,
and parents’ evenings become a valuable
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made. We took this idea a stage further
and on four separate parents’ evenings in
June, each Year 7 form was responsible
for “teaching” their parents what they had
studied, and what they had learned. Rather
than a whole year group at a time, each form
had its own special evening.
Parents were invited to their son’s Form
Presentation Evening. The pupil was sat on
one side of the desk, parents on the other.
In front of them both were all 12 sets of
exercise books. For twenty minutes on this
first session of the evening, it was over to
Tom or Oliver or Matthew. The boys had
to explain to Mum and Dad what they had
covered, and what they had learned in
each subject, using their exercise books as
feedback.
At the interval, time for refreshments, but
again with a difference. The cakes and
biscuits had been made by Year 7 that day,

chance to have a face-to-face discussion
to resolve issues or to plan for the future.
Ongoing feedback is all the more important
if, as at St Mary’s, any parent can attend
any parents’ evening. We don’t have
meetings on a single year-group basis, so
teachers need to be fully up to date with
communicating progress across all their
classes. A warm and inviting room also
pays real dividends. No one wants to be
stuck out in the middle of a draughty gym,
or crammed into too small a space like a
battery hen.
Having said this, tensions can still rise. We
all understand how committed parents are to
the success of their children, and sometimes
it’s easy to be a little over-protective. And
teachers are human – every bit of feedback
may not be put perfectly.

and they served the food and drinks to their
parents, who mingled at the back of the hall.
Finally, stage three, and for many boys the
most daunting. Each member of the Year 7
form had to give a presentation: read a
poem, entertain with comedy or playing
cards, carry out a book review, or play a
short piece on their favourite instrument.
Half the boys were naturals; the other half
were nervous. However, they all controlled
their breathing, overcame their nerves and
gave some spectacular performances.
The evening lasted about two hours and the
school secured the most positive feedback
from a parents’ evening that we have ever
received. Yes, Form Tutors had worked hard
with their classes for a fortnight beforehand,
but the understanding, the synthesis of
learning and the articulation of this learning
were all from the boys. We now hope to
extend the format to Year 8 and Year 9.

In my experience, this is where the Head
or other senior leaders have a vital role
to play. As well as our important function
of moving parents along gently when a
queue is developing, it’s usually possible to
predict where problems might arise. My best
parents’ evenings have been those where I
have been well prepared and able to head
them off, turning a potentially difficult and
embarrassing situation into a positive one
for parent, girl and teacher.
I’d like to think that all our parents’ evenings
at St Mary’s are a long way from the cartoon
stereotype of the nervous parent and the
even more nervous pupil going along to
be read the Riot Act – and equally far from
the other stereotype of the doddering
teacher who can scarcely remember who
the pupil is, let alone steer them wisely to a
successful future!

“My main
problem when
joining parents’
evenings is that
all 4,000 parents
expect me to know
them well!”

Ed Goodwin

(St Christopher’s School,
Bahrain)
Parents’ evenings present a very
different set of issues for the
circulating Headmaster than the
teacher, well-prepared with mark
books and documentation to support
both applause and brickbats.
Forty years ago, as a young science teacher,
in a small school in a Durham mining village,
I knew every parent and their background
and, indeed, which of them were currently in
various kinds of trouble with spouses (“wor
lass” was the most polite designation), police
(the “poliss”) or other authorities (generally
the “coonsull”).
Most wanted simply to know that their sons
and daughters were well behaved and, if they
hadn’t been, they would be in sore trouble
after the parental meeting. Those were the
days when parents backed teachers to the
hilt, as opposed to now, where all know their
rights and too few their responsibilities.
The main danger for the teacher, wet behind
the ears, was to become inadvertently drawn
into areas of doubtful legality. An example
being the colour TV set (one of the first in the
area, I think) I bought from an individual. On
telling him a week or so later that I needed
to take it to a repair shop, he recommended

