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stream to a remote classroom where a student
wearing a VR headset can “participate virtually”
in the lesson. In proof-of-concept trials of VR
Teaching at JESS, the experience was so real for
the remote students that they kept on putting up
their hands to answer questions! VR Teaching
has the potential to provide access to some of
the best teaching in the world to some of the 263
million children who are currently not in education.

“Virtual Reality
Teaching has the
potential to provide
access to some of the best
teaching in the world to
some of the 263 million
children who are currently
not in education.”

Robots supporting
personalised learning?

A virtual lesson in action.

Secondary school pupils
at JESS Dubai using
VR headsets in the
classroom.

Mark Steed (JESS, Dubai)
peers into the future.

#FutureSchool:

How AI, robots and VR are
set to transform education
The creation of tools to make life easier is
something at which humans have always
excelled. In the 1970s we came to accept that
production lines of robots build cars better
than people can. Today, we are starting to
accept the fact that automated systems are
beginning to encroach on the domain of the
professions. Increasingly, robots are taking
on key tasks done by lawyers, accountants,
journalists and doctors.

Artificial Intelligence and
the end of school reports
Artificial Intelligence (AI) is the term that relates
to a huge range of automated digital systems
which are able to perform tasks normally requiring
human intelligence, such as visual and audio
recognition, decision-making and data analysis.
AI is beginning to be utilised in many areas within
education. In the short term it is likely to have its
greatest initial impact on how schools track pupil
4

progress and on how they report pupil progress to
parents. For decades, senior leaders and heads
of department have spent hours staring at Excel
spreadsheets while analysing data produced
by tests and internal reporting, and teachers,
typically, have spent the last three weeks of each
term drafting extensive reports to be sent home to
parents. This is set to change.
We are already starting to see schools embracing
AI systems, such as Microsoft’s Power BI,
which will automate the analysis of data and
present them in a visually pleasing way that is
easily understandable by classroom teachers
and parents alike. One important benefit of this
is that schools will be able to replace end-ofterm reports with a system of live, personalised
“dashboards” which will show how each child is
progressing. Parents will, in turn, have access to
these online and on their smartphones.
Despite protestations to the contrary by
traditionalists, I am convinced parents will
welcome this because they have been on a
similar journey with their banks. Ten years ago,
bank statements were sent by post in a printed

format; five years ago, they began to be emailed
to customers; and today we can log on to our
account and get an up-to-the-minute view of
our account, anytime and anywhere. Indeed, like
banks, schools will be able to build an option into
the system for those parents who want to print
out a report for their files.

Virtual reality, engagement,
empathy and educating
the world
Most of us are familiar with the concept of
Virtual Reality (VR) – it is transforming the
gaming industry and is now finding its way into
classrooms around the world. Most commonly

it enables teachers to take pupils on virtual field
trips travelling to anywhere in the universe and
back again, without even having to leave
the classroom.
The greatest difference between VR and, say,
watching a DVD is that VR is an active rather
than a passive process. Because the viewers are
controlling where they look and what they focus
on, this inevitably leads to greater engagement.
Indeed, VR allows the user to experience what is
going on in a way that feels authentic. It feels like
the real experience and can elicit an emotional
response, fostering empathy and helping to
develop mature responses at a significantly
deeper level than would ever be possible from
watching a video.

Robots are not likely to replace teachers any time
soon, but it is likely that they will have a strong
supporting role in education over the coming
years. The real strength of robots is that they take
personalised learning to the next level by making
highly specialised support more widely available.
Take, for example, the Robots4Autism project,
which has built Milo, a humanoid robot designed
to deliver lessons in a way that promotes
engagement in learners with autism. Milo
can walk, talk and even model human facial
expressions – without ever getting frustrated
or tired. Milo helps these learners improve their
social and behavioural skills and thus gain the
confidence to succeed, academically and socially.

Once the cost of VR headsets comes down
further, robots may even become common in
primary classrooms and at home in the role of
teaching assistants. Humanoid “NAO” robots,
supporting phonics and basic mathematics, are
already being manufactured by Aldebaran and
trialled in South Australia.
New technology has promised for the past 30
years that it will entirely transform education, and
I suspect that it will be a number of years before it
delivers on that promise. So, looking to the future,
while I hope that my teachers will be able to cope
when their ClassroomBot breaks down, I, for one,
am looking forward to the end of report-writing!

The power of VR was brought home to me when
some of our IB Diploma Psychology students
conducted an experiment on the emotions
that are roused when using it. The experience,
“walking the plank”, entailed going up in a lift
to the 30th floor of an office block. The lift door
opened, not onto a corridor, but onto a plank
extending out over the void from the building,
along which the students were then expected
to walk. Although they knew that there was no
immediate danger (they were walking across the
floor of a classroom), they experienced fear, and
this manifested itself in physical symptoms such
as sweating and hands shaking. (I wasn’t able to
get out of the lift, I was so scared.)
VR has also created a new art form – VR art.
Using Google’s Tilt Brush, the artist unconstrained
by gravity is able to “paint in three dimensions”,
combining 2D and 3D techniques. Thus, a JESS
student submitted a VR realisation of her 3D
sculpture, created in Tilt Brush, as part of her final
IB portfolio last summer.
A further VR application is to put a 360-degree
camera on a desk in the second row of a
classroom so that it is possible to run a live

Mark Steed speaking at the HMC Annual Conference 2017.

Image courtesy of JESS Dubai
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“Disruptive technologies” and
learning: how HMC is seizing
a bigger agenda

Teaching religion

Image courtesy of Xxxx xxxx

Rudi Eliott Lockhart (Chief Executive
Officer at the Religious Education Council
of England and Wales) reflects on the
changing needs in the RE classroom.

Geoff Barton

Religious Education (RE) seeks to
prepare pupils for life in modern Britain.
But do the changing demographics
of religion and belief in this country
mean that the religions covered in the
curriculum need rebalancing?

(General Secretary,
ASCL) reflects on the
words we use and
HMC’s recent Annual
Conference.
Six or so months into my role as General
Secretary of ASCL, I’m struck by how
parochial many of the discussions about
education seem to be, and how mechanistic
the language is that we use. It was in my
first few weeks that your General Secretary,
William Richardson, drew attention to
that language. “Accountability, progress
measures, the ‘system’,” he said. “Why don’t
you talk about children and teachers and
leadership?”
And that is precisely what I have tried to do,
whenever I meet leaders from any types of
school – independent or maintained, from the
UK or overseas. Children, teachers, leaders:
it’s what we have in common.
I’ve very much enjoyed listening to, hearing
about, and learning from people who work
in very different contexts but are driven by a
similar impulse – to help their pupils achieve the
best they can. It’s what we do and what parents
expect from us.
And colleagues in the independent sector
know this especially well. Your relationship
with parents, and your understanding of – and
ability to manage – their expectations, are areas
of discussion I have found invigorating. That,
and your emphasis on distinctiveness – about
showing what defines your school.
6

Distinctiveness has become a mantra of mine,
exhorting everyone in school and college
leadership – wherever we are and whatever
our circumstances – to state and restate what
is special about what we offer. Because being
clear about the essence of our schools
helps us be bolder in resisting
initiatives that might dilute that
distinctiveness.

In particular, Mark Steed, Director of JESS
Dubai, framed questions around what that future
might look like – how the increasing ubiquity of
artificial intelligence, and the rise of the robots,
might reshape the world our young people
step into and the classrooms in which our
teachers teach.

“Education
should be thinking
about the skills our
young people will
need for a different
future.”

It’s one of the reasons I
enjoyed my attendance
at this year’s HMC
Annual Conference
so much. I had an
opportunity to talk to
many Headmasters and
Headmistresses, to note
the mixture of effusive pride
and moderating self-criticism
with which you describe your work,
your pupils, your school community.

I was also very taken by the ambition of the
Conference programme, the determination that
education shouldn’t just be concerned with
the present, but also thinking of the skills and
knowledge our young people will need for a
different future.

Often these discussions
feel far-fetched, dystopian
and bleak. This session,
however, was hugely
uplifting.

More importantly, it
showed HMC doing
what everyone involved
in education should be
doing – looking with thoughtful
optimism to the future, helping our
young people to negotiate their way to
it and looking to shape rather than react
to the educational agenda.
Thank you for a magnificent Conference.
And thank you for your ongoing emphasis on
distinctiveness.

The 1944 Education Act made Religious
Education a legal requirement in state-funded
schools. Except it didn’t really. The 1944 Act refers
to “Religious Instruction” because the part of the
curriculum where pupils engaged with religion and
belief was expected to result in instruction within
a religion.
This was legislation for a country where the
vast majority of pupils were Christians and RE
was expected to prepare pupils for life in an
overwhelmingly Christian country.
Since then, the religious landscape of this country
has changed markedly. Immigration has helped
to foster significant Muslim, Hindu and Sikh
communities and served to increase the range and
size of Christian denominations. In recent years,
immigration from Eastern Europe has helped to
bolster the number of Catholics.

ever done so before. Moreover, younger
adults are much more likely to identify
as having no religion, with 71% of those aged
18-24 indicating that they do not have a religion.
These figures make clear that if RE is to prepare
pupils for life in modern Britain, it must make sure
it is fully engaging with the beliefs of this nonreligious majority.
Nonetheless, there is a risk in letting
demographics have too big a role in determining
the content of the curriculum. Even a statistic
as beguilingly clear as the proportion of the
population without a religion can be contested.
The 2011 Census asked a slightly different
question and found that only 25% of the
population reported that they did not
have a religion.
Counting members of religious and non-religious
communities is not straightforward. Should
membership be determined by self-identification,
beliefs held or behaviour? How helpful is it to
pigeonhole when many people have overlapping
approaches, identifying with one religion but
borrowing beliefs or behaviour from others?

Primary school pupils
learning about Judaism
during an RE lesson.

Leaning too heavily on demographics can
squeeze out smaller religions like Zoroastrianism,
the Bahá’í faith, Jainism and Paganism. It also
means having to decide whether to focus on
the demographics of the school and the local
community, the UK or the world.
The curriculum for RE is often highly contested
with different groups anxious to ensure sufficient
content on their religion. Ultimately, a good
RE curriculum will give some consideration to
demographics, but it won’t be driven entirely
by them and will instead decide the content on
education grounds.
• The question of what religions RE should cover,
and the role of non-religious worldviews in RE,
is covered in the work of the Commission on RE
(CoRE). CoRE has published an interim report and
will be releasing a final report in September 2018.
More details can be found at
www.commissiononre.org.uk/.

The religious landscape has also changed due to
people converting or giving up their religion, with
a growing number of people identifying as nonreligious. RE has changed dramatically over this
same period. From the 1960s onwards, schools
offered a broader and more inclusive curriculum
that embraced other religions, with recent years
seeing important steps to ensure that a proper
diversity of religions are studied.
Last autumn, figures in the British Social Attitudes
survey showed that 53% of British adults describe
themselves as having no religion, more than have

Secondary school pupils during a Key Stage 4 RE lesson. Images
courtesy of the Religious Education Council of England and Wales.
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Year 9 pupils out in the Cairngorms on their
first expedition at Gordonstoun School.