a fine file with which to erase all identifying
numbers from the rear of the set. I quickly
disposed of the item in the council waste
depot.
Now, after 20 years at St Christopher’s
School in Bahrain, with 2,250 pupils, my main
problem when joining parents’ evenings is
that all 4,000 parents expect me to know
them well! I nod and give expressions of
delight at seeing each one again. Where the
memory fails, I wait to hear any clues in what
they are saying that will help me to identify
the family and student, and mostly – but sadly
not always – I pull it off.
There is, however, one parent I can never
forget; she was also my dentist – and the
gentlest, most painless dentist I ever had.
With tiny hands and kindness she tended my
neglected molars and incisors and soothed
my dental phobia. During one appointment,
however, there was more of a steely look in
her eyes. Appropriately anaesthetised, with
jaws uncomfortably clamped wide, the drill
appeared from the right. She moved it within
my mouth and gave it a quick buzz, like a
boy racer racing the throttle at a traffic lights.
Then she said, very, very quietly: “and exactly
how is the application for my youngest child
progressing…?”

Image courtesy of St Mary’s Calne

Image courtesy of Merchant Taylors’ Boys’ School
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From Korea to Catford – a journey
of political and philosophical ironies

“My
experience
overseas did nothing
but affirm my belief
in the values and
excellence of the
best of British
education.”

electronic games as their form of creative
escapism. The classroom has become a place
to be, not a place to be engaged.
One cannot brush aside the social collateral
that such an approach to child development
can help cause. Absence of play, the intense
pressure of success and a didactic form of
educational immersion have all led to Korea
having the highest suicide rates in the world,
and one of the highest rates of adolescent
mental health issues.
One of the many pristine
beaches close to North
London Collegiate
School Jeju

Nicholas Hewlett

(St Dunstan’s College)
formerly Head of the
Boys’ School at North
London Collegiate School
Jeju, compares education
East and West.
A television show juxtaposing in
popular terms Eastern and Western
teaching is guaranteed to provoke a
response, especially when it appears
to prove that our education system
is several light years behind that of
Asia. Indeed, an increasing number of
political commentators laud the Asian
education system as if it is some great
elixir for schooling excellence.
Yet in what amounts to a great educational
irony, we see more and more Asian countries
importing Western education as a product to sell
to their own people. So, if Britain wants to adopt
the Asian education system, and Asia wants to
import the British education system, what on
earth are we supposed to conclude?
When I first travelled to South Korea, four years
ago, I left the UK with the conviction that they
had got it right. South Korea stands atop PISA
tables and international comparisons.
24

“Look East”
was indeed the chant from
politicians. And yet as I awaited my flight
from Heathrow, under the employ of the Korean
government, to help set up the first of many
state-sponsored, Western branded schools,
I felt doubt. Why did such a proud nation need
us and how could they justify taking millions
from the tax payer to set up an elite education
system based on the best of British independent
schooling?
The immediate answer was clear – when the
brightest and best of your nation leave for
education overseas, why not bring the product
to them. Yet this does not explain the cause of
that educational migration, nor does it explain
why our politicians at home continue to herald
the likes of South Korean education as a new
way, in spite of the evident Asian opinion in the
reverse. Surely we should be selling this the
other way around – an explicit celebration of
our education system and the export value of
marketing our national brand?

Korean style
If it is purely a results-driven quantitative
outcome that you want, then South Korea is the
place to go. The average child in South Korea
works at least 15 hours a day, and sometimes
more; digesting, remembering, recalling.