Expertise

“Not
much of the
expertise gained in
the classroom prepares
one for the complexity
of running the highlyregulated, multi-millionpound organisations
that are today’s
independent
schools.”

Changing roles in Headship?
Two Members of HMC look at the way school leadership seems
set to evolve – and see “Changed Priorities Ahead”.
our Foundation are similar in some respects
to the Chair of Governors/Headteacher
meetings in small independent schools.

Richard Backhouse
(Berkhamsted School)
In the 20th century, boarding school Heads
were drawn from the ranks of housemasters
and housemistresses, often from the
main rivals to the school in question.
The professionalisation of Headship then
led to the role of Deputy Head becoming a
necessary stepping stone for the aspirant
Headteacher – as well as the job of choice of
those who, for many reasons, did not want to
occupy the Headteacher role. More recently
we have seen the emergence of the role of
a “Principal”, “CEO”, “Warden” – a manager
of Headteachers. This is associated with the
development of schools, or groups of schools,
of increasing size and complexity, at a time
when the demands of leadership are also
increasing in size and complexity.
This role is clearly something
of a mystery to many, and it
doesn’t fit neatly into the
frameworks that many
Headteachers, parents
and staff are used to.
Outside my own school,
I am often introduced
as the “Headmaster”,
but this isn’t my role. In
one recent inspection, I
asked to attend the meeting
between Reporting Inspector
and Chair of Governors. The RI said
he had never allowed a “Headmaster”
to attend such a meeting. I had to remind
him that I am not a “Headmaster”: my role is
to make sure that strategy, compliance and
business development are well conceived,
and well executed, facilitating their effective
consideration and scrutiny by the governing
body. My meetings with the Heads inside

I line-manage six Headteachers and two VicePrincipals, and work closely with a Director
of HR and a Director of External Relations.
My role is to be free enough to look over the
horizon, and see what it is that our schools
should be preparing themselves for so that
pupils can be ready for the world they will go
into while, at the same time, retaining feet
sufficiently on the ground to ensure that I am
familiar with the expectations and demands of
the local and national market for education –
even where such trends are only emergent.
I’m often asked if I teach. The answer is yes,
but I don’t teach pupils. My role is explicitly
to attract, develop and promote the best
senior staff we can find – with a strong
emphasis on development – so I spend
more time one to one with direct reports
and other potential leaders in the school
than I suspect many Heads are able to.
When, during my previous role, I had
opportunities to discuss my job with business
leaders, I felt that I was both COO and
CEO. The role of Principal at Berkhamsted
is structured to delegate the COO
responsibilities to Vice-Principals
and Headteachers (who
do teach pupils), and
to devote myself to
considering problems
and opportunities
at a strategic level:
this specialisation is
extremely beneficial
in the context of
this role. Under my
predecessor, this was a
key element of the growth
into a family of schools –
with economies of scale of, and
the facilities for, nearly 2,000 pupils,
arranged in six schools, each of which is still
small enough for every pupil to be known by
their Headteacher. Thus the strategic business
interest is never at the expense of individual
care and attention being afforded to every child.

“My role
is to make sure that
strategy, compliance
and business
development are wellconceived, facilitating
their scrutiny by the
governing body.”
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It’s a fascinating, stretching and fulfilling role.

Castle Campus, Berkhamsted School

Heatherton School, Amersham, Berkhamsted School

Lisa Kerr
(Gordonstoun School)

Kings Campus, Berkhamsted School

Berkhamsted Pre-Preparatory School

Berkhamsted Preparatory School

Nine months into my role as Principal at
Gordonstoun, I have stopped telling people
that I am not a teacher. There is no shortage
of educational experts at Gordonstoun, not
the least of whom is our Headmaster. But as
experienced and new Heads alike will attest,
not much of the expertise gained in the
classroom prepares one for the complexity
of running the highly regulated, multimillion-pound organisations that are today’s
independent schools.
In our Senior Leadership Team, four out of nine
of us complement the skills of our teaching
colleagues with experience from across the
third and private sector. Our backgrounds
mean we are used to having to step back from
the day-to-day and focus instead on working
with colleagues to develop a shared strategic
direction for the future.
The private sector is generally pretty good at
separating strategy and management, and it is
an important discipline to bring to the busy life
of a school, where routines are well established
and habits strongly embedded. Progress in
any organisation demands a real determination
to see beyond what we Scots call the “aye
been” (always been), and Gordonstoun’s new

five-year strategic plan has been developed
with involvement from every single member of
staff. Going forwards, everything from the Staff
Development Plan to their individual objectives
will be linked to it.
Similarly, businesses place great emphasis
on identifying and managing their most
important assets, whether those are planes,
shop fronts or the ingredients in their prized
secret recipe. Of course, in schools the most
important asset is people, and my perception is
that not only will schools increasingly need to
recruit and retain the best teachers but also all
school staff will need to understand how their
performance impacts that of pupils.
Perhaps the most significant insight gained
from my varied pre-Gordonstoun career was
that there are almost no problems faced by
one sector which have not previously been
overcome in another. Just as all students are
at once individual characters yet remarkably
similar in their teenage needs, so – I have
discovered in a career spanning media,

Lisa Kerr, on board the Ocean Spirit
of Moray, winding in the sheets with
a school pupil in the Arctic.

transport, the arts, property, technology,
health and more – all sectors are at once quite
different and yet completely the same. With
most schools benefiting from a wealth of
experience among its governing body, this is
something which all schools, regardless of the
background of the Head, can act upon.
From deploying lobbying expertise in order to
communicate persuasively the charitable work
of our school, to a commercial-style focus on
our “Unique Selling Point”, from understanding
the purchase journey (choosing a school) to
customer management (parental relationships),
there is a whole range of other skills which can
directly translate from business to education.
But what is equally clear to me is that there
must be a passionate belief in what we are
trying to achieve. For Gordonstoun that is
being the world leader in character education,
and seeing young people develop and flourish,
and that makes it all so meaningful.

Image courtesy of Gordonstoun School
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Respect where it is due: working
with your junior school
Sarah Kerr-Dineen

(Oundle School) explains why each
age and stage of formal learning is
as important as the next.
There is a famous sketch from The Frost
Report in 1966 featuring John Cleese, Ronnie
Barker and Ronnie Corbett. The sketch
satirises the English class system by having
each man look down his nose at the man
beneath for no reason, it seems, other than
that he is taller.

“ The joy of
an all-through
school is that it
is a community of
professionals who
really know each
child.”

Barb Oakley
(Professor of
Engineering, Oakland
University, Rochester, MI)

Something similar happens in the education
system. Pupils who have emerged successfully
from 11+ or Common Entrance almost
immediately dismiss the exams for which they
have so recently sweated blood as now being
beneath their notice, and any anxiety about
such exams from the pupils in the year below
as evidence of their lamentable childishness.
Lower Sixth Formers remember their GCSE years
as being a walk in the park when compared
to the serious business of Sixth Form study,
and after the first week of their degree course
no self-respecting undergraduate will admit to
remembering their A levels, let alone the
grades received.
Adults are worse. Employers berate universities
for not preparing their students for work,
universities dismiss A levels as inadequate to
their needs, senior schools bemoan the grind
of Common Entrance as counter-educational,
and so it goes on. Somewhere deep within is an
unchallenged belief that the older the pupil, the
cleverer you have to be to teach them and the
poorer the quality of the teaching and learning
that has gone before.
This phenomenon is of obvious relevance to the
relationship between senior schools and those
prep and primary schools from which they draw
their pupils. It has the potential to cause particular
damage, though, in the relationship between
the senior and junior sections of an all-through
school, where the unconscious communication
of hierarchy can get in the way of so much that
benefits the pupils on their journey from four
to 18.
Do you refer to going “down” to the junior school,
for example, or “up” to the senior school, when
there is not a hill in sight? Do the junior and senior
school staff repeatedly miss opportunities to talk
10

Motivating the
unmotivated
student

As instructor of the world’s largest massive
open online course, Learning How to Learn,
I speak all around the world about learning.
One of the questions I’m most often asked
by both teachers and parents is “How can I
motivate an unmotivated student?”

John Cleese, Ronnie Barker and Ronnie Corbett in The Frost Report. Copyright BBC.

to each other about the educational continuum in
their subjects? Senior schools: do you still have
qualifying examinations for Y7 entry in spite of
selective entry into Reception, suggesting thereby
(a) that you don’t trust the selection and (b) that
your snapshot over an hour or two on a Saturday
morning is more reliable than seven years’ worth
of understanding and data? Junior schools, do
you berate the senior schools for the spotty hairy
people your former pupils have become? Are your
antennae so acutely tuned to any possible slight
from the senior school that you set your face
against productive conversations?
If so, you are not alone, but it is rather silly. Think
again of John Cleese and the two Ronnies. No
one is better or cleverer because their pupils are
older and know more. Every stage of a child’s
education is as important as the next, and the joy
of an all-through school is that it is a community

of professionals who between them really know
each child. The power of such knowledge, both
formal and informal, if communicated and joined
up, is enormous. Too often it remains in bunkers
because of prejudices that we must challenge if
we are to do the very best by our pupils.

I’m a good person to answer this question.
As a youngster, I was hopelessly unmotivated,
at least when it came to maths and science.
My chemistry teacher threw up his hands at
my pugnacious attitude, which amounted to:
“Come on – I dare you – just try to put that idea
in my head.” Being called to the principal’s
office for reading in maths class didn’t deter
me. The next day, I’d be back flaunting a novel.
Was I hopelessly derailed by my lack of early
motivation in maths and science? Nope – today,
I’m a professor of engineering.
There are many reasons for a student’s lack of
motivation. Some, such as a death or difficult
circumstances in a family, are pretty tough for
any teacher to get past.

“Contrarians are
different. The more
obvious and deliberate
your efforts to motivate
them, the more you activate
the contrarian switch. The
more you can unwittingly
demotivate
them.”

Contrarians are different. The more obvious and
deliberate your efforts to motivate them, the
more you activate the contrarian switch. The
more you can unwittingly demotivate them.
Here’s an example from my past. There was
one time when I actually performed well in high
school maths. That was when the teacher left us
alone to go at our own pace. Without someone
constantly urging me onwards, I discovered my
own interest in the material. My progress began
to accelerate.
Until the teacher one day discovered me taking
a break and reading a novel. “No other reading
is allowed,” he said. “This is maths class and
you must work on maths.” I couldn’t study in my
own way even when I was performing well? That
was it. My contrarian hackles arose. I put the
novel away. I’m not proud of it now, but from that
day on, whenever I got to maths class, I simply

Barb Oakley speaking at the
HMC Annual Conference
2017 in Belfast.

stared at the wall. The teacher’s well-meaning
and direct efforts to motivate me backfired.
Only in my later twenties did I realise that my
lack of maths and science was limiting my career
choices. This caused me to go back and learn
the lessons I wouldn’t learn when I was young.
If you’ve got a contrarian on your hands, look
for indirect ways to let the child blossom. If you
respect and have a sincere interest in a child,
they will learn lessons. Eventually, they may even
learn the lessons you want. Even if they don’t,
they can still succeed.
After all, if there is one common thread in many
highly creative superstars in life, it is this. As
kids, they were “unmotivated” contrarians.
Barb Oakley’s books include A Mind for Numbers and the
upcoming title for teenagers Learning How to Learn: How
to Succeed in School Without Spending All Your Time
Studying (Penguin-Random House)

But I’ve come to discover there is one fairly

Sarah Kerr-Dineen spending time with her junior
school pupils. Image courtesy of Oundle School.

large group of students who are unmotivated
for the same reason I was unmotivated – they
are contrarians. The kind of kids where, if you
tell them to go left, they’ll go right.
Want them to excel? They’ll flunk, just to
spite you. Children who’ve had it rough are
especially likely to be contrarians. (They’ve found
agreeableness didn’t work so well for them.)