Mothers in Korea are responsible
for their child’s education and such is the
weight of responsibility that their child becomes
fervently embedded in their own identity: many
Korean mothers become known only as “Mother
of X”, having long left their own name behind.
It is a knowledge and fact-driven system in
which young people need to be seen to be
working hard with little to no interest in the real
impact of that hard work. There is a book for
every course in the country and the children, in
every class in every State, start together from
page one and finish together at the end. That
is the curriculum, with a universal examination
at the end of the year, for all. Cities come to a
standstill and every child, in whatever state of
mental or physical health, gets one opportunity,
only one, to complete the examination. To miss
it, or be ill, is tough luck.
What does all this do? Teachers are stifled,
having little choice in how or what they teach
and no training in how to think of other ways to
impart knowledge other than through reading,
repeating and writing. Pupils are stifled, leaving
the classroom and turning immediately to

Reflection
But why do we do it? We do it because we
know it is what makes for truly successful
people; young men and women who have
developed exactly the attributes and character
that are needed in the workplace; the ability
to think creatively, to greet seemingly
insurmountable problems with a smile, to be
tenacious, yet self-reflective and humble; to
have the confidence and charisma to coerce,
but the graciousness to listen and empathise.
That unmeasurable quality often derided
amongst independently schooled adults as a
mark of privilege is in fact the key output of a
good schooling (independent or otherwise) – the
belief that you can shape the world you live in
and not be a subject or a victim of it.
When our first cohort of Korean students arrived
from all over the Peninsula to our new school,
their heads were down, they would never
challenge a teacher, saw little point in
co-curricular activities, could not understand

And that is what those brave parents who first
came to us in South Korea were looking for.
An education system where it is acceptable
to skip pages, to ask difficult questions of the
teacher, to go off on tangents, to set openended homework where children can explore for
themselves; an education system that relishes
and celebrates putting equal emphasis on the
quality of co-curricular provision. In short, a
system where contribution to the community
is genuinely considered important and the
breadth and the depth of education are held
in equal esteem.

Four years on, the children had their heads held
high; they became fired up by the challenge of
debate and the unparalleled sense of mystery
of subject. They understood that school could
finish at 4pm and that it was acceptable to
feel exhausted, because they were gaining
the ability and resilience to shape their own
futures. Surely these are the characteristics
great education should be achieving. And that is
where I believe we are getting it right.
My experience overseas did nothing but affirm
my belief in the values and excellence of the
best of British education. Long may it continue
and long may it bring benefit to the economy of
the UK by becoming an ever more portable and
marketable asset. Let’s start celebrating it!

The Program for International Student Assessment (PISA) 2012 Results

British ways
Meanwhile, the best of British independent
education is also naturally interested in results.
It has to be – they are the great measurable.
But it is clear to me that the schools which
really get it right address the plight for results
within the context of the journey. They think
deeply about that journey, the experience
created for each individual child within the
classroom and alongside it – the importance of
weaving creativity and lateral thinking into that
experience. And the journey does not have to
be long – when right it creates an output that
incorporates outstanding results alongside
those qualitative, less easily measured
attributes. If the outcome of education desired
is first based around values and character, and
quantitative outcomes are seen to stem from
that, rather than the other way around, you have
to approach education entirely differently.

how it was possible to learn without a text book
and group discussion was most commonly little
more than painful silence. Education was going
to happen to them, not with them.

Maths

Reading

Science
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Source: OECD PISA 2012. Infographic created by Finbarr Sheehy
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Sports
safety and
schools: the
case of rugby

Comment

Review symposium: Mark Peel’s
The New Meritocracy
This insider’s history is being hailed as successor to
John Rae’s influential The Public School Revolution
(1981). Insight asked a quartet of today’s Heads to
assess Mark Peel’s detailed analysis of the evolution
of Britain’s independent schools since 1979.