Insights into learning, delivered by Barb Oakley.

The young Barb
Oakley and friends.
Image courtesy
of Barb Oakley.
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New routes, post-18
Frances King (Mill Hill School)
investigates two of the new career
development paths opening up to
high-attaining school leavers.

Autumn is the season when higher
education options are annually
reviewed by schools busy both with
assisting pupils with their UCAS
applications and offering guidance
about the future with Year 11 students.
This year such discussions required advisers to
do more preparation than ever: a wider set of
options are appearing, from traditional threeyear degrees and condensed two-year degrees
to degree apprenticeships and school-leaver
programmes. This change of approach has
been driven by the government supporting
alternatives, industry seeking well-trained
graduates to take up specialist careers and a
new mood among those students and parents
becoming disillusioned with the high cost of
university courses.
Two good examples of alternative career paths
are represented by the engineering degree on
offer since last September at Dyson Foundation,
and the Bank of England’s Future Capability
programme.
The James Dyson Foundation based at
Dyson Ltd in Malmesbury offers a compelling
alternative to a traditional degree: for four years
students spend three days a week working
within the Global Engineering team, are paid a
salary and have limited holidays; for two days a
week they study for a Bachelor of Engineering
degree accredited by the University of Warwick.
Having been concerned for many years about
the supply crisis for young engineers, Sir James
Dyson was challenged by Jo Johnson, Minister
of State for Universities, Science, Research
and Innovation, to do something about this.
Determined to step away from the conventional
method of educating engineers, he was led by
his personal motivation that an “on-the-job”
form of training is key.
The students who accepted places at Dyson
in its first year have taken a leap of faith: a
number had turned down places at Cambridge
or Imperial in order to gain a “hands-on”
experience right from the start. At the Dyson
12

Bank of England
Future Capability
Programme
•

Earn, learn, and experience life in the
heart of the City of London

•

Benefit from training and
ongoing support

•

Study for formal qualifications

•

Gain unique insight into the workings
of the UK’s Central Bank

Key benefits of the Bank of England Future
Capability Programme aimed at young
people starting out in their careers.

Open House I attended in November, these
students were quizzed on their choice:
answering questions from the floor, they
said they were excited about working on real
problems from day one, knowing that their
contribution would be taken seriously. They
found it stimulating to be given a project and to
be told to look for a solution: no one else had
an idea how to solve it and there were no right

answers.
With a huge weekly
budget given over to
research and development at
Dyson, their statement that there
were “no limits to their investigations”
seemed likely.
Competing with 1,000 other students for
20 places on the Bank of England’s Future
Capability Programme for school leavers
makes clear the demand for such alternatives.
Applications for this course close on 19
February 2018; next steps following application
involve online tests and a video interview which
sift through the applicants until 60 from the
original 1,000 are invited to an assessment
centre for group exercises and interviews
intended to see if they are the right fit for the
organisation.
The Future Capability Programme introduces
the individual to the workings of the Bank
over an 18-month period while being trained
in essential skills within a peer group. On
joining, the student completes a foundation
qualification designed to help them transition
to the world of work, and this is followed by the
option to undertake further qualifications. Areas
that students can opt for include Operations,

A Dyson undergraduate
engineer experiments on
building a holographic clock as
part of a first year engineering challenge.

“There is a
strong argument
for schools to be
investing more heavily
in post-school
advisers.”

Technology and Data Science. Successful
applicants have demonstrated extensive
research into the nature of the organisation
and the key skills that the Bank is looking
for; as the Bank declares, it wants to take on
people genuinely motivated to work within the
organisation. Qualifications for this programme
are a minimum of five GCSEs at C and above
and at least 72 UCAS points from three A levels
or equivalent.

over the coming years, there is a strong
argument now for schools to be investing more
heavily in post-school advisers, both in their
training and their number.

and mingle with the diverse undergraduate
population of a large university. The Bank of
England, in an even more direct manner, is
assisting the 18-year-old with entry into the
world of work and, while it offers on-the-job
opportunities to train, it has no intention of
treating its entrants as students.
Such developments will require schools to work
much harder as they seek to provide up-todate and varied advice to their Sixth Formers.
With courses changing, competition high for
alternatives and new offers being presented

While cohorts on such courses will probably
remain fairly small, teachers and parents need
to accommodate the subtle shift in attitude
among the young of today articulated by those
I met at Dyson. Many are looking for value
for money; they are keen to get on with life;
they are cautious about taking on debt; and
the traditional lure of three years exploring an
academic subject, and life in general, may seem
a luxury they cannot afford.
Schools, universities and employers need
to take note.
• For useful advice on a variety of post-school
options, see www.studentladder.co.uk

D5, one of the inaugural buildings at the Dyson
Technology Campus in Malmesbury, Wiltshire.

Such courses as that at Dyson and the Bank
of England require something different from
their entrants. As the nature of post-school
options change, schools will be pushed into
reflecting on how best to advise their students
on next steps.

Undergraduate engineers receiving a brief in specially designed teaching
labs at the Dyson Technology Campus in Malmesbury, Wiltshire.

The Dyson course is highly selective, it offers
the excitement of on-the-job research and
development, and a degree is on offer while
earning a salary. Yet, on the negative side, the
student experience is quite different: no long
holidays, no wide selection of societies and
sports available, and no opportunity to mix
13

Learning

A broad and balanced
education? Resilience,
technology and what
young people need
from school

at a large conference, a young woman put up her
hand and said: “We’re not taught to learn, we’re
taught to pass exams” and I thought that was
spot on.
And why do pupils need to take so many GCSEs?
This kind of pressure is extraordinary. I talk to
kids and it’s like talking to burnt-out 30-year-old
corporate executives. They’re just done!

“Mental
health issues
need to find
their way into the
curriculum. Young
people don’t know
how their brains
work; indeed, most
adults don’t.”

Jenny Brown (St Albans High School for Girls)
in conversation with Tanya Byron (Chancellor
of Edge Hill University).
JB: What were you like to parent?
TB: As a small child I think I was pretty easy
and straightforward; as a teenager I was a bit of
a nightmare. I think I would probably have been
a challenging teenager anyway, but we had this
family tragedy: my grandmother was murdered
when I was 15. I was just about to take my O
levels at North London Collegiate School, so that
was quite defining.
I announced to my mother one day that I would
not go to university, and she announced to me
that I jolly well would. I became interested in
psychology after my grandmother was killed, and
as a teenager I also did quite a lot of volunteering
with people with disabilities. I put this all together
and shadowed a psychologist, Dr Wendy Casey,
who is still one of my closest friends and who
showed me something that I thought I’d really
want to do.
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JB: Your school experience had very difficult
moments, but do you, nevertheless, have
positive memories from school?
First – friendship. There are seven of us who are
still close. When we’re together, we revert to being
teenagers again. I also have a teacher with whom
I’m still in contact: Mrs Kay Moore. She was my
English teacher and she gave me the confidence
to think that I could write. I loved her classes and
I loved her.
My A level results weren’t great, but I was
incredibly lucky. I got into York University to
do psychology. In those days there was more
opportunity for people like me who were bright,
but hadn’t shown it at school, to move forward
and find their place and find that they were
academically capable.

JB: What are the real challenges facing
schools and young people today?

JB: St Albans High School for Girls, like other
schools, runs a full parent education programme
(with wonderful speakers like you). What do
you think should be on that programme?
There should be much more on engagement
with social media, the use of media and the
use of screens. Children aren’t having the
right sort of conversations with adults, partly
because adults often don’t know how to have
those conversations or they don’t understand
the technology. We also need to talk about
screen time and have conversations around
digital citizenship and safety. Pupils are given
sophisticated technology but are often left to
navigate it themselves.
At the same time, mental health issues need to
find their way into the curriculum. Young people
don’t know how their brains work; indeed,
most adults don’t. Children don’t understand
what mental health issues are: for example,
the difference between a mental health issue
and normal struggling. Neither they nor many
adults understand that you don’t have to believe
everything you think.

“Our young
people will
make the most
of the situation,
returning to the values
they held dear
during their time
at school.”

The headline from a recent report from the
Millennium Cohort Study stated that something
like 24% of teenage girls are depressed or
anxious. I think this is very unhelpful. We need
to differentiate between Depression (capital D)
and depression (small d); between Anxiety and
anxiety. There’s a difference between young
people who have a clinical disorder, an issue that
is impacting on life significantly, and those who
are going through a time of life when they are
likely to feel uneasy and unhappy and insecure
and excited and unmotivated – all the feelings
a teenager has when the pre-frontal cortex goes
through big structural changes.
Parents and schools need to help them recognise
that some level of anxiety is normal. What can
happen is a jump into “I have Anxiety” or “My
friend has Anxiety” – a dangerous and unhelpful
path that for some can become a self-fulfilling
prophecy.

JB: I love that phrase: it’s so helpful.

JB: Some schools have adopted a
“phone-free” digital detox. What are your
thoughts on that?

This is what education is about – a holistic
approach to learning that takes in a broad
spectrum of thinking and understanding and nails
it within the child’s understanding. And the more
this is related to their experience, the more likely
they are to excel at it.

I think it’s completely missing the point. First of all,
the term “detox” indicates that this is something
bad and addictive and you need to stay away
from it. If you tell a child or a young person that,
you increase the risk of them engaging with
the device.

Schools should set an ethos and atmosphere.
On the one hand, children shouldn’t float through
school on a cloud of play and art, avoiding what
challenges them or makes them anxious. Being
anxious and managing to push through that and
come out feeling you’ve achieved something is
a hugely important life experience. On the other
hand, we must guard against what sometimes
feels like hysteria concerning exams.

HMC and Digital Awareness UK’s “Tech Control” video highlights the importance
of parent and child conversations about digital citizenship and safety online.

When I talk to high-performing young people
who go to schools like yours, there are those who
fall apart due to a lack of resilience and overprotectiveness in the parenting of this generation
reinforced, in some cases, by a school highly
concerned about its position in independent
sector league tables. Such anxiety within schools
is incredibly unhelpful. Once, when I was talking

Learning
Second, “digital detox” completely misses the
fact that we are a global digital community and
these devices are very much part of children’s
lives. They need to become part of education
and thought, so that they have a different role
in children’s lives than distraction or a point of
conflict. It’s about a balance.
JB: What would you want schools to do more
of, or what should they do less of?
Be more creative in the way that the curriculum
is delivered. Be brave in the way that children
use social media as part of their learning and
development. Spend time on subjects that enrich
them in ways other than outcomes and grades.
JB: When you visited my school, you got
questions about the shock dramas produced
by Netflix over the last 12 months, 13 Reasons
Why and To the Bone: do you have views
on those?
These programmes are creating narratives around
issues that a lot of children struggle with. Because
of social media they become experiences
shared by a huge community. Children latch on
to these programmes because they are trying
to understand – in the way that I did when my
grandmother was killed, when I read every book I
could find on killers and serial killers. I read some
really dark stuff because I needed to understand.
If adults don’t know what’s out there – if we’re
not watching it, thinking about it and trying to get
a sense of the issue – we won’t have a sense of
what our children’s generation is being exposed
to or be able to have conversations with them.
Parents need to be calm and thoughtful, not
panicky or shutting things down: that’s not going
to get anyone anywhere.
JB: Teachers can often feel anxious about
managing a pupil in the classroom whom
they know is struggling with their mental
health, but they don’t know the details.
Any practical advice?
In terms of professional development, I
would give teachers more time to understand
child development and adolescent brain
changes and give them a level of skill on
this. I would encourage them to learn about
neurodevelopmental issues and learning
difficulties, and to understand that some children
struggle with executive function difficulties. In
school you should be able to create an ethos that
can embrace difficulties without anxiety, so that
there is a sense of containment.
I would also advocate more involvement of older
children in the pastoral side of school life. Pupils
are more likely to talk to each other first, so peer
support is very useful.
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New faces

People

HMC welcomes
new Members
HMC’s membership continues to grow and the Association is
pleased to welcome the following new heads who have recently
taken up posts at our schools.

Alan Bird

Alex Hutchinson

City of London School

Woldingham School

Andrea Angus

Andrew Holman

Barry Welsh

Dr Frances Ramsey

St Columba’s School

Wellingborough School

The Edinburgh Academy

The Godolphin and Latymer School

Gareth Pearson

Geoffrey Stanford

Hilary Woods

James Davies

Christ College

Fettes College

Belfast Royal Academy

Halliford School

HMC Professional Development:
2017-18 HMC Professional
Developing
inspirational
Development Programme
teachers and leaders
Course Title

Reference

Date

Location

Autumn Term 2017
HMC Teacher Training Pre-induction course
HMC Teacher Training Cohort 2 Year 2 training day (1)
Using CEM Baseline Data to Inform Teaching and Learning
Preparing for Senior Leadership
Understanding School Finances
Preparing to Lead Academic Departments
Essentials of School Marketing
Presentation Skills for Heads and Senior Leaders
HMC/GSA University Admissions Conference
Conference for Academic Deputy Heads and Directors of Studies
Conference for Librarians
Using CEM Value-added Data for School Improvement
Course
Preparing Title
for Headship

1
2
3
4
5
6
7
8
9
10
11
12
Reference
13

Tuesday to Wednesday 29-30 August 2017
Wednesday 27 September 2017
Tuesday 3 October 2017
Tuesday 10 October 2017
Tuesday 10 October 2017
Wednesday 11 October 2017
Thursday 12 October 2017
Tuesday 7 November 2017
Thursday 9 November 2017
Thursday to Saturday 16-18 November 2017
Thursday 23 November 2017
Tuesday 28 November 2017
Date
Wednesday
29 November 2017

Crowne Plaza Hotel, Stratford-upon-Avon
Novotel London City South
The Godolphin & Latymer School, London
The Grand Connaught Rooms, London
Novotel London City South
City of London School
The Amba Hotel Marble Arch, London
The Grand Connaught Rooms, London
Stamford Court, The University of Leicester
Mercure Manchester Piccadilly Hotel
Trent College, Nottingham
The Godolphin & Latymer School, London
Location
The
Amba Hotel Marble Arch, London

AutumnTerm
Term2018
2017
Spring
HMC Teacher
Pre-induction
Conference
forTraining
Heads of
Sixth Form course
HMC
Teacher
Training
Cohort
2 Year
2 training
day (1)
Mentoring Skills: Training
for HMC
Heads’
mentors
Using CEM School
Baseline
Data to Inform
Teaching and Learning
HMC/IDPE
Bursaries
Conference
Preparing
Senior Leadership
HMC
Newfor
Members’
Induction Part 2
Understanding
School Finances
Introduction
to Leadership
Coaching
Lead
Academic
Departments
Preparing to be
a Pastoral
Leader
Essentials
of School
Marketing
Cross
Association
Junior
Conference (bookings via ISA)
Presentation
SkillsMarketing
for Heads and Senior Leaders
Advanced
School
HMC/GSA
University
Admissions Conference
Bursars’
PAs
Conference
Conference
Academic
Deputy
Heads and Directors of Studies
Preparing
tofor
Lead
Academic
Departments
Conference for
Librarians
Employment
Law
for Heads and Senior Leaders
Using CEM Value-added
Data for School Improvement
Conference
for Year Heads
Headship
Preparing for Senior
Leadership
Interviewing and Recruitment Skills
Spring Term 2018
Conference for Heads of CPD
Conference for Heads of Sixth Form
HMC New Members’ Induction Part 1
Mentoring Skills: Training for HMC Heads’ mentors
Conference for New Boarding House Staff
HMC/IDPE School Bursaries Conference
HMC
New Term
Members’
Induction Part 2
Summer
2018
Introduction
Leadership
Coaching
Preparing fortoSenior
Leadership
Preparing
to
be
a
Pastoral
Leader
Understanding School Finances
Cross
Association
Conference (bookings via ISA)
Managing
Difficult Junior
Conversations
Advanced
School
Presentation
SkillsMarketing
for Heads and Senior Leaders
Bursars’
PAsfor
Conference
Conference
Heads’ PAs
Preparing
to Lead
Academic Departments
Deputy Heads’
Conference
Employment
Law for Heads
andPart
Senior
HMC New Members’
Induction
3 Leaders
Conference
Year HeadsLeadership course
HMC Heads’for
Sustainable
Preparing
Leadership
Preparing for
for Senior
Headship
Interviewing
Recruitment
HMC Teacherand
Training
Cohort Skills
2 Year 2 training day (2)
Conference for Heads of CPD
HMC New Members’ Induction Part 1
Conference for New Boarding House Staff

1
14
2
15
3
16
4
17
5
18
6
19
7
20
8
21
9
22
10
23
11
24
12
25
13
26
27
28
14
29
15
30
16
17
18
31
19
32
20
33
21
34
22
35
23
36
24
37
25
38
26
39
27
40
28
29
30

Tuesday to
29-30 August 2017
16 Wednesday
January 2018
Wednesday 27
2017
17 September
January 2018
Tuesday
3 October
Monday 22
January2017
2018
Tuesday
October
2017
Friday to 10
Saturday
2-3
February 2018
Tuesday
October2018
2017
Monday 510February
Wednesday 11
October 2018
2017
7 February
Thursday 12
October
to Friday
1-22017
March 2018
Tuesday 7
6 November
March 20182017
Thursday
November
Tuesday 69March
2018 2017
Thursday
to 7Saturday
16-18 November 2017
Wednesday
March 2018
Thursday
237November
2017
Wednesday
March 2018
Tuesday
November
Thursday28
8 March
20182017
Wednesday
29 November
Tuesday 13 March
2018 2017
Wednesday 14 March 2018
Thursday 15 March 2018
Tuesday 16 January 2018
Friday to Sunday 23-25 March 2018
Wednesday 17 January 2018
Thursday to Saturday 12-14 April 2018
Monday 22 January 2018
Friday to Saturday 2-3 February 2018
Monday 5 February
2018
Wednesday
9 May 2018
Wednesday
February
Thursday 107May
2018 2018
Thursday15
to May
Friday
1-2 March 2018
Tuesday
2018
Tuesday 6 March
2018
Wednesday
16 May
2018
Tuesday
6 March
2018
Monday to
Tuesday
21-22 May 2018
Wednesday
7 March10-12
2018 June 2018
Sunday
to Tuesday
Wednesday
7 March
2018June 2018
Friday to Saturday
15-16
Thursday
8 March 2018
Friday
to Saturday
22-23 June 2018
Tuesday
March 2018
Friday
to 13
Saturday
22-23 June 2018
Wednesday
14 March
Tuesday 26 June
20182018
Thursday 15 March 2018
Friday to Sunday 23-25 March 2018
Thursday to Saturday 12-14 April 2018

Crowne
Plaza
Hotel,
Stratford-upon-Avon
The Amba
Hotel
Marble
Arch, London
Novotel
London
South
The Amba
Hotel City
Marble
Arch, London
The Godolphin
Latymer
School,
London
Amba Hotel&Marble
Arch,
London
The
Grand
Connaught
Rooms, London
Kilworth
House
Hotel, Leicestershire
Novotel London City South
City
of London
School
Merchant
Taylors’
School, Northwood, Middlesex
The
AmbaAbbey,
Hotel Warwickshire
Marble Arch, London
Coombe
The Grand
Connaught
London
Amba Hotel
MarbleRooms,
Arch, London
Stamford
University
of Leicester
The AmbaCourt,
Hotel,The
Marble
Arch, London
Mercure
Manchester
Piccadilly
Hotel
Wolverhampton
Grammar
School
Trent
College,
Nottingham
The Grand
Connaught
Rooms, London
The
Godolphin
& Latymer School, London
Forest
School, London
The Amba
MarbleRooms,
Arch, London
Grand Hotel
Connaught
London
The Amba Hotel Marble Arch, London
The Amba Hotel Marble Arch, London
The Amba Hotel Marble Arch, London
Cumberland Lodge, Windsor Great Park
The Amba Hotel Marble Arch, London
Uppingham School, Rutland
The Amba Hotel Marble Arch, London
Kilworth House Hotel, Leicestershire
Novotel
London
City South
The
Grand
Connaught
Rooms, London
Merchant
Taylors’
School,
Novotel London
City
SouthNorthwood, Middlesex
Coombe
The
AmbaAbbey,
Hotel Warwickshire
Marble Arch, London
The Amba
Amba Hotel
Hotel Marble
Marble Arch,
Arch, London
London
The
The
Amba
Oulton
HallHotel,
Hotel,Marble
Leeds Arch, London
Wolverhampton
School
Mercure
HollandGrammar
House Hotel,
Cardiff
The
GrandPark
Connaught
Rooms,
London
Ettington
Hotel, near
Stratford-upon-Avon
Forest School,
Coombe
Abbey,London
Warwickshire
The Grand Grange,
Connaught
Rooms, London
Woodland
Warwickshire
The
Amba
Hotel City
Marble
Arch, London
Novotel
London
South
The Amba Hotel Marble Arch, London
Cumberland Lodge, Windsor Great Park
Uppingham School, Rutland

Summer Term 2018
Preparing for Senior Leadership
Understanding School Finances
Managing Difficult Conversations
Presentation Skills for Heads and Senior Leaders
Conference for Heads’ PAs
Deputy Heads’ Conference
HMC New Members’ Induction Part 3
HMC Heads’ Sustainable Leadership course
Preparing for Headship
HMC Teacher Training Cohort 2 Year 2 training day (2)

31
32
33
34
35
36
37
38
39
40

Wednesday 9 May 2018
Thursday 10 May 2018
Tuesday 15 May 2018
Wednesday 16 May 2018
Monday to Tuesday 21-22 May 2018
Sunday to Tuesday 10-12 June 2018
Friday to Saturday 15-16 June 2018
Friday to Saturday 22-23 June 2018
Friday to Saturday 22-23 June 2018
Tuesday 26 June 2018

The Grand Connaught Rooms, London
Novotel London City South
The Amba Hotel Marble Arch, London
The Amba Hotel Marble Arch, London
Oulton Hall Hotel, Leeds
Mercure Holland House Hotel, Cardiff
Ettington Park Hotel, near Stratford-upon-Avon
Coombe Abbey, Warwickshire
Woodland Grange, Warwickshire
Novotel London City South

2017-18 HMC Professional
Development Programme

www.hmcpd.org.uk

www.hmcpd.org.uk

John Fern

Lesley Franklin

Matthew Taylor

Oliver Proctor

Newcastle upon Tyne Royal
Grammar School

George Heriot’s School

King’s College, Madrid

St George’s College North

T: 01858 462477

T: 01858 462477

E: pd@hmc.org.uk

E: pd@hmc.org.uk

@HMCPD

@HMCPD

Delegates at the HMC Professional
Development Deputy Heads’ Conference
in discussion during group-based
workshop sessions.