David Elstone

(Hymers College),
Chair of the HMC
Sports Sub-Committee,
considers the arguments
and the evidence.
Professor Allyson Pollock’s recent
book Tackling Rugby (Verso, 2014) has

As a non-rugby-playing
Headmaster and Chair of the
HMC Sports Sub-Committee, I have
spent much time over the past few months
reflecting on Pollock’s book and other issues
within youth rugby as well as contemplating
why my school and many others continue
to play the sport.
It is inevitable that as our society becomes
more and more litigious, schools are looking
to the sports authorities for more assistance
in assuring them and their parents that all is
being done to make the game as safe as it
can be. The RFU has been listening to HMC’s
concerns about a sport that is part of the DNA
of many of our schools and appears keen to
address concerns such as the bulking up of
young players and issues surrounding the
tackle area.

alerted a wide audience to the possible
risks of injury. Her basic premise is
that the likelihood of injury to children
has been insufficiently measured by
those responsible for the delivery of the
game, particularly national unions and
schools themselves. She believes that
parents should be briefed on the risk of
injury in order to inform their judgement
as to whether they will allow their
children to play the game.
In the wake of her own son’s rugby injuries,
and the unavailability of figures detailing the
frequency of such injuries, Pollock conducted
a survey of six Scottish schools over most of
a season. It is from this that she concludes
that the likelihood of injury requiring more
than a week’s absence from the game is 17%.
If Pollock’s book results in a more scientific
approach to measuring and reducing injury,
it will have served a positive purpose.
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The RFU is also responding actively to
Pollock’s criticisms and currently working
in partnership with the University of Bath
to assess the true scale of rugby injuries
amongst schoolboys. At the same time steps
are being taken to make rugby safer, including
the new scrum engagement sequence of
“crouch-bind-set” and clear guidelines on how
to recognise and manage concussion.

Emma Taylor
(Christ College Brecon)

that rugby maintains healthy weight and
improves mental wellbeing and life skills.
Alongside these benefits, schools value
rugby, and other team sports, for their ability
to develop personal and social skills such
as discipline and especially respect; for the
referee, the opposition and other members of
the team. It also helps children develop selfconfidence and motivation, and to establish
an active lifestyle, while developing their own
framework for dealing with risk.
So, for the time being, at least, and whilst
keeping a careful eye on the ongoing
research, we will continue to play rugby at
Hymers. Injuries happen in all sports, but I feel
that the benefits of school rugby far outweigh
the risks.

Meanwhile, I believe that pupils gain many
advantages from playing rugby at school and
that these contribute positively to their general
health and wellbeing.
It is an excellent game for ensuring pupils get
an appropriate level of exercise to provide
a range of recognised health benefits. The
NHS recommends rugby as one of the sports
for achieving its goal of children and young
people taking part in at least sixty minutes of
vigorous physical activity each day. In parallel,
the chairman of the Nutrition Committee of the
Royal College of Paediatric and Child Health’s
Nutrition Committee, Dr Colin Michie, argues
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Mark Peel’s account of the actions and
reactions of independent schools in the UK
since 1979 is a well-informed, intriguing
and often sharp work of modern social and
educational history.
Unsurprisingly for a historian who was a
schoolboy at Harrow and has spent 25 years
teaching history and politics at Fettes College,
this is a sympathetic account, but it is far
from soft; there is no tone of self-indulgent
congratulation here, rather a thoroughgoing
assessment of the political and social tectonic
plates that have crunched into our schools
over this period of unprecedented change,
causing them to shift, move and reshape and
demonstrating their fundamental resilience and
adaptability.
The choice of 1979 as a start date for the
examination of this history is an indication
that it will be political in tone, and so it is.
The book takes us on a highly readable and
well-signposted tour of the events since this
date that have shaped and fired the modern
independent school. These include the end
of the assisted places scheme, the arrival of
league tables, the advent of academies and
free schools, the challenges to charitable
status and the constantly shifting landscape of
governments whose policies have formed the
backdrop and sometimes the battleground for
the development of the schools we see today.
But it isn’t all politics, except in the sense that
all of life is. Peel also peers perceptively into
the new deal between parents and schools,
far more based on consumerism than diffident