Philip Rowe

Richard Nicholson

Rowena Cole

Silcoates School

King’s High School, Warwick

St John’s School
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People

People

Supporting transgender pupils
In this set of articles, four HMC schools report on their
experience in the recognition of transgender pupils.

Caroline Dunn (Deputy

Head – Pupil Progress and
Welfare, Cheadle Hulme School)

…and at
Cheadle Hulme

Robin (centre right of photo) from Bablake
School. Photo credit: Mark Woodward.

“Some of the really helpful things the school allowed included letting me wear

John Watson

trousers and permitting me to change my name and pronouns on the school

(Bablake School)

register and on exam scripts. I’m also very grateful that I was allowed to make so

Supporting
transgender
pupils at
Bablake
School…

left there) because it was a safe and open environment.

much of my ‘social transition’ in school (despite the fact I didn’t have much time

In addition, the recommendation of resources and helping me make contact
with people who’d had similar experiences was really helpful, especially
I informed staff, and Robin consented to my

When approached by some pupils with the

pastoral deputy speaking to the Sixth Form. We

request for an LGBTQ Society, we consented,

found the support of GIRES (Gender Identity

opening membership initially for Sixth Formers.

Research & Education Society) very helpful; we

We alluded to it in a letter to parents about our

asked staff to complete an e-learning module

co-curricular programme. A colleague’s husband

(1); we discussed any implications for course-

remarked: “Buried at the bottom of the letter...

content with Robin’s teachers; and we organised

LGBTQ Society goes public... I can hear the Daily

workshops for Robin’s year group with Diversity

Mail sharpening its pencils...!” We need not have

Role Models (2). Robin could, in any case, now

worried, as no parent raised concerns; we are a

wear trousers in the Sixth Form, and we made

diverse school in a richly diverse society. I shall

suitable arrangements for day-to-day practicalities.

leave the final word to Robin:

Our experience was that fellow pupils made no fuss

“Trying to recall Robin’s
former identity, I struggled to
remember the name by which
Robin was previously known.
Robin is just Robin.” Form tutor

Amelia told us towards the end of Year 11 that
she had for a while been experiencing a feeling
of discomfort sometimes described as “gender
dysphoria”. She felt differently inside from the
way she was expected to behave or look and had
decided to change her name to Robin, living for
the time being as “gender-neutral” (“they”), not
fully identifying with being either male or female.
Her mother was supportive.
This was a new situation for us all, and we were
keen to ensure that any transition was as positive
as possible for Robin; we therefore sought to
provide support and to minimise any impact on
Robin’s life at school.

18

Sir Ian McKellen and Stonewall visit
Cheadle Hulme School.

and that staff helped to alleviate Robin’s concerns.

when I was trying to work stuff out at the beginning.” Former student

“School was really good at just letting me know that they were there if I had any
problems with anything. One teacher was persistently getting my name and
pronouns wrong; my form teacher spoke to him and he apologised to me and
stopped doing it, so that was really good and exactly the right way to deal with it.
Generally the school has been great with things like having Sir Ian McKellen
in and allowing the Equality Society to run our Stonewall campaign, which just
helps to create a more supportive environment.
The upcoming implementation of people being allowed to wear whichever uniform
they’d like is really positive and indirectly helps trans pupils with not having to

“Young people should be comfortable exploring their gender identity and should
be able do so in a safe, welcoming environment. When I was still questioning my
own, Bablake provided me with a secure space to explore and discover myself
without a second thought.

switch uniforms obviously and draw attention to themselves.” Current student

Accommodations were arranged faster than you could say ‘LGBTQ+’: genderneutral cloakrooms were provided, workshops were given, pupils were educated
and there was never a great fuss. It was simply another day at school.

Legal note

Although I have reached the conclusion that I am not transgender or gender-neutral
– I in fact identify as a gender non-conforming lesbian these days – Bablake still
holds these accommodations in place proudly for posterity. I am comforted in the
knowledge that any LGBTQ+ pupil after me will feel safe in their gender identity.
No great overhaul was needed to accommodate LGBTQ+ pupils. We already
celebrate racial and religious diversity; my concerns with coming out were
completely unfounded. Everyone here received me with love, compassion
and acceptance. Recently, the school has even implemented a more
gender-neutral uniform. Any girl can wear trousers here, now!” Robin

The UN Convention on the Rights of the
Child maintains that children aged 17
and under thrive when they experience
non-discrimination and respect for their
views. The UK adopted these rights in
1991 although in 2016 the UN Committee
found the UK record fn upholding them
to be insufficient.
Previously, a 1985 ruling by the Law
Lord, Lord Fraser, in the case bought by
campaigner Victoria Gillick, established
that children under the age of 16 may
consent to medical treatment if they
have sufficient maturity and judgement

to enable them to understand fully what
is proposed. Lord Fraser’s guidelines
referred specifically to doctors but, in
practice, are considered to apply to other
health professionals, including those
working in schools.
At the present time there are a number
of legal disputes between parents and
schools that have encouraged a child
to transition; however, HMC is not aware
of any cases that have come to court in
the UK. Meanwhile, children aged 16
and 17 have the right to be known by
any name they choose, regardless of
their legal gender.

Over the past two years, we have supported a
couple of trans young people at Cheadle Hulme
School (CHS). While there is a list of practicalities
which needs to be considered, we believe the
most important thing to remember is that every
student is an individual.
• Find out what they want, what they are
comfortable with and how they would like
to be supported.
• Look beyond appearances and let the young
person show you who they are.
• Trust what a young person says is the reality
of their situation at the time. Give them a
safe space to explore these ideas while
learning with them.
It is not helpful or supportive to assume
someone may be in a “phase”. Even if this turns
out to be the case, this is still a valid form of selfexpression and development.

• The charities GIRES (http://www.gires.org.uk/)
and Mermaids (http://www.mermaidsuk.org.uk/)
have a range of online resources, from guidance
on law to medical information, as well as someone
on the end of a helpline with whom you can have
a confidential conversation.
• For Caroline Dunn’s mini-guide to some of the
questions that arise for schools in this area of
work, go to HMC’s additional information page
at: http://bit.ly/2k7lOgS The mini-guide covers
the following topics:

Pronouns and names, Uniform, Toilets and
changing facilities, Supporting the family,
Sports, Residential trips, Confidentiality
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Mediation helps to address conflict by allowing people to reach a shared understanding
of their differences and agree a solution which also repairs their relationship.

People

People

Trans*forming schools

The Dos and
Don’ts of
using mediation
in school

Jo Morgan (Head of Pastoral
Curriculum, The Portsmouth
Grammar School)
In three years, we have transformed our
school culture by unambiguously supporting
LGBT rights. At The Portsmouth Grammar
School we do not simply tolerate difference;
we celebrate it.
As educators, we feel we have a duty to help
our pupils to live authentic and fulfilled lives, but
for trans* people this can be particularly difficult.
World War Two veteran Patricia Davies (previously
Peter) hit the news recently when, at the age
of 90 and following the death of her wife, she
decided to transition. Patricia has described the
lifelong struggle and need for a secret life that she
had experienced from the age of three.
Regardless of their age, PGS believes that
children have the right to express the gender
identity with which they identify. Ideally, schools
will have the full support of parents when a child
decides to transition socially. However, even
without this, our school respects the child’s
right to make such a change.

Supporting trans* pupils
To facilitate the transition of a child in a practical
way, schools can consider adopting the following
PGS practices.
• Everyone in the school community should
address the child with the correct pronouns
and name at all times.
• Undertake a risk assessment and audit
of changing rooms and toilets. It may be
appropriate to re-designate some of the
facilities as unisex.
• School uniform, if gendered, should simply
match the gender expression of the pupil, who
should adhere to the rules like any other pupil.
Swimwear can cause anxiety for some, so
flexibility on this should be considered.
• Participation in sports pre-puberty should
not pose a problem for trans* pupils. At a
secondary level, schools are advised to
take a common-sense approach.

PGS pupils take part in Portsmouth Pride.

• The pupil may need help in gaining access
to a specialist child and adolescent Gender
Identity Clinic (GIC) where they can be
assessed for gender dysphoria and helped
to access treatment like puberty blockers
and counselling.
Staff may find supporting trans* pupils to be
a difficult task. Personal beliefs, faith school
policies or lack of parental support may urge
caution. Responding to trans* pupils is a new
challenge for many schools, but we believe
that the PGS response must be child-centred,
compassionate and proactive.
As a “Stonewall Champion” PGS has
trans*formed into a Proud school. For a list
of the 10 characteristics of what this means,
please go to HMC’s additional information
page at: http://bit.ly/2k6iMJT

Andrew Wilkes
(Pastoral Deputy,
University College
School)
Over the past four years at UCS, we have had
the privilege of working with three transgender
young people, two transitioning from male
to female and one from female to male. Our
experience in each case has been very different
but overwhelmingly positive for the school and,
we would like to believe, for the young people
and their families.
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Of course, not everything went smoothly.
For one of the young people concerned, the
prospect of returning to school proved to be
too daunting. However, in the two subsequent
cases, we learnt valuable lessons and assisted
the young people to take the brave first step
and attend school with a new identity.
It has been helpful that we are as a school
blessed with a group of senior pastoral staff
who are both experienced and fully committed
to the young people in their care. Their
willingness to devote large amounts of time
both at school and visiting family homes proved
to be invaluable in terms of helping families deal

(Clarke Mediation UK)
Handling conflict is probably one of the most
challenging and time-consuming roles for staff
in schools across the country. From the sports
field to the classroom, the common room to the

centuries-old approach allowing people to hear
and be heard, reach a shared understanding
of their differences and agree a solution which
also repairs their relationship. A sustainable
win-win outcome.

It’s not conflict per se that’s the problem, but how
it’s handled. Conflict can be creative, energising,
inspirational, and motivating. In fact, the Chinese
symbol for conflict is danger and opportunity.

However, it is not as simple as it sounds.
Assessing the situation, standing back,
developing and deploying the right skills, and
reaching consensus without appearing to favour
either party takes training. Then there is the little
matter of finding the time. So how can you make
it work in your school? Here are a few pointers:

So, how can you harness that creativity and
opportunity in your school? Mediation is a

* We use the asterisk to denote sensitivity to the variety
of gendered identities with which a child may identify.

Transgender experiences at UCS
As a school we were grateful for some early
support from Gendered Intelligence, who
provided insight into the issues that we were
likely to face. This significantly increased our
confidence that, as a community, we would
be able to provide a safe and supportive
environment for the young people and
their families.

Martha Clarke

boardroom, conflict is everywhere. Organisations
and institutions are made up of individuals who all
have different beliefs, values, hopes, fears, goals
and strategies, so it’s little wonder they don’t all
see things in the same way. The result is messy.

with inevitable anxieties, and also to ensure
that practical issues had been addressed well
in advance of the young people attending
school – toilet and changing facilities being
obvious examples.
Decisions on tutor groups were also important.
We maintain single-sex tutor groups within a
co-educational Sixth Form – and the ability to
make individual decisions has proved essential.
Of paramount importance has been the
reaction of the rest of the school community,
in particular the students. Their understanding,
sensitivity, maturity and support has been
overwhelming and has spoken volumes for
them and for their families. As a community we
pride ourselves on stressing the importance of
mutual respect and tolerance, and there could
have been no clearer example of this in action.
We are both immensely proud of our young
people and, at the same time, hugely grateful
to them.

“In the midst of chaos
there is opportunity”

Why can’t I just sort it out myself?
Mediation comes in many shapes and
sizes, and you may well be able to deal
with some conflicts on your own. Just
providing a confidential space and
listening in an impartial way to both sides
and then encouraging them to listen to
each other may well work. But often by
the time a conflict becomes apparent, the
parties are so entrenched it will take more
than a conversation.

(General Sun Tzu, The Art of War)

When should you intervene in a conflict?
The short answer is to nip it in the bud. Conflict grows and
escalates if it’s left to fester. All our prejudices and bias come
into force when our beliefs are crossed. Confirmation bias kicks
in, and we seek and find evidence to support our “case”.

How long does the average mediation take?
It depends on the people involved and how much they
need to discuss. Sometimes a couple of hours. Often,
it’s a day-long process. It’s important for parties to let off
steam and get clarity to consider the consequences of
letting the conflict continue and to have time to come
up with a solution that they can move forward with.

What are the benefits?
Mediation addresses the underlying cause of the
dispute and empowers parties to take control and come
to their own resolution. Participants “take ownership”
of the outcome and have a vested interest in making
it work. It’s also more cost-effective than traditional
approaches to dispute resolution, which often end up
as grievances or at tribunals. A CIPD case study of a
county council that used mediation showed the average
tribunal cost was nearly eight times that of a mediation.

So is mediation for you? The Art of War was written in the sixth century,
but Sun Tzu’s understanding of conflict could still be considered relevant today.

“the greatest victory is that
which requires no battle”
(General Sun Tzu, The Art of War)

Visit Martha Clarke’s website at:
www.clarkemediation.uk

Who should mediate in schools?
The good news is anyone can mediate.
What’s important is to embed a culture
of talking to each other rather than
reaching for the rule book. However,
the mediator needs to be impartial,
empathetic and able to take a neutral
stance. Peer mediation schemes where
students learn basic listening and nonviolent communication skills are often
very effective among students. They
also give them skills for life. In larger
institutions staff can often mediate for
colleagues, and in some more difficult
or high-level disputes an independent
mediator can be brought in.

What is the success rate?
It varies on which source you go to.
Acas reports 80%, the CIPD 82% while
independent mediation companies
report success rates as high as 90%.
But whether or not the parties reach
agreement on the day, just going
through the process gives them new
knowledge, understanding and insights.
Conflicts are often resolved in the days
or weeks following the mediation.
Something always shifts.

For a further discussion of mediation from Business Psychologist and CEO of Globis
Mediation Group, Clive Lewis, please visit HMC’s additional page at: http://bit.ly/2CS4q8r
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Alexandra Tsylnitska (left) and Dr
Felicia Kirk from St Mary’s Calne.

Brexit: the view from the Sixth
Form and the Head’s study
I am sympathetic with the 48% who voted
“Remain”; after all, a vote in favour of Brexit
by only a small margin will have
implications for the entire country.

Alexandra Tsylnitska
(Upper Sixth Form
Pupil, St Mary’s Calne)
The “Remain” campaign had a clear
advantage. They had the support of
Prime Minister David Cameron, they were
outspending the “Leave” campaign by
more than £5 million and the people were
expected to be in favour of the status quo
over such a major change.
And yet, even with the ex-UKIP leader Nigel
Farage expecting before the vote that the final
result would go against him, the majority of the
population chose to leave the union of which
their country had been a part for 44 years. Going
against all expectations, the UK is now set to
leave the European Union (EU), with the official
departure date fixed for 29th March 2019.
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The 48% might feel that
the decision to leave the
European Union was a
huge mistake and should
not have been left in the
hands of only part of the
electorate. I personally
agree with the latter
part of that statement,
that the complexity of the
reasoning behind both sides
far surpassed the knowledge
of the average voter, a problem
exacerbated by the fact that these
voters were subjected to incorrect
information and arguments appealing
to emotion, rather than rational thought.

Even better, as the main issue driving the
“Leave” campaign was that of immigration, the
government could have addressed the underlying
socioeconomic causes behind the Brexit
vote, mainly a lack of academic
and vocational education and
the associated risk in job
security and competition
with foreign workers.

“I am only an
observer of what
is occurring, rather
than an active
participant in this
entire process.”

Leaving the European Union is not my preferred
outcome. I understand that I do not have
sufficient data to generate a full cost-benefit
analysis of EU membership, but I recognise that
the government should have held the referendum
having prepared for even the most unforeseen
outcome. If a plan had been in place and the
public was aware of what kind of Brexit they were
voting for, the incumbent party in power would
have had not only an agenda to pursue but also a
stronger mandate to pursue it.

However, as this “ideal”
scenario is not the reality,
I am increasingly afraid
that our government’s
strength in negotiations is
at its most tenuous stage;
the EU seems to have the
upper hand, and the UK seems
to lack allies. I may be wrong, as I
am only an observer of what is occurring,
rather than an active participant in this entire
process. Reading the media does not reassure
me that I know what is actually happening in
reality, as coverage is always prone to a degree
of bias and exaggeration for the sake of publicity.
As a result, I can only do what I did following
the 2016 Brexit referendum and the 2017
General Election: quietly observe the situation
unfold, having no say in the shaping of my
country’s future.

Dr Felicia Kirk
(Headmistress, St Mary’s Calne)
The European Union’s motto is “United in
Diversity” and, as a Head, I wholeheartedly
support this sentiment. As a boarding
school Head, I emphasise that we are
stronger as a community because of
our diversity. Indeed, this is something
that we celebrate in one of our school
values, which is “warmth and openness”.
We encourage girls to recognise the
importance of making connections
in all aspects of their lives, and in our
community, we foster the belief that
we are stronger together.
We meet as a whole school each morning and
frequently hear from the girls about the issues
which are important to them; these can range
from the local to the global. What are the common
themes that arise? That we embrace difference,
that we believe that we can learn from others,
that we are more powerful when we work together
to solve problems and that now, more than ever,
we are part of and have a role to play in
a global community.
Brexit, therefore, is something that opposes
many of the values in which the girls at
St Mary’s Calne believe.

Given that we educate our pupils on the
importance of making informed decisions, I
wonder how fully informed voters were during
the referendum back in June 2016? It is hard to
envisage a brighter future after we leave. Talk to
our A level geographers about migration, and they
speak about the benefits of multiculturalism and
the positive multiplier effect that they have on our
communities. Our economists will talk at length
about the benefits of free trade and how the free
movement of labour means that skills gaps in our
labour market can easily be filled because we are
members of the European Union. And our politics
students will be quick to tell you that membership
of such a supranational body helps to promote
peace and prosperity in the region while it also
works to promote fundamental human rights.
That said, our girls have shown themselves
critically reflective, recognising that the European
Union has some weaknesses but wondering,
nevertheless, whether it would be better to
embrace a spirit of collaboration and work on
improving these from within.

So the precise nature of what lies ahead is
something that we cannot certainly predict, but
the one thing of which we can be sure is that our
young people will make the most of the situation
in which they find themselves, returning to the
values they have held dear during their time at
school and drawing on the confidence and skills
with which they have been equipped to tackle
whatever comes their way.
I also know that they will continue to champion
our similarities rather than our differences in a
post-Brexit world as they seek to break down
barriers rather than promote them.

“Our young
people will make
the most of the
situation, returning to
the values they held
dear during their
time at school.”
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All change in public exams:
the view from here

A new unique C* grade
that will be as “strong”
as an English 5 pass.

Scott Naismith (Methodist College, Belfast) passes
on the transcript of a recent Northern Irish lesson
in Careers Education Information and Guidance.

Before GCSE
Now, pay close attention, class.
Before you fill in your GCSE
option choices, I want to remind
you about the reforms to the
exam system that will bring about
improvements at GCSE and A level.
As you know, your GCSE grades will be
somewhat different from your siblings
and friends higher up the school. Before
abandoning government at Stormont, the
Department of Education decided that
we will be keeping letter grades at GCSE,
just like our Celtic cousins in Wales.
Well, not quite like them, actually. We are going
to have a new, unique C* grade, a grade that
will be as “strong” as an English 5 pass. That’s
one up from a “standard” C pass. So that’s two
chances to gain a pass, and I’m sure both will
be valued and regarded as such by everyone.
We know this to be the case because we have
been told so: university admissions officers and
employers will be given the same assurances.
You will also be delighted by the news that
our A* is going to be recalibrated. So it may
sound like a Welsh A* and indeed look the
same as a Welsh A*, but it will actually be
the same as an English 9! Now please try
and make your parents – especially those
who are employers – understand that
there just won’t be as many of these new
A*s going around as there were before.
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A set of straight A* grades will soon be as
rare as an England World Cup win, so their
paucity must not be taken as an indication
that our academic standards have somehow
gone into free fall. When you get your grades
two years from now, please don’t feel that you
have underachieved or underperformed in
comparison to your predecessors. Everyone
will understand that you have achieved the
same high standards as they did, and you will
still be able to apply with equal success to
the same universities and courses. We know
this to be the case because we have been
told so: university admissions officers and
employers will be given the same assurances.
You also need to be aware that the differences
between our Northern Irish letters and Welsh
letters have “implications for the acceptability
of GCSEs offered by WJEC”, so they won’t be
offered here in Northern Ireland. Fear not for
the demise of those subjects only available
from WJEC, for you will, for as long as they are
available, be allowed to study WJEC Eduqas
exams. This is because they will be graded

“A set of
straight A*
grades will soon be
as rare as an England
World Cup win, so
please don’t feel you
have underachieved in
comparison to your
predecessors.”

Our A* will be
recalibrated, and will be
the same as an English 9.

using numbers not letters, so they are much
simpler to compare, and their availability will
help to keep the educational market open.
We hear that mathematics in England is the
latest victim of the obesity crisis, whereas
our NI maths has managed to remain svelte
and healthy. However, if you are thinking of
taking A level maths or science-type courses
in the future, then you are strongly advised
to study further maths as well to ensure that
you can meet the demands of these courses.
This will use up one of your GCSE choices,
but that’s the sacrifice you’ll have to make.