respect for the professional academic, and
reflects on the facilities arms race and its
accompanying “pricing out of the market” of the
traditional Middle Englander families who once
represented the majority in our schools.
As one who has always worked in boarding, it
was this chapter on “The Uneasy Partnership”
between parents and schools that most sparked
recognition in me. The transformation from
1991, when I first ran a boarding house at
Stowe, sans computer, sans mobile phone, sans
even answerphone, to the present day, with its
minute-by-minute answerability to the parental
consumer, is striking. But like Peel, it seems, I
cannot regret this desire for greater involvement
by parents in the lives of their own children, and
it struck me once again, reading this, that the
old world of education could at times be selfserving and even arrogant, assuming that the
professionals must know best even about the
inner lives and personalities of other people’s
children.
The “New Meritocracy” of the title refers not
only to increased emphasis on academic
standards and quality of teaching that has
emerged from the furnace of change, but also
to the extraordinary successes in sports, arts
and public life attributable to the product of this
current incarnation of independent schools.

And finally, the historian/politician identifies the
next key challenge. Social mobility, the ability to
address fundamental inequalities and a return
to the founding principles of so many of our
schools, to help the less fortunate to access
the very best education, says Peel, will be the
next test for us all. This book is a thoroughly
enjoyable read and a thoughtful insight into our
schools and the shifting culture to which they
must adapt and reinterpret their purpose.

Martin Boulton
(Manchester
Grammar
School)
Much of what has been written about the
history of independent schools during the
last fifty years is either done with an overtly
political agenda, in works such as Andrew
Adonis’s A Class Act, or has taken the form
of very personal memoirs, as exemplified by
John Rae’s Letters from School. What has been
missing is an impartial, well-researched history
of the period, a gap which Mark Peel’s book
covering the period from 1979 to the present
day attempts to fill.
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Comment
The title of the book, “The New Meritocracy”,
makes quite bold claims for the independent
sector, and Peel argues that it has transformed
itself from the perpetuator of class privilege into
an engine of social mobility. It is certainly true
that there has been a great deal of movement
in this direction, with a rise in the number of
means-tested bursaries offered by the sector.
However, as Peel himself points out, this has
been accompanied by rises in school fees
that put private education out of reach for the
majority of the population. There is no doubt
that most independent schools have a genuine
desire to open their gates to children from all
backgrounds, but there is still a mountain
to climb before they can truly claim to be
needs-blind and therefore live up to the
meritocratic ideal.

Peel’s analysis of the history of this period is
not in any way diminished by what I would
argue is an overstatement of his main claim. His
intention is to point out just how far the sector
has moved, and how many of the arguments
used by its critics are outdated and take no
account of this transformation. However, the
book does much more than simply cover the
social mobility debate. It describes wonderfully
the challenges schools have faced during the
past three decades, the way that schools have
navigated these challenges and, in doing so,
how they have become the envy of the world.
If I have one criticism of this work, it is that
Peel’s research draws heavily on
contemporaneous press articles; in particular,
the views of those who courted the media are
given prominence. Journalists tend to report
on the James Bonds rather than the George
Smileys, so John Rae, who was never out of the
press, is referenced no fewer than twenty-four
times. By contrast, Stephen Spurr who, without
any self-aggrandisement, put Westminster
at the top of the FT league table for well over
half a decade and turned the school into the
undisputed number-one choice for London
parents, doesn’t get a single mention.
I don’t think that the arguments made in the
book are less accurate for this, but it does
give a quite skewed view of how change came
about, and many of the quiet agents of that
change have gone unmentioned.
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Nicola Huggett
(Blundell’s School)

Gary Savage
(Alleyn’s School)

Mark Peel’s understanding of the hugely
eclectic mix of organisations that make up
“independent schools” is impressive and one
theme emerges with great clarity: the secret to
the dynamic success of the schools of today
lies in their ability to evolve and change to the
circumstances around them.

The central theme of Mark Peel’s readable
history of UK independent schools since the
1970s is how they have responded positively to
commercial and political pressures. He argues
that this has led to widespread modernisation
and improvement but at the cost of everhigher fees and consequent concerns about
affordability and access, leading to further selfscrutiny and action.

For someone who is relatively new in
headship I take great courage from the fact
that the “giants” of the past, those innovating
Headmasters (and Headmistresses) who stood
against the tide, were almost always revered for
their ability to stand their ground on principle.
It is tough on occasion, in the face of so much
financial, governmental and customer pressure,
to summon the ability to stick to what you feel
makes an inherently good school. That was
clearly as much of a challenge then as it is now,
but it is one that the best Heads of today can be
proud to say has been fought for and won.
As a female Head of a co-educational school,
but also one who was educated at one of
those first pioneering schools which took girls
in the sixth form, I admit to feeling there is
gender imbalance in the book. There is far less
discussion of the independent girls’ schools
here than of the boys’ schools. Girls and the
female leaders of past generations do feature
but, in most part, for the way in which they
interacted with the boys and men – their peers.

As HMC steadily expands, bringing into
membership an increasing number of women
leading girls’ schools, the next chapter of The
New Meritocracy should be able to be more
gender neutral. However, there are wells of deep
and enduring wisdom in this volume, and for
me the insightful words of Richard Barker at coeducational Sevenoaks in 1986 will stick long in
my mind: “School is a staging post that should
prepare [pupils] for adult life and nowadays that
means educating girls to lead men”, and vice
versa, I would add. “How on earth can you do
that in a single sex-environment?”
Mark Peel’s book gives us a wide-ranging
and detailed analysis of the reasons for our
evolution, but as one reads the fascinating
history of our schools developing in so many
different areas, it is abundantly clear that
leadership and courage have to come at the
very top of their common characteristics.
The expectations of boys, girls and their
parents, thank heavens, are very different now,
and schools that have to fight so hard to keep
their numbers up, their results competitive, their
fixture list intact and walk the tightrope between
regulatory compliance and being truly innovative
and inspirational in pastoral care are also very
different now, too. So are those that teach in
our schools. There is more care, compassion,
thought and creativity than there has ever been,
and there is no place to hide if you are not
willing to see every challenge as an opportunity.
There is now an open marketplace in education,
and one that demands we perform at our very
best to survive. If you can’t deliver, the pupils
and parents will vote with their feet, which is, I
believe, an entirely good thing and one which
continues to spur us on to be worthy of the title
of this excellent book.

Many readers of Peel’s wide-ranging history
will be struck by how far different Heads
and schools have, mutatis mutandis, found
similar ways to manage similar challenges.
After a particularly trying week in the office,
for instance, the chapter on the widespread
changing relationship between parents (more
demanding) and schools (more responsive)
since the 1960s could well be the literary
equivalent of a warm bath. Much of the book
reads like that, in fact: in its geographical scope
and panoply of sources it reveals how much we
all have in common, particularly in recent years.
This is not to say that Peel’s coverage is entirely
equal. Bon mots from the usual suspects
abound, and there are more references to the
Grand Old Schools throughout. The chapter on
the arts is particularly at fault here, in part no
doubt because of Peel’s reliance on published
memoirs and newspaper articles, where famous
people (and eager, epistolary Heads) from more
glamorous schools tend naturally to dominate.

On the whole, though, modernisation has been
the name of the game, and Peel describes
this well. He shows how improvements in
teaching, pastoral care, facilities, management
and marketing have abounded, but at a price:
between 1990 and 2014 fees across the sector
have risen by 300% and wages by only 76%.
So what of the title? How meritocratic are
independent schools today? The chapter
on bursaries and public benefit shows how
much has been achieved in developing fruitful
partnerships, many of which attest to the
imagination and drive of the Heads behind them.
There has been enormous progress in creating
bursary funds, too. However, Peel suggests that
although 1 in 12 pupils now receive a meanstested bursary, nearly 60% of these pay at least
half fees and only 5,391 receive an entirely free
education. In this light, it may be premature to
talk of a “new meritocracy”, although that is
indubitably the direction of travel for many.