Although it may appear that the traditional
AS/A2 route gives you a greater chance of
obtaining the grades you are aiming for, both
types of A level will still be worth exactly the
same, and they will both be as portable and
as acceptable as each other, whatever course
you apply to and wherever you apply to. We
know this to be the case because we have
been told so: university admissions officers and
employers will be given the same assurances.

Now remember; if you choose a subject
offered by CCEA, it may be linear or it may
be modular; all other domestic boards will
be linear. This shouldn’t make any difference
whatsoever to the challenge of the course,
the standard of the exam or the portability
or value of the grade you achieve. We know
this to be the case because we have been
told so: university admissions officers and
employers will be given the same assurances.

The reformed A levels will of course be more
rigorous, with more content and a higher level
of analytical thinking required to satisfy the
new standards. This will require more teaching
and learning time than is available on the
current Sixth Form timetable and, indeed,
in our academic year, so expect enrichment
activities and any health and well-being
courses to be severely curtailed or cancelled.
That should help develop your resilience.

After GCSE

I hope this has clarified matters for you. And
don’t worry about the future; it won’t help. We
know this to be the case because we have
been told so: university admissions officers and
employers will be given the same assurances.

After GCSE you will hopefully have the correct
letter/number combination to progress to A
level. Don’t ask me now what that combination
might be, as our statisticians are trying to
work it out. Some of you will still be following
courses where the AS work will count for 40%
of the final grade, and you’ll be able to take
a re-sit in the Upper Sixth Form if it all goes
pear shaped. Other subjects will be examined
the way your parents were examined, with
100% of the two-year course being tested at
the higher level at the end of Sixth Form in an
all-or-nothing exam. No pressure there, then.

The reformed A Levels will
require a higher level of
analytical thinking to satisfy
the new standards.

Year 13 pupils finding out about courses at a University
Roadshow held at The Royal School, Dungannon.

If you choose a subject offered
by CCEA, it may be linear or
it may be modular; all other
domestic boards will be linear.

Coleraine Grammar School hosts a Community Careers
Convention and information fair on the Castlerock Road
campus in February 2017.

Year 13 pupils from The Royal School, Dungannon,
attending the UCAS HE Convention in Northern Ireland.

Pupils and parents are able to talk to the facilitators
and attend workshops at the Community Careers
Convention at Coleraine Grammar School.
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Choir schools by association:
a century of cultural excellence

develop our abilities of timekeeping, multitasking, prioritisation and planning, alongside
our growing appreciation, knowledge and
performance of choral music.

Claire Greville-Heygate
Salisbury Cathedral celebrated the 25th

Choristers inside Salisbury Cathedral.
Photo credit: Ash Mills.

Having decided that a career in music was
not for me, I trained as a speech and language
therapist at UCL and went on to specialise
in voice disorders. The joy of this is that I
regularly work with singers and so find that
my experience of being a chorister enables

anniversary of its ground-breaking girls’
choir in 2016. Claire was the Head Girl

Salisbury Cathedral at night. Photo credit: Dr Charles Villiers.

chorister in charge when they sang their
first Evensong on 7 October 1991. After
Salisbury Cathedral School and Sherborne
School for Girls, she trained as a speech
Choristers at Durham
Cathedral. Photo credit:
David Wood.

Paul Smith

(Headmaster at Hereford
Cathedral School and
Chairman of the Choir
Schools’ Association)
celebrates the latter’s
centenary year, and six
former choristers reflect
on the benefits of this very
special form of education.
As I write this, Hereford Cathedral School’s
chapel choir is preparing to perform
Evensong in Wells Cathedral later this
evening. Like many independent schools,
music and singing is part of our DNA,
and we are proud of the national and
international reputation that we enjoy as a
result. Arguably, this reputation would not
be ours, indeed would not exist, if it were not
for the long-established choral tradition in
cathedral cities across the country.
The Choir Schools’ Association (CSA) represents
46 schools attached to cathedrals, churches and
college chapels in Great Britain. The Association
is a diverse group of schools ranging from
small single-sex preparatory schools to large
co-ed foundations. Westminster Abbey Choir
School has a pupil roll of some 30 boys, all of
whom are choristers. Norwich School has 1,000
pupils including all the boy and some of the girl
choristers. Not all CSA schools are independent
– some are state schools – and associate
overseas members come from Ireland, New
Zealand and America.
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and language therapist. She specialises in
the treatment of voice disorders and has
worked with professional actors, singers,
public speakers and teachers, helping

me to develop a high degree of empathy
and rapport while helping them discover
their voice again.

them to improve the quality of their voice.

The CSA was founded
in 1918 following a meeting of
three Choir School Heads, Rev. W. E. Morgan
(Westminster Abbey Choir School), Mr C. R. Jelf
(King’s College School, Cambridge) and Rev. R.
H. Couchman (St Paul’s Cathedral School). They
were worried about the potential unintended
consequences of government legislation which
sought to forbid the employment of children
of chorister age. The Bill was aimed at the
exploitation of child actors and entertainers,
not cathedral choristers, and the legislation
that followed happily embraced this distinction.
Following this initial meeting, the newly formed
Association decided to meet annually and to
include in its membership all Heads of Anglican
cathedrals and other choral foundations
in the country.

In the words of Winston Churchill, “With
Opportunity Comes Responsibility”, and being
one of the first girl choristers was certainly that!
A chorister at Norwich Cathedral.
Photo credit: Paul Hurst.

When I look back on my time at Salisbury
Cathedral, I am struck by how many vital “life
skills” I learnt at that young age. We had to

A service at Hereford Cathedral.
Photo credit: Tim Symonds.

One hundred years since its inception, the CSA
is justly proud of its support and promotion
of choral music, widely acknowledged as of
international cultural importance. Extensive
outreach, some of which has led to governmentfunded campaigns, provides chorister-led
singing opportunities for literally thousands of
primary-aged pupils across the country.

Alex Peterken
Alex will be a familiar face to many readers
as the Head of Cheltenham College who

my life ever since. The opportunity to learn
independence and to perform so regularly to a
professional musical standard at such a young
age left a lasting imprint on me. As you would
expect, the chorister life instilled a life-long
love of choral and instrumental music (I studied
piano, cello and double bass alongside the
singing), which I took with me after I left.
Being a chorister has, without a doubt, been
hugely helpful to me in my professional
career. From an early age I learned about the

has now moved to Charterhouse. He was
a chorister at Chichester Cathedral and
a pupil at The Prebendal School before
Eton. He read Theology at Durham
and was a Choral Scholar at Durham

The CSA schools will celebrate the centenary at their annual conference, with Evensong
in St Paul’s Cathedral on Wednesday 9 May 2018. Choristers from the three founding
schools, together with choristers from the first girls’ choir, educated at Salisbury
Cathedral School, will sing a specially commissioned Magnificat and Nunc Dimittis,
composed by a former King’s Gloucester chorister, Richard Shephard – a fitting choice
as he is a former Head of The Minster School, York, and CSA Chairman, and now a
highly acclaimed choral composer.

Being a part of the fantastic team that made
history at Salisbury has influenced and shaped
my life to date and will no doubt continue
to do so, and I am extremely grateful for all
the opportunities and responsibilities that
came with it.

Cathedral. His is a life-long passion for
music, and he continues to sing in a
number of choirs and to play the piano.
Becoming a chorister at the age of seven was
an experience which has been a key part of

Durham Cathedral choristers. Photo credit: David Wood.

importance of teamwork towards one common
goal, of leadership under pressure (if you don’t
sing those difficult notes right then none of
the younger choristers will!) and listening to
others (in order to sing in tune and also to be a
successful Head).
Additionally, I learned to be highly organised,
became accustomed to working long hours
(choristers break up for holidays after Christmas
and Easter Days’ singing) and I practised the
skills of relentless focus, concentration and
attention to detail, not to mention only settling
for the highest of standards. It’s easy to see
how these same skills are so beneficial in
the workplace.
Professional life aside, one of the nicest
aspects left over from my chorister training is
that I am able to draw on my singing experience
whenever I can. To have a chorister training
opens up great opportunities to join like-minded
others in celebrating a love for singing, which
can be experienced pretty much anywhere.
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This is a question I regularly ask myself, and
each reflection leads me to conclude that I was
incredibly lucky to have had this remarkable
opportunity as a young child.

Paul Smith
Paul and his brother Barney were both
choristers at Westminster Abbey and
educated at Westminster Abbey Choir School
before going on to Bedford School. They
are the co-founders of the acclaimed vocal
ensembles VOCES8 and Apollo5. In 2006 Paul
set up the Voces Cantabiles Music Foundation,
which has already worked with more than
300,000 young people all over the world. They
are based in the Gresham Centre, now an
international centre for singing, outreach and
excellence in the heart of the City of London.
Singing as a chorister in the choir at
Westminster Abbey during my formative years:
does it get much better than that?

Westminster Abbey

I’m just as lucky now, in a job that lets me travel
the world, conducting massed choirs, singing,
composing and sharing my thoughts and
ideas on ways in which we could improve our
music education system with teachers, music
education students and anyone else who
will listen!

Robert Bowles
Robert Bowles is quite clear that being a
chorister at St Paul’s Cathedral set him up
for life. He was a pupil at St Paul’s Cathedral
School, at that time solely educating

Through VOCES8 I get to share my passion
with hundreds of thousands of others, with the
aim not only of helping them to create music
but also of understanding through our musicmaking how each of us always has a capacity
to develop to be better versions of ourselves.

choristers, before going to Bedford School.
He read Engineering at Corpus Christi
College, Cambridge, before embarking on a
successful career and continuing to sing – he
is Chairman of the Cathedral Chorus, which
sings with St Paul’s Cathedral Choir in its
annual performance of The Messiah and one

Being a chorister set me on a path to
understanding form, structure and the need for
hard work, and how that can be connected with
creativity, aspiration, our dreams and our hopes
to enable us to achieve remarkable things.
Looking back, I wouldn’t change a thing.

of the Bach Passions.
Robert Bowles pictured (front centre) among fellow St Paul’s choristers in 1959.

For 45 years I have been pursuing a career as
a structural engineer. I am accredited in the
conservation of historic buildings and have
been responsible for work on many of Great
Britain’s most important structures, including
St Paul’s Cathedral, where I was also, once,
a chorister.

Choristers at Norwich Cathedral.
Photo credit: Paul Hurst.

I am reasonably successful, and people often
tell me that I stand out because:
• I am rigorously accurate in the detail without
losing sight of the overall picture.
• I work well in teams, balancing my
responsibilities with those of the whole team.
• I can operate in the public eye without
embarrassment or distraction.
• I do repeat performances maintaining a
freshness of style.

• I pick up new things quickly and can commit
often complex instructions to memory.
• I appreciate the need to plan and prepare for
things, yet I cope without panicking when
those plans go awry.
• And I can keep going, maintaining accuracy,
when tired.
As I accept, and thank people for, such
compliments, I always find myself saying:
“it’s not me; it’s the chorister training.”

Greg Smith
Greg is currently Chief Executive of the Royal

Pupils at King’s College School, Cambridge, represent
choristers through the ages. Photo credit: Benjamin Sheen.

Norfolk Agricultural Association, which
encompasses a charity with education as its
core purpose. He has combined his business
career (a market researcher) with service
in the Army Reserve in which he reached
the rank of Major General. Among the many
posts he has held is a recent three-year stint

military. There are many things in my life I can link

It was an amazing time and a formative

directly to my early training.

experience which taught me a lot about teamworking, training, confidence, performance

Jason James

in the MOD leading on policy for the Reserves

Participation in a choir allows the individual to

and Youth. He was a pupil at Norwich School

become united with the music, and to this day

and a cathedral chorister from 1965 to 1970.

I still get that great feeling of being at one with

We were special! We got tired but were driven

music. It is a huge privilege to have been involved

by a work ethic second to none and unified by a

My story starts in 1965 when, as an 8½-year-old

in the choir of one of our great cathedrals where

sense of purpose. And it wasn’t just us. As day

from a modest family, I went for a voice test to

there was no higher form of achieving than unity.

boys, our parents had to manage an unrelenting,

at King’s where he studied Japanese. A

seven-day routine – early starts, late finishes. For

multitude of skills has taken him through

My own experience of choristership has left me

that, in retrospect, I am hugely grateful as well as

a variety of sectors, including finance,

I profoundly believe that being a cathedral

with enduring skills: aural, vocal and social. The

for the sacrifices my parents made on my behalf.

business, education, culture, language

chorister shaped my life in a way previously

latter – the social aspects of being a chorister –

teaching and exams. He is currently

unimaginable and has subsequently influenced

evolved into a sense of purpose and community,

Director General of Daiwa Anglo-Japanese

the way that I have led – in business and the

and through these, leadership.

Foundation in London.

become a chorister.
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and determination.

After King’s College School, Cambridge,
Jason went to Marlborough College with

But it also had a more unexpected impact: it
was a choir tour to Japan in 1978 that triggered
an involvement with that country which has
dominated my subsequent life. My interest
piqued, I decided to do a degree in Japanese
Studies, and this led to a varied career involving
Japan, during which I have worked as a
banker, a teacher, a consultant, a translator
and interpreter, a diplomat and a charity
manager. I ended up spending 15 years living
in Japan (so far), and I have a Japanese wife.

an academic and music scholarship. He
Being a chorister was the indirect trigger for

returned to Cambridge as a Choral Scholar
Being a chorister at King’s College School,
Cambridge, was certainly a fabulous musical
education and, 40 years later, music remains
extremely important to me – I still occasionally
sing professionally.

my career, but it was also an excellent general
training. From the age of eight, it taught me to
concentrate on the details as well as the broad
outline, it taught me efficient time management
and it gave me the confidence to perform in
public, whatever the size of the audience.
It was also fantastically enjoyable.
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Reflection

Pupils question and Heads answer
Insight invites pupils – in this issue from Lincoln Minster School – to pose
the questions they would like Heads to answer. Four HMC Members respond,
jointly reflecting on their vision for a broader curriculum before choosing a
particular question to answer.

Image courtesy of
Sevenoaks School

Nicola Mason

(St Julian’s School,
Portugal)

Jesse Elzinga
(Reading Blue
Coat School)

What subjects would you add to the
curriculum if you could?

NM: This is an extremely interesting question
and my shortlist is actually very long! However,
if I could add only one subject to the curriculum,
I think it would be “well-being”. Teaching the
importance of sleep, for example, alongside
developing the strengths of forgiveness,
gratitude and other positive emotions would add
enormously to the curriculum. I follow keenly
those schools that now provide a “well-being”
curriculum based on the principles of positive
psychology.

Do you think that compulsory attendance
in lessons such as games or PSHE lowers
the motivation of Sixth Formers?

NM: When asked this, our Sixth Formers
responded very positively regarding the
compulsory nature of PE, with one saying that
“having 45 minutes to practise a sport gives the
mind a restart every day”. I believe that at this
stage of their school careers it is important for
students to have a strong element of choice.
If the personal, social and health education
programme has options built in – with students
choosing the sessions that resonate with them –
the compulsory inclusion of PE in the curriculum
should ensure continued motivation.

What subjects would you add to the
curriculum if you could?

JE: It would be mainly in the Sixth Form. I
have taught the IB Diploma Programme in two
different schools and admire the breadth this
offers Sixth Form students. In this programme
they must study English, maths, a language,
science and a choice from arts and humanities
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Jenny Palmer

(Elizabeth College)

– six subjects in total. A broader education is a
better one in my view; there is plenty of time to
write that PhD later in one’s academic career if
one really wants to focus.

Should we encourage greater political
debate and increased provision
of unbiased information within our
education system?

JE: We live in interesting times politically,
both in the UK and indeed other countries, and
political debate and dialogue is as important as
ever. Here at Blue Coat, we held a mock election
earlier this year, and a mock EU Referendum
in 2016. As part of these processes, we had
speeches from pupils representing different
parties, and this encouraged a lively debate
around the campus. When it comes to biased
information, it’s important we encourage critical
thinking and an effective evaluation of sources,
as one does in studying history – in particular
when one is reading news online. What matters
to me is that the next generation develops
critical thinking skills that enable them to know
how to discover the truth.

What subjects would you add to the
curriculum if you could?

JP: At the moment we don’t have the facilities
to offer food technology so I would love to add
that to the curriculum to support the work that
we already do with our boys on nutrition and
well-being. It would also be excellent to support
the development of the Sixth Form Life Skills
programme.

Are you concerned for the future of
the arts in education? If so, would you
welcome a shift in focus from STEM
to STEAM?

Colin Gambles

(Hutchesons’
Grammar School)

JP: I am concerned for the future of the arts.
They are important as discrete subjects but also
for the skills that they enable our young people
to develop and to bring to other parts of the
curriculum. A shift to STEAM brings balance
and enables students to explore the links more
easily. Creative thinking and cultural richness
feed into every part of society, and many
different pathways and businesses require these
skills. The arts also have a crucial role to play
in supporting positive mental health and wellbeing, as well as making a huge contribution
to the economy.

HMC (The Headmasters’ and
Headmistresses’ Conference) is the oldest and most prominent
Association of independent school Heads in the English-speaking world.
HMC has 291 Members in the British Isles and a further 53 international Members. Our Members lead schools that are distinguished by their
excellence in pastoral care, co-curricular provision and classroom teaching. Members of HMC have met annually in conference since the first
meeting in 1869. HMC today is a thriving, pro-active Association of leading figures in school education.

www.hmc.org.uk

In this year...

What subjects would you add to the
curriculum if you could?

25 years ago

50 years ago

100 years ago

CG: I would delight in being able to re-

The Good Schools Guide

On being meritocratic

Public schoolboys on the land:
agricultural labour camps

There was no easy solution. HMC could neither endorse
the project nor prevent it happening. Some Heads would
have favoured stronger advice against collaborating whilst
others would certainly disregard such advice. Concern
remained about the criteria which led to the “nonselection” of the excluded Schools. It was evident that
such Guides would be published and that the only viable
solution was for individual Schools to decide whether
to collaborate.

Last year I defined the object of education as to find
out what children are good at and make them better
at it. To achieve this object we must try to find out and
to develop the very many kinds of ability with which
children are gifted.

introduce practically based classes, such as
woodwork or metalwork. I believe that all of
us need to be able to work practically with our
hands. We learn problem solving, resilience and
also an appreciation for the skills of the arts
and crafts; in this way the dormant hobbyist
may even be awakened. We have a car and
a motorbike that are stripped down in our
workshop at Hutchesons’, but not all pupils are
currently able to engage in such activity.

In your view, what can independent
schools do to engage actively with
children in deprived areas?

CG: I would love to increase our bursary
provision; we are doing a lot of work at the
moment in just this area. To reach more children,
setting up joint projects where they all work
alongside one another with common goals
seems to be the most successful model. We
have extremely deprived areas nearby within
Glasgow, but there are real challenges in finding
suitable projects.

Many members had been upset by various aspects of the
Financial Times article which had appeared the previous
Saturday. The Chairman proposed to set down a strong
marker in the correspondence columns of the national
press to express the unease and annoyance of HMC
at the way in which Schools were being trampled on.
Pseudo scientific arguments of the Financial Times were
flawed. What made the matter worse was that they had
admitted this but had proceeded with publication. There
was considerable inaccuracy in the whole exercise and
there had been virtually no consultation. A “Good School”
cannot be determined by statistical analysis.

HMC Committee, January and March 1992

I am afraid that some may feel that what I have said
means I am a meritocratic. I’m not sure how ashamed
that makes me feel. Of course, Michael Young’s book
was good fun: of course, he was right to make fun of
the more mechanical methods of classifying people.
But I am not convinced that merit is an altogether
disreputable criterion.
Surely, if you are picking people there is something to
be said for doing so on the grounds that their abilities
merit it. And what is your alternative? I couldn’t find
one in Dr Young’s book, which seemed at this point
to lapse, if I may be forgiven for saying so, into the
fuzziness which affects really nice people in face
of the facts of life.

Directly where the camps were started, down came
the rain and a considerable number of the boys were
not able to be employed. I think, notwithstanding these
difficulties and notwithstanding a certain amount of
inevitable friction, it may be said that, as an experiment,
the scheme has met with considerable success. There
have been placed on the land 4,500 boys, 101 schools
co-operated in the scheme, and 44 camps were formed.
The first question is whether the Public School labour
is wanted on the land from the national point of view.
I have visited about ten camps, and at one, where there
were about 100 boys for three weeks, they lifted enough
potatoes to provide a brigade of the British Army with
potatoes for three months. At another place I asked the
Commandant to bring back with him a certificate from
the farmer as to the exact amount of work that had been
done, and also any remarks the farmer might like to
make, amongst which the following are examples. “The
cadets sent to this farm were an extremely smart set of
youngsters.” “The work of the lads is satisfactory in every
way and helped me out of a great difficulty.”

HMC Conference, September 1967. Opening address

Discussion on national service at the HMC

by Sir Desmond Lee (Winchester College)

Conference, September 1917
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Facts about HMC schools
Fact

Fact

#1

100%

#2

HMC schools educate over

220,000

Fact

#3

Attending an independent
school adds the equivalent of

involved in partnerships
with state schools

average class sizes of just

9 pupils for every
1 teacher

almost one
additional grade
in each GCSE

Fact

Fact

Fact

students annually with

of HMC schools are

#4

Attending an independent
school adds the equivalent of

2 additional years
of schooling by
the age of 16
Fact

Over half of entries
at A Level from HMC

schools are awarded an

A or A*

grade, double the national
average

Fact

#7

Independent schools

add significant value
to the development of pupils’

soft skills and
mental toughness

#5

#8

HMC schools provide

unrivalled co-curricular
time – at least double
the national average enabling our pupils to
develop their talents

Fact

#10

94 %
		
		
		

of HMC schools have
pupils or staff who
volunteer and fundraise

Learn more at www.hmc.org.uk/facts-figures

#6

92%

of pupils from
HMC schools go onto
higher education with
a quarter of these attending

UK top ten universities

Fact

#9

83%
of HMC schools

have in-house
counselling
services