A more accurate title might be “the new
professionalism” which, if prosaic, better fits
Peel’s underlying theme of how league tables,
inspection and all the other manifestations of
greater public scrutiny have been the midwives
to more rigorous and accountable regimes.
In his conclusion, Peel hopes that these
reinvigorated institutions will develop ever-wider
access schemes in the years to come.

That said, Peel’s coverage of day schools is
more than usually judicious and national, though
Northern Ireland and Wales feature less than
England and Scotland. As for co-education,
while one chapter devoted to this subject
chiefly concerns boys’ boarding schools
choosing to admit girls, and the Girls’ Schools
Association (GSA) retorts that followed, the
other demonstrates the impact and success
of some of the schools that have been co-ed
since the 1970s. Nevertheless, many of the
arguments both cited and rehearsed in favour of
co-education smack of cliché: in a wider world
where co-ed is the norm, wide-eyed admissions
of its “naturalness” and efficacy only draws
attention to just how old-fashioned the culture in
the independent sector can sometimes still be.
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Geography and economy: the
value of independent schools

“We
calculated
an £11.7m saving
to government
through educating
pupils privately
at Yarm.”

Image courtesy
of Felsted School

David Dunn (Yarm School) relates the

redevelopment of his school to the broader
economic and cultural case for independent schools.

In April 2014 the Independent Schools
Council released the findings of a study
into the economic impact of independent
schools on the national economy.
According to the report, independent
schools in Britain generate £11.7 billion
for the country – the economic equivalent
of Britain’s eighth largest city, Bristol.
At the same time ISC produced a toolkit for
schools to be able to calculate their own economic
worth to their locality which we at Yarm found very
useful. We were able to calculate that the school
supports in excess of 240 jobs, which generates
£2.3m of tax and saves the economy more than
£11.7m through educating pupils privately.
We issued the data in a detailed press release
and were both pleased and surprised that the
story drew so much attention. It was a welcome
good-news story for our sector at a time when
so many seem to bash us.
When independent schools entered the recent
long and deep recession, we were told that
parents of privately educated children tend
to cling on to their school places as long as
possible, but that independent schools recover
slowly from a downturn. Each school needed
to decide how to prepare for difficult times.
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Clearly, there are big regional variations in our
national economy, but generally parents of
schools in the north have had a harder time of it. I
found that highlighting to the local community the
good that we do helped keep us in the spotlight,
as did our community outreach programmes
which are valued greatly at a local level. At the
same time the national promotion of HMC and
ISC schools always helps, and in the North
East we have warmly welcomed the marketing
support offered by HMC on behalf of the schools
in our region.
When parents are struggling to retain their jobs,
it might seem an odd time to commit to large
capital expenditure, but that is what my school
decided to do. In truth, we needed to do so
anyway, because our very young school required
new, high-quality accommodation desperately,
but it was indeed rare for a school to embark
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upon a £30m redevelopment programme. As I
write this article, the last builders are vacating our
site and they leave behind some fantastic new
facilities.
Perhaps more important, this redevelopment
project has confirmed to the wider public
our confidence in both the school and the
independent sector. I have been amazed by the
number of people who don’t have a child at this
school who have stopped me to congratulate
us on what we have achieved. They know about
it because some of the facilities at the heart of
the school play an important community role,
including an 800-seat auditorium which is now
the go-to venue for cultural events in this area.
Of course, not all schools can manage a major
outlay of expenditure, and I am very conscious
that geographies vary and some have been hit
by very hard times in recent years. However, our
sector as a whole has much to gain by affirming
our importance, both locally and nationally, and
by integrating and working as closely as possible
with local communities.

Source:
The Independent
Schools Council 2014

HMC (The Headmasters’ and
Headmistresses’ Conference) is the oldest and most prominent
Association of independent school Heads in the English-speaking world.
HMC has 277 Members in the British Isles and a further 59 international Members. Our Members lead schools that are distinguished
by their excellence in pastoral care, co-curricular provision and classroom teaching. Members of HMC have met annually in conference
since the first meeting in 1869. HMC today is a thriving, pro-active Association of leading figures in school education.

www.hmc.org.uk

In this year...

100 years ago

50 years ago

25 years ago

Age of boys sent to the Front

The Comprehensive School

Public examinations: appeals

Since the beginning of the war we have
endeavoured to obtain clear guidance as to the
age at which boys should leave school to take
commissions.

Dr AW Barton (HM City of London School, 195064) gave a clear account of the Comprehensive
system of education, outlining (a) the causes of the
dissatisfaction with the present separatist system,
(b) the defects of the Comprehensive system, as
shown by the experience of American schools over
the last fifty years, (c) possible remedies.

The morning session was given up to a discussion
with the Secretaries of the Oxford and Cambridge
Examinations Board. The first topic covered was
the Scheme for Independent Arbitration of Awards
in GCSE, AS and A levels. The Sub-Committee
was pleased to note that the Secretary of State
had warmly accepted the recommendation that
an independent tribunal should be established
to hear appeals rising from the examinations.
After considerable discussion the Sub-Committee
agreed it is schools who should have the right to
appeal and not individuals.

It is generally recognised that the patriotic
impulsiveness which led boys to offer themselves
before they were mature led to regrettable
results. Amid the general praise which has been
bestowed on the officers supplied by the Public
Schools there has been one note of complaint,
that many of them were too young for their
responsibilities. Official communications from
War Office Authorities had fixed the minimum
leaving age for temporary commissions at 18,
and subsequently instructions were sent out
forbidding boys under 19 to be sent to the Front.
It is very desirable, where a school has an efficient
O.T.C., that boys should be encouraged to stay
there till, as a rule, 18½.

Frank Fletcher (Charterhouse), Chairman
of the HMC Committee, November 1915

After a considerable discussion the following
resolutions were adopted.
(i)

(ii)

Before any further major changes in Secondary
Education take place, the organisation of
Secondary Education should be considered
by a Committee of similar standing to the
Robbins Committee.
In the meantime, the type of Secondary
Education provided by L.E.A.s should reflect
the wishes of the parents. The organisation
should be neither exclusively separatist nor
exclusively comprehensive unless public opinion
in that area is clearly and overwhelmingly in
favour of this.

HMC London Division, April 1965

The vital question was whether at the end of
the day scripts should go back to those who
had originally marked them. This was certainly a
source of the greatest worry. It was agreed that
it was not so much an independent re-marker
but an independent review + discussion with the
original examiner which should be set up.

HMC Academic Policy Sub-Committee,
January 1990
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Facts about HMC schools
Fact

#1

83 %

Fact

#2

There are now 82,839 girls
and 132,432 boys in
HMC schools

of HMC schools have

#4

35 %

#3

99.7%
of HMC schools are

involved in partnerships
with state schools

have in-house
counselling services

Fact

Fact

Fact
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Fact

#6

Pupils in HMC schools play
on average between 5 and

Independent school pupils

(£1.2m per day)

the amount played by pupils
in state schools

than their state school
counterparts

Fact

Fact

Fact

6 hours of sports and
of pupils at HMC schools
games a week in over 40
receive fee assistance, totalling different sports – double

over £423m annually

#7

82 %

of undergraduates from
independent schools

gain a 1st or
2:1 degree
Fact

#8

Undergraduates from
independent schools are

a third more likely than
other students to be in
a top graduate position
three years later

#10

Independent day schools in England are
more ethnically diverse than state schools

Learn more at www.hmc.org.uk/facts-figures

achieve twice as
many A* and A
grades at A level

#9

Three and a half years after
graduation, students from
independent schools

earn 17.2% (£4,500)
more on average than
their state school
counterparts

